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PREFACE
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This book is part of the writer’s doctoral thesis. The 
overarching objective of this book is to contribute to 
the understanding of developing the English Education 
Department’s curriculum at UIN Ar-Raniry, previously 
IAIN Ar-Raniry (an Islamic higher education institution 
in Aceh, Indonesia), by considering Islamic values, local 
context, and graduate employment prospects. 
The endorsement of UUPA (Undang-Undang 
Pemerintah Aceh) on August 1st, 2006 in Aceh province, 
Indonesia has enabled local government throughout the 
province to develop and manage its own governmental 
policies and systems, including re-considering its educa-
tional and school curricula conceptions. The enactment 
of this legislation has inspired the writer to examine how 
Islamic higher education curricula could be designed and 
developed systematically. 
The findings of this study reveal the need to provide a 
space in the curriculum to address students’ diverse learn-
ing objectives and to introduce subjects that prepare them 
to e gage in more than classroom teaching. Students need 
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to be prepared to become technologically literate as befits 
a modern world leader and scholar. Ultimately, the find-
ings uncover that the English Education Department’s 
curriculum needs to be designed and developed to meet 
specific professional requirements as well as general grad-
uate capabilities to assist students to transfer their experi-
ences and skills into wide employment arenas, not limited 
to teaching sectors. This means that the achievement of 
students’ educational objectives must have the potential 
to assist them to attain their goals in work and life.
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Akhlak : An Islamic term which is used in Indo-
nesian and Acehnese language to refer 
to ethical morals  
Amanah : An Islamic term which is used in In-
donesian and Acehnese language that 
means fulfilling and upholding trust  
D1 : Diploma Satu, a one-year non-degree 
program
D2  : Diploma Dua, a two-year non-degree 
program
D3  : Diploma Tiga, a three-year non-degree 
program 
D4  : Diploma Empat, a four-year non-degree 
program
Fardhu kifayah : A religious obligation charged to a 
group of the Islamic community. If this 
Islamic community performs the obli-
gation, all the community will be free of 
religious indictment  
GAM  : Gerakan Aceh Merdeka. Free Aceh 
movement. A group of Acehnese people 
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who fought with the Indonesian Na-
tional Army to free Aceh from Indone-
sia to have an independent nation
Guru : Teachers who teach at school
Hadits : The Prophet Muhammad’s sayings, ac-
tivities, and decisions 
IAIN Ar-Raniry : Institut Agama Islam Negeri Ar-Raniry. 
State Islamic Institute Ar-Raniry. An 
Islamic higher education institution in 
Banda Aceh
Iman : Religious faith that designates the Mus-
lim’s faith in the supernatural aspects 
of Islam  
Taqwa : The state of god-consciousness; to fear 
God in terms of protecting oneself from 
displeasing God
Jahiliyah : An Islamic term that refers to the con-
cept of “ignorance of divine guidance” 
or “the state of ignorance of guidance 
from God”
Khutbah : Commonly refers to khutbat al-jum’athat 
means the preaching or sermon nor-
mally delivered in a mosque at weekly 
Friday prayers 
MA : Madrasah Aliyah, Islamic senior high 
school
MI  : Madrasah Ibtidaiyah, Islamic elemen-
tary school
MKDK : Mata Kuliah Dasar Keahlian, basic skills 
course/topic juxtaposition  
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MKK : Mata Kuliah Keahlian, specialised skills 
course/topic juxtaposition 
MKU : Mata KuliahUmum, general course/ 
topic juxtaposition 
MoNE : Ministry of National Education
MoRA : Ministry of Religious Affairs 
MTs  : Madrasah Tsanawiyah, Islamic junior 
high school
Musalla : A small mosque for regular prayer 
Pesantren : Islamic boarding school
Qanun : An Islamic term used in Aceh to refer to 
a locally endorsed regulation (Act)
Quran : Islamic holy book or central religious 
text in Islam  
Ramadhan : The ninth month of the Islamic calen-
dar, in which Muslims perform fasting 
from morning twilight (Fajr Prayer) to 
evening twilight (Maghreb Prayer)
Riba : An Islamic term that means usury or 
money interest
RPJM  : Rencana Pembangunan Jangka Menen-
gah, Medium-term development plan 
Sekolah Tinggi : Higher education
SPMB : Seleksi Penerimaan Mahasiswa Baru, 
State university admission exam 
Syaria law : Islamic law 
UIN Ar-Raniry : Universitas Islam Negeri Ar-Raniry. 
State Islamic University Ar-Raniry, an 
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Islamic higher education Institution in 
Banda Aceh, previously IAIN Ar-Raniry
UUPA : Undang Undang Pemerintah Aceh, Law 
on the Governance of Aceh
Zakat : Islamic term that refers to the obliga-
tion that an individual has to donate a 
certain proportion of wealth each year 
to charitable causes
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“The very notion of curriculum development is 
fundamentally embedded in a modernist commit-
ment to progress and reform: development implies 
change, and in modern times, education implies de-
velopment” (Ladwig, 2010, p. 374). 
1. Context and Background
Long-term armed conflict between the Free Aceh 
Movement (Gerakan Aceh merdeka - GAM) and the gov-
ernment of Indonesia (GoI), and the unspeakable impact 
of the tsunami have impoverished all sectors in Aceh, a 
region at the very northern tip of Sumatra Island. During 
the early rounds of the conflict from 1986 to early 1998, 
violence against civilians was very high; public facilities 
were burned out, people were kidnapped and killed, and 
most schooling activities in the sub-districts were non-
existent (Amnesty International, 1993; Aspinal, 2008; 
Kingsbury, 2005; Sinitchkina, 2005). These two trag-
edies took lives and ruined much needed public and pri-
vate facilities and institutions, including schools, houses, 
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health centres, shopping centres, and government offices 
(Anderson, 2007). During this period, the education sec-
tor of Aceh experienced an era of headlong downturn.  
The conflict officially ended when the GAM and the 
GoI signed a peace accord in August 2005 in Helsinki, 
known as the ‘Helsinki Memorandum of Understanding’ 
(Helsinki MoU) (Aspinal, 2008; Liesinen & Lahdensuo, 
2008; The World Bank, 2005). GAM’s acceptance of ex-
panded autonomy for Aceh within Indonesia was at the 
heart of this agreement (Aspinal, 2008). The MoU gave 
Aceh a mandate for self-government at the local level to 
develop and manage its own policies. The MoU includes 
provisions concerning political issues, human rights, rule 
of law, education systems, and economic matters(Aspinal, 
2005). These provisions were officially  verified in ‘National 
Regulation No. 11, 2006’, literally known as ‘UUPA’ 
(Undang-undang Pemerintah Aceh –law on the Governance 
of Aceh). 
The peace process in Aceh has been lauded as a great 
success. Considerable reconstruction and rehabilitation 
have been accomplished. Educational development, as one 
of the first priorities, had educational curriculum develop-
ment as a central focus to define formal and informal edu-
cation (Jeffs & Smith, 1996). As a result, there is an on-
going agenda for comprehensive educational curriculum 
reform in Aceh. This reform is occurring in a post-conflict 
and disaster context, with development guided by UUPA. 
Higher education institutions (HEi) in Aceh are required 
to refer to UUPA and the Ministry of National Education 
Decrees number 232/U/2000 and 045/U/2002 regarding 
curriculum development policy and core curriculum con-
tent nationwide (Furchan, Muhaimin, & Maimun, 2005). 
These regulations and decrees were significantly influen-
tial in the construction of this study.
Habiburrahman | 3 
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Referring to curriculum development approaches, 
Barnett (2000) and Clark (1983) assert that to compre-
hensively develop curricula, curriculum developers should 
incorporate three key elements: government policy; grad-
uate users’ orientation; and academic provision. These 
three elements guided the exploration of curriculum de-
velopment at the English Education Department of UIN 
Ar-Raniry, which meets the requirements of UUPA and its 
department mission as follows:
The mission of the English Education 
Department is to train and educate the senior high 
school graduates to be qualified English education 
scholars who have the following qualifications: (1) 
true belief in Allah, committed in worshipping Allah 
and helping others, and having good akhlak (ethical 
morals); (2) skills in implementing obtained knowl-
edge into practical aspects; (3) independent, able to 
compete, and able to actualize themselves to pursue 
further study and work, and able to contribute to 
national development based on the skills and ex-
pertise they have obtained (Nurdin, Aswar, Yahya, 
Zain, & Nur, 2010, p. 66).
Schramm (2002) also provides this study with a fur-
ther construct of curriculum development. Schramm 
claims that successful curriculum development should 
involve all stakeholders, including students because they 
are central to the teaching and learning process. The val-
ue of comprehensive curriculum development involving 
diverse stakeholders has been reported widely (Barnett, 
2000; Clark, 1983; Coate, 2009; Drake & Burns, 2004; 
Elisha-Primo, Sandler, Goldfrad, Ferenz, & Perpignan, 
2010; Schramm, 2002).
The following chart developed by the researcher 
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illustrates the English Education Department’s current 
curriculum management model, in which curriculum is 
developed through the involvement of three influential 
groups of people: the government policymaking author-
ity; the institutional academic community; and communi-
ty graduate employers (graduate users). It is expected that 
the involvement of these three key stakeholder groups 
may enable the Department to produce a curriculum that 
meets various stakeholders’ needs.
Figure 1: Curriculum model developed by the researcher
2. Structure of the book
This book is presented in eight chapters as following:
Introduction
This introductory chapter begins by providing a brief 
description of the study’s focus. It has outlined the study’s 
background and its context, and structure of the book. 
Habiburrahman | 5 
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Chapter 1: General background of the Aceh 
setting
This chapter presents the geographic and demograph-
ic aspects of Aceh province, the education system and its 
characteristics, including commonly-used languages, and 
government bureaucracy. 
Chapter 2: UIN Ar-Raniry: An Islamic higher ed-
ucation institution
This chapter is presented to capture a clear picture of 
the study context. Significant information about UIN Ar-
Raniry and its institutional vision and mission, as well as 
a brief overview of the English Education Department is 
provided. This chapter is followed by a short discussion 
about the study context in relation to the research ques-
tions. The chapter concludes by outlining the curriculum 
development challenge. 
Chapter 3: Curriculum meaning and its 
attributes 
This chapter synthesises significant theories and 
research that inform conceptions of curriculum devel-
opment. As such, it reviews information on curriculum 
theory, curriculum development processes, and factors 
driving curriculum reform. In addition, as the focus of 
this research is on the Islamic higher education context, 
the literature review seeks to scrutinise the interplay of 
education and religion in the Islamic context, including 
Islam and education, the significance of education in 
Islam, and the objectives of Islamic education. The chapter 
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also reviews current curriculum approaches, encompass-
ing disciplinary, multidisciplinary, and interdisciplinary 
curricula. 
Chapter 4: Achieving specific curriculum 
objectives    
The main aim of Chapter Four is to provide 
a brief overview of the curriculum in the English 
Education Department context, demonstrating that the 
Department’s mandate is to train students to be English 
teachers who may teach at both Islamic and general 
schools. Curriculum approaches such as language learn-
ing, teaching English as a foreign language, professional 
and general learning, and Islamic learning values are 
discussed. 
Chapter 5: Government policies and regulations 
administering curriculum development
This chapter analyses significant regulations and gov-
ernment policies regarding the development of education 
in Aceh province. The regulations and government policies 
are comprised of UUPA, Qanun No. 23, 2002, Qanun No. 
5, 2008, National Regulation No. 20, 2003, the Decree of 
Ministry of Religious Affairs No. 353, 2004, and National 
Regulation No. 55, 2007. 
Chapter 6: Stakeholders’ view about the English 
Education Department’s curriculum
This chapter reports the research findings from 
the stakeholder survey and interviews. It presents sig-
nificant information on how the stakeholders view the 
Habiburrahman | 7 
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Department’s current curriculum, what aspects of the 
curriculum they think should be improved, and what the 
majority of students say about the current curriculum 
and their recommendations for future development. 
Chapter 7: Curriculum development challenges
This chapter presents a discussion of the implication 
of what needs to be considered when redesigning and de-
veloping a curriculum. This chapter also discusses the is-
sues of curriculum change and its challenges.
Chapter 8: Conclusion 
This last chapter concludes the book with discussion 
and reflection about the study outcomes in relation to the 
issues discussed in the previous chapter. Adobe Wood Type Ornaments Std
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CHAPTER ONE 
GENERAL 
BACKGROUND OF THE 
ACEH SETTING
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
Discussing the concept of school curricula develop-
ment in Aceh without fully understanding its historical 
dimensions is to tell an incomplete story. Thus, the ob-
jective of this chapter is to provide significant informa-
tion about Aceh province and its attributes, including the 
“Special province” status this region possesses, to ensure 
the full story is told. The chapter elaborates the following 
information: 
•	 Geographic and demographic characteristics
•	 Education system
•	 Higher education
•	 Educational characteristics
Habiburrahman | 9 
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•	 Language
•	 Government bureaucracy
2.  Geographic and demographic 
     Characteristics
Aceh province, located at the north-western tip of 
Sumatra Island, covers a total land area of 55,390 square 
kilometres (Governors’ Climate and Forests Task Force 
(GCF): Knowledge database, 2014). It is surrounded by 
the Indian Ocean on the west and south-west, and the 
Malacca Strait on the north and north-east. A current 
map of the province is provided in Figure 2. 
Figure 2: Current map of Aceh
10 | CURRiCUlUm DeveloPment in An islAmiC UniveRsity in inDonesiA: 
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Historically, the strength of Islamic religious prac-
tices in daily Acehnese life has resulted in the “forebod-
ing reputation the region often receives” (Smith, 1997, 
p. xi). Nationwide, Aceh is famous for its militant resis-
tance to colonialism, and its commitment to maintaining 
or regaining the republic’s sovereignty (remain united in 
Republic of Indonesia) before the central government in 
Jakarta granted the region “Special province” status. Aceh 
is also famous for its natural wealth, as Smith (1997, p. xi) 
has claimed: “originally a main source of pepper and gold 
for South-East Asia, Aceh is blessed with a variety of other 
spices and aromatics, precious metals, oils, and timbers”. 
The population census conducted in 2010 found that 
the total Acehnese population at that time was 4,494,410 
(2,248,952 males and 2,245,458 females). North Aceh, 
with 529,751 inhabitants, isthe most populous area of 
the 23 regencies/cities. The least populous area is Sabang, 
which has 30,653 inhabitants. The census also indicated 
that the population density in Aceh varies among the 
regencies and cities. The densest region is Banda Aceh, 
which has 3,642 people/km2, followed by Lhokseumawe, 
occupied by 668 people/km2, and Kota Langsa with 568 
people/km2 (Statistics Indonesia, 2010). One of the sig-
nificant factors that has stimulated population density in 
those regions is accessibility to numerous pivotal facilities 
and infrastructure, including public service facilities and 
quality education, public and private hospitals, and pub-
lic transportation, especially air transportation (RPJM, 
2012). 
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3. Education system
The education system in Aceh is integrated with the 
national education system, which is managed by the cen-
tral government in Jakarta. Generally, the Indonesian 
education system is divided into two formal mainstream 
systems; Islamic and secular education. Islamic educa-
tion is controlled and administered by the Ministry of 
Religious Affairs (MoRA), and secular education is 
managed and supervised by the Ministry of National 
Education (MoNE) (Soejatminah, 2009). Both systems 
provide education from pre-school up to university and 
are supported by public funds (Husin, 2009). Although a 
different department and ministry control these two edu-
cational mainstreams, the concept of education, including 
learning hours and the core course subjects to be studied 
by students nationwide are much the same. Most of the 
Islamic education institutions implement education con-
cepts based on policies developed by MoNE, which is the 
single education department entity for developing educa-
tion throughout the nation. 
Formal education commences nationally at the age 
of seven. Learners undertake compulsory basic educa-
tion for nine years (Wajib belajar 9 tahun), including six 
years in elementary school and three years in junior high 
school. According to the Ministry of Education Decree 
No. 60, 1993, the national basic education curriculum 
includes religious education, civic education, Indonesian 
language, mathematics, introduction to science and tech-
nology, and English language. The decree also confirms 
that the primary education curriculum consists of the 
above study fields with the addition of local content. Local 
governments and local education stakeholders decide on 
local content to accommodate subjects particularly suited 
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to their educational concepts. For example, all elementary 
school curricula in Aceh accommodate Quranic studies, in 
which students learn to understand the Holy Quran and 
its teachings. In addition, elementary schools include par-
ticular local languages in their curricula to preserve them. 
This provision applies to other schools throughout the na-
tion. Each province has its own special characteristics that 
can be integrated into school curricula to accommodate 
local content (National regulation No. 20, 2003). The fol-
lowing figure illustrates the Indonesian education system 
administered by both MoRA and MoNE.
Figure 3: Schooling age in Indonesia
Source: National Higher Education Department (DIKTI), 2010  
Secondary education is the continuation of basic edu-
cation. It prepares learners to expand their knowledge, im-
prove their skills, and gain further education. In general, 
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the secondary education curriculum resembles that of ba-
sic education, but most of the subjects are developed to 
an advanced level to develop students’ capacity to learn to 
think in more complex ways. Senior high school students 
study the courses they had at junior high school, including 
civic education, religious education, Indonesian language, 
English language, and other related fields of study, such as 
Mathematics, Physics, Biology, and Chemistry. 
4. Higher Education
In the Indonesian higher education setting, both the 
public and private systems are divided into two categories: 
(1) educational higher degree, focusing on educational 
mastery; and (2) vocational studies, preparing graduates to 
apply life skills in practice. They include institutions with 
the titles ‘University’, ‘Institute’, ‘Polytechnic’, ‘Academy’, 
and ‘Advanced school’ (sekolah tinggi) (National regula-
tion No. 20, 2003). 
The national higher education Department sets out 
the academic capacity and boundaries of each higher 
education institution to enable the institutions to ful-
fil their goals. University, as one of the higher education 
institutions, should have at least four different faculties 
offering training and research in various fields of study. 
Institute consists of a number of faculties providing stud-
ies and research in a specific field of study. sekolah tinggi 
offers training in one particular knowledge discipline and 
Academy offers non-degree professional training in a sin-
gle field of study. According to Buchori and Malik (2004), 
University, Institute, and sekolah tinggi offer a full range 
of degrees from Bachelor, Master, and Doctoral degree 
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programs to non-degree programs. Conversely, Academy 
and Polytechnic offer only two, three or four-year non-
degree programs.
The main objective of the national education system, 
based on National Regulation No.20, 2003, is to “incul-
cate in young minds the respect for human rights, for 
cultural pluralism and learning to live together, promote 
morals and character building as well as unity in diversity 
(Bhinneka tunggal ika) in the spirit of brotherhood and 
solidarity” (United Nations Educational, Scientific and 
Cultural Organization (UNESCO), 2011, p. 3). 
In terms of curriculum, many departments at 
Indonesian universities and colleges (both under the 
management of MoRA and MoNE) adopt an American 
curriculum model. At baccalaureate level, undergraduate 
programs require students to study between 144−160 
credit hours, of which around 40 per cent are national-
based content and 60 per cent accommodate local content 
(Mason, Arnove, & Sutton, 2001; Nurdin, et al., 2010). 
Students usually spend a minimum of eight and a maxi-
mum of 14 semesters, equal to four to seven years, to ob-
tain a bachelor’s degree.
Students’ participation rate in higher education in 
Aceh is low. It continues to encounter two major hurdles, 
namely financial issues and post-schooling employment 
prospects. Data from the Aceh provincial statistics agency 
shows that in the 2010 academic year, students’ participa-
tion rate was only 24 per cent (Statistics Indonesia, 2010). 
While there is no specific data to indicate the main rea-
son for this, financial issues may have been an underly-
ing factor because higher education institutions are not 
subsidised. According to government policy, a subsidy 
is only provided for basic education to enable the whole 
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Indonesian community to obtain this level of education. 
Another factor identified as contributing to the low par-
ticipation rate at higher education institutions is “…the 
difficulty of finding jobs commensurate with graduates’ 
qualifications” (UNDP, 2010, p. 36). The problem of find-
ing postgraduate employment is an emerging concern for 
all graduates in Aceh. The general expectation is that a de-
gree will qualify students to obtain a position as a civil 
servant (Pegawainegerisipil). However, this expectation 
has become a serious problem since 2009 when the gov-
ernment declared a moratorium on the employment of 
civil servants. 
5. Educational Characteristics
The character of Aceh’s education system reflects its 
strong religious heritage in which the majority of Acehnese 
people are devoted to Islam (Statistics Indonesia, 2010). 
In Aceh province, the number of Acehnese who embrace 
the Islamic faith is 98.51 per cent (Statistics Indonesia, 
2010). This highlights that the Acehnese have been devot-
ed to Islam for thousands of years; it was their way of life 
long before Aceh was granted a “Special province” status. 
According to Siegel (1969), there is a general agree-
ment that Aceh is an Islamic society, even though individ-
ual Acehnese have different conceptions of the nature of 
both Islam and Aceh. Islamic values have long been rooted 
in all areas of life in the Aceh community. Davies (2006) 
acknowledged this, noting that Aceh was understood to 
have a strong Islamic presence barely a few centuries af-
ter the Prophet Muhammad’s death. Thereafter, Islam has 
profoundly influenced the Acehnese population in two 
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ways: “…firstly, as a morals foundation (Aqidah-morals in 
Islamic term), and secondly as a distinct Islamic culture 
with inherited local political aspects” (Davies, 2006, p. 
22). The strong practice of Islamic faith in Aceh resulted 
in the province becoming an autonomous area within 
Indonesia in 1959, subject to its own laws (Alfian, 2005). 
Since then, within the context of its autonomy, Aceh has 
had the opportunity to manage its own religious practices 
and issues in accordance with local conditions. 
In 1999, the central government again endorsed 
Regulation No. 44 to strengthen the position of Aceh in 
managing its own education system in line with the con-
text of Acehnese culture and values. This regulation con-
firms that Aceh is one of the autonomous provinces in 
Indonesia. The endorsement of this regulation indicated 
that the central  government aimed to delegate its author-
ity to the provincial government to manage three signifi-
cant political domains independently: religion; education; 
and implementation of syaria law. Following Regulation 
No. 44, 1999, in 2006 the central government endorsed 
a new regulation, UUPA - law on the Governance of Aceh, 
providing Aceh with a greater opportunity and power to 
govern, regulate, and meet the needs of its community. 
This new regulation includes the capacity to implement 
specific locally-driven educational approaches in this re-
gion. The essence of this regulation will be described more 
fully in Chapter Five.
Given a wide opportunity to manage its own edu-
cation system, the Aceh government affirms that the 
educational characteristics of this province are referred 
to as Quran and Hadits (UUPA, 2006). These two divine 
resources serve as the guiding principles in developing 
the education system throughout the region. Therefore, 
Islamic values always function as the basis for educational 
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development in both Islamic and secular education insti-
tutions; they are regarded as one of the critical conduits 
for strengthening learners’ faith to enable them to practice 
and implement Islamic righteous values throughout their 
life. A central goal of this approach is to ensure that learn-
ers enhance their morals and ideological foundations. 
The educational degrees offered by Islamic and secu-
lar education institutions range from basic to higher edu-
cation. A main difference between the two types of insti-
tutions is that at Islamic education institutions, students 
are taught more Islamic courses compared to the secular 
education institutions. Courses include knowledge about 
worshiping God (ibadah kepada Allah), Islamic jurispru-
dence (Fiqh), faith and morality (akidah akhlak), Islamic 
history, and Arabic (Parker & Raihani, 2011). It is expect-
ed that students, by mastering Islamic religious courses, 
may potentially increase the glory of their divine con-
sciousness (derajat ketaqwaan), believed to be the most 
honoured achievement of a man or a woman in God’s 
sight (Husin, 2009). In an effort to achieve this goal, it is 
common for Acehnese parents to send their children to 
study at madrasah or other secular schools during the day 
and to Pesantren (islamic boarding school)in the evening 
because they consider Pesantren is where students will re-
ceive their main religious education (Kull, 2009). Parents 
also send their children to study at both Islamic schools 
and Pesantren to have them trained in Islamic moral val-
ues and norms (Daun & Arjmand, 2005).  
The strong influence of Islamic values in teaching and 
learning has also been a feature of most secular schools 
throughout the Aceh province. As such, secular education 
institutions frequently host various Islamic events and 
activities. The involvement of students, teachers, school 
committees, and other school authorities in a variety of 
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Islamic events at secular education institutions encour-
ages secular school students to seek to understand more 
Islamic teachings and practices. Pesantren kilat (a specific 
program on Islamic teaching which is normally held dur-
ing Ramadhan [fasting] month) is one of the faith-en-
lightening programs the government has recommended 
be run continuously. In the light of faith enrichment, this 
Pesantren kilat program has been recognised nationwide 
and implemented in most schools (both Islamic and secu-
lar). The following table (Table 1) elucidates the percent-
age of the Aceh population in relation to faith and regency.
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6. Language
Bahasa, as the Indonesian national language, is used 
as the formal means of communication to unite all com-
munities as one nation, although 600 languages or dia-
lects are still spoken across the archipelago (Welch, 2012). 
Bahasa is used as the single language in formal communi-
cation at schools, government offices, and during formal 
occasions. Cumming and Kasenda (1989, p. 144) argue 
that “…from their inception, the Indonesian education 
institutions were determined to carry out their education 
and prepare their research in the nationally recognised 
language of Bahasa indonesia”. Besides using Bahasaas 
the formal communication language, Acehnese also 
use local languages as a daily communication medium. 
Nevertheless, the local language is used more frequently 
in informal situations such as at home and traditional 
markets, and during traditional ceremonies and events. 
According to the Cultural and Tourism Department of 
Aceh Province (Dinas Kebudayaan dan Pariwisata  Aceh, 
2012), the community actively uses around 23 local lan-
guages in their daily informal communication. However, 
among the 23 local languages, Acehnese language (Bahasa 
Aceh) is used most commonly and is widespread across all 
regencies throughout Aceh province. In some rural areas 
in certain districts, Bahasa Aceh is still the main means of 
communication in formal teaching and learning, especial-
ly at elementary school levels, because it is the commu-
nity’s mother tongue; elementary school students speak 
only Acehnese.
In addition, as a province implementing syaria law, 
Aceh has introduced Arabic (regarded as the Quranic lan-
guage) into Islamic elementary schools, and junior and se-
nior Islamic school curricula throughout the province. The 
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introduction of Arabic into elementary school curricula 
functions to familiarise students with it, and to ease them 
into reading and understanding the Holy Quran (written 
in Arabic). It is very common in the Aceh region to find 
students who use Arabic to talk among themselves, espe-
cially at Islamic boarding schools. On certain occasions, 
they tend to use Arabic rather than Bahasa or Acehnese 
language when they communicate with their peers and 
colleagues.  
Like Arabic, English has been introduced into Aceh 
schools’ curricula, ranging from junior and senior high 
school to University level. Furthermore, in the last ten 
years, English has been introduced into the elementary 
school curricula, especially in schools in particular regen-
cies such as Banda Aceh, East Aceh, and North Aceh. The 
main objective of this program is to introduce English 
to the elementary school students because, according to 
the national curriculum policy, English is to be studied as 
the second language after Bahasa. Students are strongly 
encouraged to study English to gain a competitive advan-
tage, especially for those who graduate from colleges and 
universities. In Aceh, students are also urged to study 
English and Arabic simultaneously to strengthen their 
academic capacity, and to develop Aceh province as well as 
Islamic religious tenets. Accordingly, English has become 
increasingly important and an integral part of research 
and teaching, particularly at higher education institutions 
in this region (Altbach & Umakoshi, 2004).   
There has been a profound desire to learn English 
at schools throughout Aceh province, particularly in 
the aftermath of the tsunami that struck this region in 
December 2004. The arrival of massive international or-
ganisations, their staff, and volunteers who were not pro-
ficient in Indonesia’s national and local languages forced 
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the local community to understand English so they could 
communicate and interact with these foreigners. This has 
undeniably boosted the Acehnese motivation to study 
English more seriously. Although the international com-
munities and organisations left this region after the re-
construction and rehabilitation process was completed, 
the number of Acehnese people studying English language 
remains high. Tangible reasons for this include the objec-
tives of working at an international organisation and/or 
undertaking further studies overseas (both master’s and 
doctoral degrees) (Nordquist, 2003). 
7. Government Bureaucracy
After 32 years of an authoritarian and highly cen-
tralised government system (1966−1998), in 1999 the 
Indonesian government adopted a decentralised bureau-
cracy, ensuring that all provinces throughout the nation 
could develop themselves based on their potential and his-
torical characteristics (Fealy & Aspinall, 2003). As a result, 
the central government granted autonomous privileges to 
provincial governments throughout Indonesia. Aceh was 
no exception. Extending greater autonomy and decision-
making power to provincial governments, as stipulated in 
Regulation No. 22, 1999 on regional government, enabled 
local governments to be more innovative, creative, and 
responsive in the process of empowering their communi-
ties (Min, 2004). However, government bureaucracy re-
mains hierarchical. The main power remains in the hands 
of the national government in Jakarta (controlled by re-
lated Ministers), from where it is then delegated to pro-
vincial governments (managed by a Governor), to regency 
level (ruled by regency head - Bupati), to sub-district level 
(reigned by Camat), and to village level (ruled by a village 
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head - Kepala Desa). 
This decentralised government system has enabled 
provincial governments throughout the nation to develop 
their own potential in accordance with the nature of the 
region and other socio-cultural characteristics. “Speciality 
of the education system” is a privilege Aceh province can 
develop in line with the context of Acehnese culture. This 
paradigm supplants the strictly centralised bureaucratic 
practice that had previously precluded creativity, innova-
tion, and risk-taking at, and by, the education institutions 
in this region (Idrus, 1999). As a consequence, there has 
been a surge of community and government eagerness to 
develop educational concepts attached to the nature of 
Acehnese local heritage.
The decentralised government system has cut off the 
bureaucratic conduit that might have accelerated the level 
of decision-making in the local government system, for ex-
ample deciding on ways to shape appropriate educational 
approaches that suit a  certain higher education institu-
tion’s mission and vision in Aceh. However, academics 
and other authorised stakeholders can be more creative 
and innovative at education institutions; they can develop 
any educational programs in response to current educa-
tional development and labour market orientations.
It is expected that the autonomy givento Aceh by 
the central government will be utilised maximally to re-
form the education system to provide quality education 
at UIN Ar-Raniry in particular, and all over Aceh in gen-
eral. Reflecting on the essence of educational innovation 
through a decentralised education approach, there are 
hopes to continually improve the quality of education in 
this region to keep up with other regions and nationwide.
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Concluding remark
This chapter has provided significant information re-
garding the general background of the research setting. 
It has described the geographic, demographic, and edu-
cational characteristics of the research site, as well as its 
educational objectives and systems.
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CHAPTER TWO
UIN AR-RANIRY: AN 
ISLAMIC HIGHER 
EDUCATION 
INSTITUION
 
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
This section describes key issues related to UIN Ar-
Raniry and its English Education Department. UIN Ar-
Raniry’s vision and mission, and the composition of the 
English Education Department course components are 
discussed to understand the institutional objectives and 
the rationale for attaining them. The UIN Ar-Raniry man-
ual/handbook published in 2010 has been used as the pri-
mary source when discussing issues related to either the 
institution or the Department.
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2. UIN Ar-Raniry
UIN Ar-Raniry, a state-owned Islamic university, was 
founded on October 5th, 1963 (Nurdin, et al., 2010). Its 
foundation was, in part, a response to fulfilling Islamic 
higher education needs throughout the Aceh province in 
particular, and across the nation in general (Maha, 1978). 
This Islamic university has carried out its mandate as an 
Islamic teaching and learning institution for almost fifty 
years. It was established to transmit knowledge that con-
tinually supports the process of nation-building and im-
proving social welfare in the Aceh region. It is believed 
that as the only state-owned Islamic university in Banda 
Aceh, UIN Ar-Raniry occupies a unique and strategic posi-
tion in nurturing scholars who have both a general and 
an Islamic education. This Islamic higher education insti-
tution has a long historical background in disseminating 
Islamic teachings in the Aceh region (Nazar, 2008).
The objective of Islamic higher education in 
Indonesia, from a social point of view, is to prepare citi-
zens to have an integrated understanding of general and 
religious knowledge (MoRA Decree No. 353 on Islamic 
higher educational Curriculum Design and Development, 
2004). UIN Ar-Raniry is striving to increase its role in ful-
filling the requirements of MoRA Decree No. 353, 2004, 
including the process of improving educational quality in 
Aceh province. This quality improvement can be attained 
through various approaches, including the development 
of a new curriculum aligned with current educational and 
technological advancement. The idea of strengthening 
UIN Ar-Raniry in promoting Islamic knowledge values, 
which lies at the heart of this curriculum development, 
is illuminated in the institution’s organisational vision 
and mission. Understanding the vision and mission is a 
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critical factor in this thesis. 
2.1 Vision
The core vision of UIN Ar-Raniry, as stipulated in its 
manual/handbook, is to excel in developing multidisci-
plinary Islamic knowledge. This vision is aligned with the 
university’s status as the only Islamic Higher education in-
stitution in the Aceh region. Just because the institution’s 
vision focuses on Islamic knowledge does not mean that 
UIN Ar-Raniry neglects the necessity of developing gener-
al knowledge disciplines. Each faculty offers both general 
and religious knowledge concurrently to meet the needs 
of UIN Ar-Raniry’s students. However, as an Islamic insti-
tution, the educational process for developing disciplin-
ary and general knowledge, as well as teaching and learn-
ing approaches, is highly focused on the Islamic teaching 
concept, namely to produce a good Islamic citizen who has 
mastery of both Islamic and general knowledge (Al-Attas, 
1993). As such, students studying general knowledge are 
also required to study particular Islamic subjects. 
2.2 Mission
In regard to the objective of fulfilling its role as an 
Islamic higher education institution, the UIN Ar-Raniry 
manual/handbook states its mission as consisting of 
three central strategic goals:
•	 Administering Islamic education that has nation-
al and international competitiveness  
•	 Conducting research about Islamic education that 
corresponds to community needs
•	 Promoting Islamic values in community 
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empowerment.
The primary mission of UIN Ar-Raniry is to consis-
tently produce Islamic scholars who possess a good under-
standing of Islamic teachings as well as discipline-specific 
and general knowledge. This institution has expanded 
its teaching concept to accomplish this mission. It does 
not concentrate only on Islamic-related courses but has 
moved to a more general-oriented study focus, including 
social and economic studies, with the intention of inte-
grating these studies with Islamic teaching. In response 
to the need for social studies, for example, UIN Ar-Raniry 
has founded a research centre that focuses on women’s 
studies, which functions to empower women in this prov-
ince and provide legal advice to meet their needs. 
The university also offers studies in economics to stu-
dents who are interested in becoming Islamic economists. 
For example, in banking-related studies, the institution 
addresses issues relevant to the Islamic banking system 
and empowerment, including how to do business in ac-
cordance with Islamic religious values. This includes how 
to deal with interest and usury (riba) received from money 
deposited in a bank. 
In striving to achieve its strategic goals, UIN Ar-
Raniry is taking steps to empower its human resources, 
increase their quality, and gradually reform its teaching 
and learning approaches, including redeveloping the cur-
riculum to reflect current global advances in education. 
3. Faculties
In an effort to meet the goals of it vision and mission, 
UIN Ar-Raniry has attempted to develop various study 
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disciplines through its five faculties:
•	 Islamic Law Faculty (Fakultas syariah)
•	 Islamic Education Faculty (Fakultas tarbiyah)
•	 Islamic Theology Faculty (Fakultas Ushuluddin) 
•	 Islamic Communication Faculty (Fakultas 
Dakwah) 
•	 Islamic Art Faculty (Fakultas Adab).
Each faculty has its own study discipline focusing 
on its core objectives. However, the focus of this book is 
on the Education Faculty, whose specific goal is to edu-
cate and prepare students to be teachers at both Islamic 
and general education institutions. The faculty also aims 
to prepare students to have the capacity for developing 
and disseminating Islamic education at various education 
institutions and levels, in keeping with the main institu-
tion’s core objective. The Education Faculty also offers 
ten distinctive general study programs, including Arabic, 
English, Mathematics, Physics, Biology, and Chemistry. 
In this thesis, the focus is on the English language pro-
gram only. 
It is interesting to note that the Education Faculty 
applies a silo curriculum in which the teaching and learn-
ing paradigm is carried out independently; it is not inte-
grated. Each pedagogy is taught separately from Islamic 
studies; there is no collaboration. This is despite some 
educational theorists repeatedly emphasising that col-
laborating across subjects, disciplines, and study fields 
can undoubtedly enrich teaching and learning outcomes 
by assimilating expertise, knowledge, and training from 
diverse standpoints (Campbell, Heriot, & Finney, 2006; 
Miller, Jones, Graves, & Sievert, 2010). 
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4. English Education Department
The objectives of the English Education Department 
are to (1) educate and prepare students to be profes-
sional individuals in English education, and (2) educate 
and prepare students to be professional English teachers. 
In achieving these objectives, the Department offers 67 
study subjects with a weighting of 152 credit hours. The 
composition of the study subjects is divided into three 
broader learning areas: MKU (mata Kuliah Umum - general 
course subjects); MKDK (mata Kuliah DasarKeahlian - ba-
sic skills course subjects); and MKK (mata Kuliah Keahlian 
- specialised course subjects). These are elaborated in the 
following table.
Table 2: Course components of the English Education 
Department
Unit Aims Wighing
MKU  To develop students’ understand-
ing of  Islamic religious  values
45 credit hours
MKDK To assist students in developing 
their pedagogical knowledge  and 
skills
24 credit hours
MKK  To develop students’ competence 
in English language   
 89 credit hours 
5. English Education Department 
    Curriculum in the Current Context
In implementing its educational objectives, UIN Ar-
Raniry refers to the curriculum developed on the basis of 
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the Ministry of Religious Affairs Decree No. 383, 1997 
(Nurdin, et al., 2010). The decree acknowledges that the 
composition of the undergraduate program curriculum 
should be 40 per cent or 57 credit hours of national con-
tent and 60 per cent or 87 credit hours of local content. 
The decree also classifies the course components into 
three domains;mKU,mKDK, and mKK. This composition 
has provided a wide opportunity for UIN Ar-Raniry to 
develop a curriculum that suits global educational ad-
vancement and labour market orientations, and particu-
larly educational development and labour market trends 
throughout Aceh province. Given an adequate percentage 
of local content, UIN Ar-Raniry should be able to design 
its institution-wide curriculum to best meet its stakehold-
ers’ expectations, including expectations about career de-
velopment. However, in analysing its current curriculum, 
which is provided in the institutional manual/handbook 
published in 2010, several concerns have emerged. The 
following questions have arisen from examination of the 
study context outlined in this chapter.
Does the current curriculum align with graduate 
users’ orientations? 
Upon closer analysis of the current curriculum, it ap-
pears that lack of alignment with the needs of the current 
labour market has occasionally made it difficult for gradu-
ates from this institution to find a suitable job that reflects 
their educational background (UNDP, 2010). This may be-
come worse if the curriculum does not accommodate life 
skills or other generic skills that graduates can transfer to 
related careers, such as creating their own business. 
This is a dilemma, because while students have 
English skills as a competitive advantage, they fail to 
Habiburrahman | 33 
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
obtain employment at certain institutions where English 
is a prerequisite. This is because they do not master other 
supporting skills such as computer skills, and lack compe-
tence in educational leadership and management (Grace, 
1995; Knight & Yorke, 2004).
Does the current curriculum address the diver-
sity of students’ needs and expectations?
Having said that the main objective of UIN Ar-Raniry 
is to prepare students to be Islamic scholars who are 
knowledgeable in both general and Islamic knowledge dis-
ciplines, some mKU subjects focus on Islamic teaching and 
some focus on social studies, including national proposed 
courses such as Pancasila(National philosophy) and civic 
education. All students studying at this institution have 
to study those mKU subjects regardless of their study fo-
cus in order to fulfil the national and institutional objec-
tives for educating students at higher education institu-
tions. According to the UIN Ar-Raniry manual/handbook, 
the English Education Department mKU subjects include 
Arabic, Indonesian language, basic Islamic courses, and a 
few social studies-related subjects. 
Does the current curriculum prepare students 
for expectations of leadership? 
In terms of Islamic-related courses, the English 
Education Department offers seven subjects exploring 
diverse Islamic law and teachings. One subject elucidates 
Islamic civilisation and history, and one subject focuses 
on ethical morals (akhlak) issues (Nurdin, et al., 2010). 
Looking at the composition of the Islamic courses of-
fered by this department, it seems that the Department 
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concentrates mostly on Islamic law values, including ilmu 
Fiqh (Islamic jurisprudence), ilmu tafsir (Quranic inter-
pretation), and ilmu Hadits (Prophet Muhammad’s say-
ings and deeds). Subjects dealing with the development 
of good Islamic character and morals, including develop-
ing Islamic leadership as an asset for graduates to become 
leaders at schools or other institutions, are limited. 
As an Islamic education institution, UIN Ar-Raniry is 
responsible for nurturing ideal Islamic scholars who are 
competent in either Islamic or general discipline knowl-
edge, and who behave accordingly (Nurdin, et al., 2010). 
Bangwayo-Skeete, Rahim and Zikhali (2011) ascertain 
that schools are responsible not only for imparting skills 
but also for imparting an image of the ideal student in 
terms of characteristics and behaviour. Students should 
be role models for the surrounding community in which 
they should behave appropriately, do the right thing, and 
stay away from any immoral or evil actions. Bangwayo-
Skeete and colleagues highlight that education institu-
tions are places where individuals are trained not only to 
acquire particular skills they may utilise to have a better 
life, but also to prepare them to behave in accordance with 
the philosophies of their life, culture, and religious con-
victions. The expectation is that students should become 
Islamic leaders in the community, however, the current 
curriculum does not educate them for this.  
Does the current curriculum accommodate 
comprehensive pedagogical skills? 
In terms of achieving the target of producing English 
teachers, the Department has allocated seven pedagogi-
cal-related subjects to prepare students to attain sufficient 
skills in teaching. These are integrated into the domain of 
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mKDK course components. Among the subjects offered 
are educational psychology, educational management, 
educational statistics, educational philosophy, micro 
teaching (introduction to teaching practice), and teaching 
practice (pre-service teaching internship program). These 
mKDK courses offer some beneficial subjects to students 
in developing their expertise to become future teachers. 
However, there are no subjects listed in the mKDK course 
components that relate to administrative skills to enable 
students to deal with administrative issues, including how 
to design lesson plans and syllabi. 
Should English be taught as immersion or be 
taught in Bahasa? 
It is also interesting to note that the teaching and 
learning processes at the Department still use Bahasaas 
the communication language. On the one hand, teaching 
English by using Bahasacan assist lecturers to transfer 
their knowledge and experiences to students. It is also 
agreed that by using Bahasa, students may easily under-
stand what their lecturers are talking about. However, on 
the other hand, if lecturers always use Bahasato deliver all 
English subjects, this may potentially reduce opportuni-
ties for acceleration of the English language acquisition 
process because students do not have sufficient time to 
practice it.  
Theory versus practice: are there enough 
opportunities for practice? 
The department offers 39 compulsory English-related 
subjects (approximately 89 credits hours) in the mKK 
course component. In general, the composition of those 
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subjects is classified into five major English language 
skills: listening; reading; speaking; writing; and grammar. 
Interestingly, from such a large number of English-related 
subjects, there are scant subjects that may enrich stu-
dents’ skills in applied English. The teaching and learning 
approach is seemingly focused on technical aspects of lan-
guage rather than grounded in how students might utilise 
the knowledge they have obtained to empower their life 
by becoming a quality leader or teacher, or even to apply 
knowledge and skills in a diversity of career choices. For 
example, in the English literature subject, students are 
taught to read certain literature, learning about plot, nar-
rative, antagonist and protagonist roles, climax and other 
technical literary terms. This is in contrast to what stu-
dents expected from the English literature subject, which 
was to learn its theoretical protocols to produce a drama, 
short movie or other theatrical creation (Survey result, 
2012).
It is agreed that reading global literature can broad-
en individuals’ insights. Global literature allows today’s 
readers to travel the globe vicariously, sometimes seeing 
themselves in the books they read, and often learning 
more about places they would love to visit and individuals 
they may like to meet (Ward et al., 2010). Furthermore, 
Ward and colleagues (p. 43) say that “…through global lit-
erature, individuals can come to realise that there are gen-
eral perspectives on issues”. However, the focus of study 
in the English Department is more on theoretical aspects; 
there seems to be an absence of attention to the practical 
application of knowledge. 
This circumstance also applies to some other subjects, 
including English translation. In the English translation 
course, students are taught about translation theories 
and techniques. Yet they have a limited understanding 
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of the application of such theory in practice (Nurdin, et 
al., 2010). As a result, students fail to enhance their in-
terpretation and translation skills as part of the life skills 
they may use to find jobs in the translation or interpreta-
tion market sectors. Several linguists have harshly criti-
cised this language teaching approach by confirming that 
“English language work should be embedded in specific 
disciplines” (Baik & Richardson, 2012, p. 63).
Are greater efficiencies needed in the curriculum 
due to repetition and overlap?
Referring to the mKK-listed subject classifications, it 
is evident that some subjects are overlapping and incon-
sistent. For example, after studying three English speak-
ing subjects (Speaking 1, 2, and 3), students also have to 
study speech. This also applies to the English writing sub-
ject in which, after studying English Writing 1 and 2, stu-
dents must study English Academic Writing. Sometimes 
integration among the subjects is vague, with some sub-
jects replicated through labelling them with different 
names, even though their content is similar. This overlap 
can be found, for example, in both the English Writing 
and the English Academic Writing subjects, in which the 
objective is to enable students to write in English (Nurdin, 
et al., 2010). 
Is there adequate curriculum space to help 
students achieve technological mastery?
The focus on technological mastery to enhance stu-
dents’ technological competence, including computer 
skills, seems inadequate in the three course codifications 
(mKU, mKDK, and mKK). Reference to the UIN Ar-Raniry 
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manual/handbook regarding course compositions reveals 
that under the mKK course component, Laboratory and 
Computer Practice is the only subject the Department 
offers to develop students’ computer skills. However, in-
stead of focusing on applied computer skills, this subject 
focuses on technical issues such as how to operate a com-
puter, how to maintain a computer laboratory, and how 
to deal with computer trouble shooting (Nurdin, et al., 
2010). While it could be argued that this course is very 
useful for students because they are training to be teach-
ers and may be requested to use a computer laboratory 
to teach English-related skills, such as listening, more ap-
plied computer skills would be beneficial. It is not possible 
to achieve technological mastery in the time allocated for 
this subject. 
Additionally, students studying at UIN Ar-Raniry 
come from middle economic social status and relatively 
rural areas across Aceh province (Statistics Indonesia, 
2010). This means that computer literacy is still an 
emerging issue for some of those studying in the English 
Education Department. Therefore, providing overarching 
introductory computer courses up to advanced comput-
er skills may assist these students to master these skills 
adequately. 
6. Concluding Remarks
This chapter has provided significant information 
regarding the general background of UIN Ar-Raniry. It 
has described its vision, mission, faculties, as well as the 
English Education Department curriculum
The above description, exploration, and analysis of 
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the current curriculum content have raised a number of 
questions that this research will explore further. In addi-
tion, reforming the current curriculum to answer all the 
above questions and to move away from the existing situ-
ation is a challenging and daunting task. Commitment of 
all involved parties at the Department, faculty, and uni-
versity level to collegially accept change will profoundly 
determine the success of this reformation. In addition, 
in the context of curriculum development at the English 
Education Department of UIN Ar-Raniry, a novel aspect 
of the current change is the requirement for education 
institutions in this region to address the new education 
mission mandated by UUPA to synergise their teaching 
and learning with local needs and the realities of life. 
Curriculum change should, indeed, describe an edu-
cational process that is designated to produce graduates 
mastering both Islamic education and general disciplin-
ary knowledge, and to efficiently prepare them for their 
future roles in society. Therefore, the above reformation 
challenges need to be taken into serious account as a sig-
nificant move in empowering education at this institu-
tion, in particular to afford a better education for the next 
generation living in this region.
Finally, this initial review has elucidated that one 
of the primary objectives of curriculum development in 
higher education is to adjust institutional visions and 
missions,and incorporate pertinent educational values 
as addressed by institution stakeholders. It is possible to 
develop the Islamic higher education curriculum in ac-
cordance with the obligation to respect the Islamic edu-
cational perception and objective of providing a whole 
process of empowering humans to attain well-being in 
this world and in the hereafter (Hassan, 2010). Therefore, 
the Islamic higher education curriculum objective needs 
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to find a balance between preparing individuals to master 
adequate religious understandings, and to attain general 
worldly education and knowledge. 
The next chapter provides information about the 
theoretical background of the curriculum context. It re-
views the literature about curriculum, and discusses and 
synthesises theoretical issues related to curriculum mean-
ing and theory, curriculum development driving factors, 
curriculum interpretation and integration, curriculum 
change and its influencing factors, and challenge of cur-
riculum change.
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CHAPTER THREE 
CURRICULUM 
MEANING AND ITS 
ATTRIBUTES
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
The previous chapter has underlined the significance 
of this study’s aim, which emphasises curriculum devel-
opment attuned to the religious values of the local con-
text, and graduate employability as part of the English 
Education Department’s educational contribution to its 
students. In this chapter, the writer synthesises various 
theories and research relevant to the study that will help 
to locate it in both the field of curriculum development 
and its Islamic context. To this end, the following themes 
are discussed:
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A. Curriculum meaning and theory
1. Curriculum definition and objectives 
2. Formal and informal curriculum
3. Curriculum development process.
B. Curriculum development driving factors
1. Government imperatives  
2. Market approach and employability  
3. Cultural approach. 
C. Curriculum interpretation and integration
1. Disciplinary curriculum 
2. Multidisciplinary curriculum
3. Interdisciplinary curriculum. 
D. Curriculum change and its influencing factors  
1. Government and university policy 
2. Adapting to labour market or industry 
orientation. 
E. Challenges of curriculum change.  
2. Curriculum meaning and theory
Three significant attributes dealing with curriculum 
development are discussed in this section. The three at-
tributes are curriculum definition and objectives, formal 
and informal curriculum, and curriculum development 
process.      
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2.1 Curriculum Definition and Objectives
The term “curriculum” is distinctively defined by cur-
riculum theorists. Ornstein and Hunkins(2004, p. 10) 
define curriculum as “a plan for action or written docu-
ment that includes strategies for achieving desired goals 
or ends”. Saylor, Alexander, and Lewis (1981), cited in 
Orenstein and Hunkins(2004), describe curriculum as 
a systematic plan for providing sets of learning oppor-
tunities for everyone who wants to be educated, while 
Robinson, Ross, and White (1985, p. 3) define curriculum 
as “the total set of stimuli deliberately brought to bear 
during a designated time period, with the intention of 
nurturing or producing student learning”. These concepts 
depict curriculum as an intentional managed plan or pro-
cess for the provision of an educational program or ex-
perience. Most studies identify curriculum as the means 
through which educational outcomes are formulated. 
Davies and Edwards (2001) acknowledge that the pri-
mary objective of education is to help individuals learn 
particular skills to enable them to find their identity, to live 
peacefully, and to solve any life problems they encounter. 
“Education should be helping young people acquire the 
dispositions, skills, understandings and values that will 
enable them to live their lives intelligently, meaningfully, 
constructively and cooperatively in the midst of the com-
plexity, uncertainty and instability they will increasingly 
encounter” (p. 105). Finding learners’ identity through 
religious education has also been acknowledged by Lovat 
and Clement (2008), noting that the inclusion of religious 
values in educational curricula is one of the ways to devel-
op students’ ethical-morals dispositions. Similarly, Lovat 
and Clement (p. 7) assert that “teacher attitudes and prac-
tices, curriculum both explicit and embedded, the school 
environment, and parental and community support were 
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focussed on the betterment of student learning and 
achievement, understood in academic, affective, morals 
and spiritual terms”. Lovat and Clement’s ideas indicate 
that students’ knowledge and morals development are 
influenced by various factors; curriculum content and its 
instruction are no exception. It is argued that a better-
developed curriculum could produce better learning out-
comes in preparing students to become better citizens.  
If higher education fails to nurture these attributes 
in preparing students to become better citizens, its in-
stitutions will be regarded in wider society as unable to 
meet their mission to empower the community. Should 
this occur, higher education risks losing local community 
support, which may cause a decrease in the number of 
students enrolling at university. Therefore, Crosling and 
colleagues (2009) strongly urge curriculum developers to 
incorporate not only academic but also social learning into 
school curricula: “Curriculum plays a critical role in engag-
ing students both academically and socially, and in build-
ing institutional commitment and belonging” (Crosling, 
et al., 2009, p. 12). In addition, Kraince(2007) argues that 
the role of higher education institutions is to affect so-
cial cohesion, and contribute to resolving social issues and 
turmoil. Hence, higher education should engage more in 
developing students’ morals judgement (Hostetter, 2007). 
Hostetter also urges higher education institutions to be 
more engaged with their potentially rich contribution to 
society in terms of the knowledge, truth, values, services, 
and objectives they have disseminated over the centuries.
By contrast, curriculum is also conceptualised as an 
art of managing education, in which it evolves in accor-
dance with new educational developments and policy. 
Moreno (2007, p. 16) defines curriculum as:
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A socio-historical construction which is expressed 
through general systems of knowledge characterization 
and hierarchy; these systems are in turn translated and 
transformed into administrative and legislative regula-
tions, academic achievement standards, textbooks and 
teaching aids, and the practice of teaching and learning in 
classrooms and schools. 
The definitions and objectives of curriculum that are 
the focus of this study encompass all the above defini-
tions. Curriculum in this study is conceptualised as a de-
tailed explicit plan to establish a learning environment, 
and teaching and learning practices, in which students 
acquire knowledge and develop skills, capabilities, and 
ethical-morals dispositions so that they graduate as com-
petent and responsible Islamic citizens in an Islamic soci-
ety. Other curriculum definitions and objectives are not 
excluded, however they are not central to this study.
2.2 formal and informal curriculum
Studies found that there are two curriculum realms at 
play in everyday practice; a written and an unwritten doc-
ument, or a planned and an unplanned curriculum. The 
planned and official curriculum focuses on publicly explic-
it goals, objectives, course components or subject matters, 
course and organisation instruction, and evaluation sys-
tems (Lovat & Smith, 2003; Margolis, Soldatenko, Acker, 
& Gair, 2001; Print, 1987). In contrast, an unplanned or 
informal curriculum normally comprises unwritten infor-
mation and tacit intentions that may differ considerably 
from the formal curriculum. This aspect of curriculum is 
recognised as the “hidden curriculum” (Margolis, et al., 
2001).
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Margolis and colleagues (2001) argue that the hid-
den curriculum deals with life in classrooms as it occurs, 
in which social-psychological interaction among students 
and teachers, among students, and between students and 
academic staff transforms the ways teachers behave, such 
as the way they express their feelings, attitudes, commu-
nication styles, behaviours, and ways they interact with 
students. Stephenson (2010) similarly tells us that learn-
ing is not an instant process that is separate from indi-
viduals’ daily activities and experiences; it occurs mostly 
by acting, thinking, analysing, contemplating, reflecting, 
and discussing with others. The hidden curriculum may 
transmit specific, yet often tacit, messages to students; 
learning to wait, learning to be punctual, learning to 
be loyal to both teachers and students (Margolis, et al., 
2001). These values are not written in the formal curricu-
lum but are conveyed to students indirectly through the 
ways teachers and students interact and behave. 
Higher education curricula are hidden to some extent, 
being lived rather than stated. Hidden curricula in higher 
education “…takes on certain patterns, values and rela-
tionships, but those patterns and relations will be hidden 
from all concerned, and often unconsciously experienced 
by students” (Barnett, 2000, p. 260). The higher educa-
tion hidden curriculum may also be shaped naturally by 
the ways students interact with others, guided by the in-
trinsic organisational, structural, and cultural influences 
of the training the students undertake (Bell, Wideroff, 
&Gaufberg, 2010). As such, this informal hidden curricu-
lum is not officially developed in a formal way; it evolves 
naturally in accordance with the institutions’ and stu-
dents’ cultural practices and values. This is an important 
feature of the curriculum discussed in this study, which 
encompasses education in the Islamic cultural values to 
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which the community aspires. However, little educational 
research or theoretical literature has been found to guide 
its practice.
In general, traditional curriculum development in-
volves four sequential processes: (1) formulating objec-
tives; (2) grouping them into particular ideals and activi-
ties; (3) chunking the objectives and content to be taught 
into semester units of learning; and (4) determining the 
methods of instruction and assessment to determine 
achievement (Ewing, 2010; Ornstein & Hunkins, 2004; 
Print, 1987). Keogh and colleagues (2010) add that in a 
traditional approach, school authorities tend to develop 
curriculum without consulting the stakeholders who will 
utilise it. This is conceptualised as “imposed curriculum” 
(Keogh, et al., 2010). 
By contrast, an alternative current curriculum devel-
opment approach emphasises collaborative agreement 
with targeted stakeholders as part of its development 
process (Keogh, et al., 2010). The involvement of various 
stakeholders helps curriculum developers not only learn 
more about the stakeholders’ expectations and views 
about the offered programs, but also identify specific ar-
eas for program development (Fjellstrom, 2007). In rela-
tion to this, Klein (1990) reminds us that curriculum is 
important to our students, society, the process of educa-
tion, and the development of study fields. 
Klein also agrees that curriculum development is a 
values-laden process; it is never values-free. Therefore, 
the most dominant and generally accepted theoretical ap-
proach to the development of a curriculum is the one with 
which we are familiar, and the one that is applicable to 
our institutions and learners. A sophisticated and com-
prehensive curriculum that is workable for one particular 
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education setting probably cannot be applied to other ed-
ucation settings. Eventually, the curriculum depends on 
the disciplinary study of the educational experience and 
must be accepted by multiple stakeholders (Pinar, 2004).
2.3 Curriculum Development Processes and 
Objectives
Despite having a slightly different terminology and 
meaning, the curriculum design and curriculum develop-
ment processes are interrelated. “Curriculum design and 
curriculum development are tandem terms” (Print, 1987, 
p. 15); curriculum cannot be developed without being de-
signed. In essence, the art of developing the curriculum 
deals with some critical aspects of the teaching and learn-
ing components, including: aims, goals, and objectives; 
subject matter; learning activities; assessment; and evalu-
ation (Hunkins & Ornstein, 1988; Ornstein & Hunkins, 
2004). These five components are interdependent. 
However, the emphasis of each component varies depend-
ing on the preferences for, and target of, the curriculum 
design. Print (1987) acknowledges that curriculum design 
is concerned with planning and organising the ultimate 
nature of the whole curriculum. Like Print, Hunkins and 
Ornstein (1988), Armstrong (2003, p. 167)agree that 
“curriculum design functions as a basic program organiz-
er”. In general, curriculum design starts from formulating 
the objectives to simplify the learning targets and finding 
a format that addresses how to achieve the learning. 
Warwick (1975) ascertains that curriculum design is 
the overall educational blueprint that will be applied to a 
certain education setting in a certain place. He suggests 
that this design should have guiding principles: “a curricu-
lar design against which progress can be monitored and 
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from which perspective and direction can be constantly 
obtained” (p. 52). Warwick notes that to satisfy this need, 
curriculum design should always be underpinned by three 
curriculum aspects: direction or purpose; areas or divi-
sions; and levels or stages. Curriculum mapping can be an 
excellent vehicle for meeting carefully defined needs and 
comprehensively accommodating all three components 
(Jacobs, 2004). It is believed that curriculum mapping 
can be a guideline in formulating a teaching and learning 
concept, and the output to be achieved. Lachowicz (2004) 
has acknowledged this advantage of curriculum map-
ping, noting “…curriculum mapping contributes to effec-
tive staff development, and assists educators in creating 
meaningful lessons and experiences” (Lachowicz, 2004, p. 
97). This curriculum mapping process is enhanced if the 
designers have some insight into the expectations and 
educational vision of the community and learners.
Curriculum development, on the other hand, has 
specific objectives and the focus is on the process of 
planning, implementing, and analysing learning oppor-
tunities that are intended to produce specific changes in 
learners (Print, 1987). It is significant for the curriculum 
developers to have a clear idea, through a comprehensive 
planning process, of what they expect students to learn 
(Brandt & Tyler, 2003). Problems may arise without ap-
propriate planning due to constraints in implementing 
curriculum programs and activities. A visual comparison 
of curriculum design and curriculum development is pro-
vided in Table 3.
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Table 3: Curriculum Design And Development
Source: Elaborated from Fisher and Frey (2001)
In developing a stakeholder approach to designing a 
curriculum, curriculum developers should identify stake-
holders’ expectations of students’ performance in knowl-
edge, capabilities, and human and social values (Fisher 
& Frey, 2001). After assessing stakeholders’ needs, cur-
riculum developers select and arrange the curricular com-
ponents by drawing on their expertise of how to nurture 
students’ learning (Ornstein & Hunkins, 2004). These 
curriculum specialists also say that to develop curricu-
lum, curriculum developers should first consider what is 
to be done, what subjects are to be included, and what 
instructional strategies, resources, and activities should 
be employed. Another pivotal component is to consider 
the methods and instruments to be used in the process 
of assessing the learning and evaluating the impact of 
the curriculum in the light of its primary intentions and 
objectives. 
Brady and Kennedy (2010) claim that Tyler’s (1949) 
model is the most common model of curriculum develop-
ment. Known as the “objectives model” or “rational mod-
el”, it constitutes four principal questions: 
(1) What educational purposes should the 
school seek to attain? (2) What educational 
Habiburrahman | 51 
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
experiences can be provided that are likely to attain 
these purposes? (3) How can these experiences be 
effectively organised? (4) How can we determine 
whether these purposes are being attained? (Brady 
& Kennedy, 2010, p. 162). 
Hence, Tyler (1949) concludes that curriculum de-
velopment is constructed on four main bases: objectives; 
content; method; and evaluation. This curriculum devel-
opment model contributes sufficient critical stages but 
the value of one critical component in developing higher 
education curricula is missing; the stakeholders’ voices.
At baseline, one of the purposes of developing cur-
ricula at academic level is to support the institution’s mis-
sion and vision. In this sense, academics need to become 
familiar with the institution’s mission and vision, and to 
understand the educational values of the community in 
which the institution resides. Hence, the academic com-
munity should ensure that curriculum development ac-
commodates appropriate values generated from the insti-
tution’s mission and vision, the state mission, students’ 
needs, and employers’ needs. In fulfilling these education 
stakeholders’ needs, the development of teaching and 
learning approaches could meet diverse students’ learning 
objectives (Lovat& Clement, 2008). Lovat and Clement 
say that “…learning needs to be comprised of a range of 
pedagogies suitable to the students in question, so pro-
viding for students with diverse needs” (p. 275)
To this end, Barnett (1994) vigorously urged aca-
demics to contemplate a curriculum driven by generat-
ing learners’ need to not only increase their declarative 
knowledge (knowing-that), but also to have operational 
competence and conditional knowledge (knowing-how). 
This enables them not only just to know things, but also to 
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do things with that knowledge in new and diverse circum-
stances. The application of these approaches into curricu-
lum development places a new emphasis on the inclusion 
of complex skills and competencies, as well as experiential 
and problem-based learning, in the curriculum objectives 
(Nicholls, 1995). 
3. Curriculum Development Driving 
Factors
According to Taba(1962), curriculum development is 
a complex task that involves much consideration and de-
cision-making. Decisions Taba mentions include the gen-
eral goals that education settings are to pursue, and the 
more specific objectives of instruction. Thus, Taba claims 
that appropriate decisions need to be made to formulate 
an assessment tool to evaluate what students are learning 
and the effectiveness of the curriculum in obtaining the 
formulated ends. Like Taba, Keogh and colleagues (2010) 
believe that developing a curriculum is a daunting task. 
This task becomes more complex as curriculum develop-
ment attempts to integrate academic considerations, in-
ternal and external constraints, and the power of these 
forces into subject matter (Coate, 2009). Trump and Miller 
(1968, 1973) contend that four common issues play a sig-
nificant role in influencing curriculum reformation. These 
are political, social, economic, and cultural forces outside 
the education setting. In relation to curriculum develop-
ment at higher education institutions, Clark (1983) has 
noted three forces that may drive curriculum changes: 
state authority; market trends; and academic requisition. 
These three factors may underpin higher educa ion’s re-
formulation of its curriculum to attract students and 
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provide them with adequate “skills” to become citizens 
capable of participating in, and actively shaping, a demo-
cratic and civil society (Coate, 2009). 
In general, Barnett (2000) classifies educational cur-
ricula into three different schemas: curricula shaped by 
national bodies; curricula shaped by power of the mar-
ket; and curricula shaped by the interests of the academic 
community. In this regard, in developing the curriculum, 
curriculum practitioners should obtain adequate infor-
mation from the above-mentioned bodies and attend to 
it in both curriculum design and development. In order 
to satisfy the market, for example, it is necessary to in-
volve external stakeholders to identify needs and expecta-
tions, and to “reassure stakeholders in higher education 
of quality and standards, including students, prospective 
students, families, and employers” (Taylor, 2009, p. 234). 
Employers of higher education graduates may focus 
on different curriculum dimensions to meet their needs; 
those that will ensure graduates are able to work in a cer-
tain work environment. Jackson (1999) argues that mar-
ket mechanisms work more efficiently than state planning 
in directing higher education. This is highly plausible be-
cause the market progresses very rapidly compared to the 
government, which needs considerable time to work on a 
new policy before they can act. In response to this situa-
tion, the higher education curriculum should be assessed 
gradually to meet current educational development ex-
pectations as well as labour market expectations.
3.1 Government Imperatives
It can be argued that all governments have curriculum 
standards, and standard ways of developing curricula to 
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meet national educational objectives (Browder, Flowers, 
Ahlgrim-Delzell, &Karvonen, 2004). Guthrie (1986) also 
reminds us that the purpose of curriculum development 
in developing countries, including Indonesia, is to edu-
cate citizens to meet national needs. Thus, government 
authorities may emphasise several core components that 
higher education should incorporate in their curriculum 
content to meet these needs. However, in adopting a con-
temporary view, the common educational goal set up by 
the government is to ensure that education equips stu-
dents to make wise decisions in a complex global society 
by providing higher education with greater flexibility 
to tailor programs that meet students’ needs (Holden, 
2004). The flexibility in higher education in terms of ba-
sic and common knowledge skills has been viewed as a 
contemporary concept in educational development to as-
sist students adapt to rapidly changing work structures 
(Rampal, 2010).
Setting institutional, state, or national educational 
goals is a key factor in developing curricula. Tyler (1949) 
has acknowledged this key factor, noting that, “If an edu-
cational program is to be planned and if efforts for con-
tinued improvement are to be made, it is very necessary 
to have some conception of the goals that are being aimed 
at” (p. 52).
In the Aceh context, where 99 per cent of the popula-
tion is Muslim, the Acehnese government view education 
from an Islamic perspective in which education is a form 
of worship (Qanun No. 23, 2002). Education, according 
to the Islamic viewpoint, means “…a lifelong process of 
preparing individuals to actualize their role as a Khalifah 
(vicegerent) of Allah on earth and thereby contribute fully 
to the reconstruction and development of their society in 
order to achieve well-being in this world and hereafter” 
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(Hashim & Langgulung, 2008, p. 1). As a result, the guid-
ing principle for developing education curricula in Aceh is 
derived from the Islamic values based on the Holy Quran 
and Hadits.
Research into Islamic curriculum development also 
highlights the urgency of formulating objectives, content, 
methods of teaching, and methods of evaluating curricu-
lum development (Hashim & Langgulung, 2008). Hashim 
and Langgulung believe that doing so will offer an oppor-
tunity to innovate and develop curricula to meet learners’ 
needs, interests, expectations, and aspirations. In meet-
ing all those expectations and targets, curriculum devel-
opers should first identify the priorities to be achieved, 
and then set clear goals (Moore, 2002). 
The Indonesian government has adopted the national 
curriculum based on the principle of Pancasila(Indonesian 
national philosophy) for the sake of uniformity of stan-
dards, and of national identity in the distinct archipelago. 
This principle emphasises belief in one God, human rights, 
national unity, democracy, and social justice (Kopong, 
1995). It is through these principles that the national ed-
ucation paradigms are constructed and curriculum poli-
cies are developed. 
It is interesting to note that even though Indonesia 
is not attached to a certain religious conviction, educa-
tion and religion are integrated within school curricula. 
As such, there is no segregation between education and 
the state. Both the state (the government) and schools 
work inextricably to ensure that students obtain ade-
quate religious education irrespective of their study dis-
cipline focus. This approach seems slightly different from 
some other Islamic secular countries, for instance the 
Turkish Republic. According to Guven(2005), the Turkish 
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government splits religious units from education, thereby 
leaving religious teaching to families.
In the last few decades, there has been a tendency 
for government initiatives worldwide to develop disci-
pline-based curricula (Drake & Burns, 2004). According 
to Drake and Burns, the discipline-based curriculum ap-
proach allows students to focus their study on particular 
knowledge disciplines, enabling them to master specific 
knowledge in greater depth. The discipline-based cur-
riculum has also been applied in the Indonesian higher 
education context, in which students are given a wide op-
portunity to pursue a specific knowledge discipline that 
best meets their interests. In this regard, higher educa-
tion institutions in Indonesia have the authority to de-
velop a study discipline that suits local needs. However, 
each study discipline has to be assessed by the National 
Accreditation Board to ensure it meets the national edu-
cational standards (National Regulation No. 20, 2003). 
The accreditation system is stipulated in Chapter XVI of 
the ‘National Regulation on Evaluation, Accreditation, 
and Certification’. Article 60,page 25 of the regulation 
confirms that: 
(1) accreditation shall be undertaken to determine 
the feasibility of programs and education units for for-
mal education and non-formal education at every level 
and type of education, (2) accreditation of a program 
and education unit shall be the responsibility of govern-
ment and/or independent authorities as a form of public 
accountability.
3.2 Market Approach and Employability
Studies of comprehensive curriculum development 
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within higher education institutions, particularly for 
specific fields of study, have been difficult to find despite 
claims that curriculum development remains one of the 
most critical products higher education institutions of-
fer to their customers (Barnett, Parry, & Coate, 2001). 
Curriculum development is central to higher education 
reform associated with new developments, including 
learners’ needs. It is pivotal to successful education out-
comes to periodically assess and re-develop curricula to 
meet current advances in education (Barnard, Nash, & 
O’ Brien, 2005; Kırkgöz, 2009; Orlosky & Smith, 1978), 
including adequately assessing the needs of students. 
Constant updating may enhance learners’ potential to be 
actively involved in new marketplaces. This issue is being 
explored currently in the field of higher education within 
rubrics of graduate qualities, attributes, and capabilities, 
particularly in response to calls for university accountabil-
ity (Barrie, 2005).
In addition, amid workforce competitiveness, stu-
dents are challenged to master sufficient skills to survive 
in diverse-skilled workforce arenas. In response to this de-
mand, universities, as part of the public good, should be 
able to facilitate this requirement by nurturing students 
beyond knowledge acquisition or skills development to 
gain lucrative employment positions (Coate, 2009). 
Universities are adopting comprehensive approaches 
to respond to urgent calls by students and labour mar-
kets to yield “work ready”, qualified graduates as well as 
equipping them to be responsible citizens. Barrie (2004), 
and Chalmers and Partridge (2013) admit that Australian 
statements of generic graduate attributes are defined dis-
tinctively, depending very much upon their contexts. Yet 
Barrie explicitly emphasises:
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….the relevance of these graduate outcomes to 
both the world of work (employability) and other 
aspects of life. In particular, the role of such quali-
ties in equipping graduates as global citizens and ef-
fective members of modern society who can act as 
agents of social good. (p. 262)
Additionally, Chalmers and Partridge (2013) ascer-
tain that graduate attributes generally refer to “the skills, 
knowledge, abilities and attitudes that students are ex-
pected to have developed as a result of their study for a 
university degree” (p. 57). In almost a similar way, Chan 
(2010) asserts that generic attributes refer to certain 
skills and personalities graduates master beyond their 
academic transferable skills in order to become a capa-
ble citizen. Chan also argues that generic skills could be 
achieved through a learning process, including learning 
taking place at a higher education institution. 
Therefore, fostering skilful and employable gradu-
ates is closely aligned with universities’ role in producing 
qualified graduates (Barrie, Andrews, Dean, & Heimanis, 
2010). Barrie and colleagues acknowledge that the con-
cept of employability in relation to curricula can be ap-
proached from a variety of angles. It can be moved toward 
the perspective of career development skills or the out-
comes of specific pedagogical and curriculum initiatives, 
including work-integrated learning or personal develop-
ment planning.
Knight and Yorke(2004) argue that the concept of 
employability and its relationship with the curriculum ob-
jectives in higher education is muddled. The term employ-
ability is described as “a set of achievements, understand-
ings and personal attributes that make individuals more 
likely to gain employment and be useful in their chosen 
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occupation” (Yorke& Knight, 2004, p. 4). Moreover, Knight 
and Yorke (2004) advise that higher education cannot 
simply apply the label “skills” toward whatever employers 
say they want. The concept of employability itself can be 
a complex issue; it can present curriculum development 
specialists with considerable problems and constraints. 
In Australia, the ‘generic graduate attributes’ have 
been more generally perceived “…as being the skills, 
knowledge and abilities of university graduates, beyond 
disciplinary content knowledge, which are applicable in 
a range of contexts and are acquired as a result of com-
pleting any undergraduate degree” (Barrie, 2006, p. 217). 
Other studies reveal that the employment world presumes 
that the disciplinary understanding and skills developed 
by graduates will make potential positive contributions to 
enhancing their employment prospects. However, there 
is an indication that what the university labels “generic 
skills” may contradict what employers presume: “…the 
employment world has been less happy with the devel-
opment of what have been termed ‘generic skills,’ such 
as communication, team work and time-management” 
(Knight & Yorke, 2004, p. 2). Meanwhile, Pearce (2002) 
defines generic skills as “…the abilities, capacities and 
knowledge one requires to function as a sophisticated 
professional in an information rich society” (p. 7). In the 
current global economic world, those skills are seen as 
contributing to leaders’ effective performances (Scarinci 
& Pearce, 2012). Regardless of different terminology, ‘ge-
neric skills’ are conceived as additional competencies that 
students may possess in order to succeed in their future 
endeavours, both in becoming a better citizen and pursu-
ing a career.
A  such, in the last few years, the inclusion of gener-
ic skills, qualities, and attributes in official curricula has 
60 | CURRiCUlUm DeveloPment in An islAmiC UniveRsity in inDonesiA: 
          Addressing Government Policy and Graduate employability
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornornornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
been debated by  higher education  practitioners  and gov-
ernment institutions (Down, Martin, Hager, & Bricknell, 
1999). There is a current debate regarding accommodating 
particular generic skills into higher education curricula 
(James, Lefoe, & Hadi, 2004). Proponents of this concept 
insist that ethical practice, integrity, and tolerance should 
be included in curriculum content (Bath, Smith, Stein, & 
Swann, 2004). 
Gow and McDonald (2000), in offering a prominent 
solution regarding generic skills, suggest that among the 
skills graduates should master are (a) cross-cultural aware-
ness and understanding, and (b) entrepreneurial skills. 
For example, cross-cultural understanding plays a critical 
role in managing multinational companies in which staff 
and company resources are embedded in various cultural 
values. Therefore, there is no doubt that cross-cultural 
competence will become a prerequisite for managing 
overseas operations or negotiating joint ventures with 
foreigners (Gow & McDonald, 2000).
In addition, due to increasing technological advance-
ment, the demands of the workforce differ in two ways 
from ten years ago. Employers have begun to realise the 
need for versatile workers (Zainal, Hassan, & Alias, 2012) 
and may purposively seek workers who have specific qual-
ifications. Knight and Yorke(2004) have identified the top 
attributes employers seek from graduates if they are to 
gain employment. Among these attributes are interper-
sonal skills, IT skills, appropriate work experience, type of 
degree, foreign language, and a degree studied away from 
home. These attributes are generally known as ‘communi-
cation literacy’, ‘technological literacy’, and ‘ethical-mor-
als literacy’. It is desirable for higher education graduates 
to master those capabilities in order to contribute to pro-
fessional organisations and engage fully in professional 
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life. Providing computer and information literacy educa-
tion to students is no longer an option. That skill is now 
indispensable because students will be entering a rapidly 
changing, technology-related world (Saylor, Alexander, & 
Lewis, 1981). 
According to Zainal, Hassan, and Alias (2012), in 
Southeast Asian countries, including Indonesia, the cur-
riculum in higher education should have a design incor-
porating generic skills, including “thinking skills, problem 
solving and decision-making, interpersonal and commu-
nication skills; skills in information technology, multime-
dia and information management skills, leadership skills, 
and entrepreneurship skills” (p. 559). Zainal and col-
leagues claim that often graduates’ failure to obtain jobs 
is because they do not possess the generic skills needed by 
employers. 
In response to the generic skills prerequisite above, it 
is imperative that higher education conceptualises the ad-
ditional skills students must master to enable them to en-
gage in diverse community lives and fiercely competitive 
employment markets to obtain work. On the one hand, 
students need to focus on their core study disciplines to 
gain academic qualifications and master particular skills. 
On the other hand, students also need to master general 
practical skills, which are regarded as added value, to en-
able them to carry out an effective role when they begin 
their journey in the world of work. Consequently, gradu-
ates who fulfil these criteria will have an advantage in get-
ting a job (Rahman, Mokhtar, & Hamzah, 2011). It is also 
implied that to be employed, students should develop not 
only their disciplinary and technical skills, but also gener-
ic skills (Rodzalan & Saat, 2012).
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4. Cultural Approach
In the quest for curriculum development based on a 
cultural approach, educational research literature reveals 
that curriculum and cultural beliefs and values are closely 
interrelated (Rissanen, 2012; Taba, 1962; Yazzie-Mintz, 
2007). Rissanennotes that “educational theorists increas-
ingly perceive the curriculum as a social construction that 
is shaped by historical and cultural factors” (Rissanen, 
2012, p. 740). Supporting Rissanen’s idea about cultur-
al factors interweaving with curriculum development, 
Taba(1962) argues that to be acquainted with a theory of 
curriculum development and a method of thinking about 
it, curriculum designers and developers should question 
the demands and requirements of culture and society: 
“Curriculum is, after all, a way of preparing young peo-
ple to participate as productive members of our culture” 
(Taba, 1962, p. 10). Different cultures perceive knowledge 
in different dimensions. Taba says that learners come 
from different educational backgrounds, and therefore 
they are heterogeneous. For example, students who come 
from a rural village will have different views from those 
who come from a city or metropolitan region. Therefore, 
Taba reminds us that the curriculum content and process-
es should be determined by objectives that are achievable 
under local conditions and values. It is also significant that 
curriculum content and its development process should 
provide a wide range of learning opportunities, ensuring 
that success is possible for everyone and every student, 
not only for a certain group of people or students. 
Furthermore, Taba (1962) argues that “school is cre-
ated by a society for the purpose of reproducing in the 
learner the knowledge, attitudes, values, and techniques 
that have cultural relevancy or currency” (p. 17). Indeed, 
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this concept has succinctly reflected most of the Acehnese 
communities’ expectations regarding educational objec-
tives. Most Acehnese send their children to schools, in-
cluding higher education institutions, so they will become 
individuals inducted into the attitudes, values, and skills 
needed to live effectively and responsibly in their com-
munities; attributes mentioned by Taba. Parents become 
upset when they realise that their children do not possess 
such attributes after obtaining a degree from a higher ed-
ucation institution. As such, higher education is respon-
sible for nurturing students to create graduates who are 
attuned to society’s expectations, both local and global. 
Hill (2001) proposes that to successfully develop a 
culture and community-based curriculum framework, 
a curriculum developer must understand the particular 
communities’ views and their relationship to successful 
education. If one of the purposes of education is to meet 
human needs, the learning of one’s world view and cul-
tural values is essential to meeting some of those needs. 
Supporting Hill’s views about developing a culture-related 
curriculum, Tarajean(1999) notes that research into cur-
riculum and culture has long advocated adopting a cultur-
ally appropriate curriculum to preserve and strengthen 
the education of native youth. Such an approach ac-
commodates teaching and learning materials that link 
traditional or cultural knowledge originating in native 
home life and the community to the school’s curriculum. 
Moreover, Tarajean claims that deeply embedded cultural 
values drive curriculum development and implementa-
tion, and help determine which subject matter and skills 
will receive the most classroom attention. Thus, it is be-
lieved that curriculum is always a contested process and 
product.
Strengthening the cultural values that are embedded 
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in school curricula poses a dilemma, according to Wadham 
and colleagues (2007). It depends very much upon the 
people who perceive such values. Different players may 
perceive different cultural dimensions they think should 
be accommodated in the curriculum. However, Wadham 
and colleagues agree that those players should come to an 
agreement to decide what counts as knowledge, what roles 
schools ought to play in a ‘good society’, and indeed, what 
constitutes that good society. Barnhardt(1981) has a dif-
ferent opinion, perceiving that culture evolves in schools. 
He says that schools are agents of the dominant society, 
and, as such, they reflect the underlying cultural patterns 
of that society. Barnhardt, furthermore, acknowledges 
that as long as the cultural patterns reflect the structure 
and social organisation of the dominant society, they can 
be expected to maintain its values, attitudes, and behav-
iour patterns within an implicit framework of integration. 
Following this logic, in the case of Aceh, having estab-
lished that the cultural practices of the Acehnese commu-
nity are grounded in Islamic teachings, the cultural values 
to be accommodated in the school curricula would be in 
accordance with Islamic religious values. In Aceh, Islam is 
the dominant culture to which Barnhardt refers.
5. Curriculum Interpretation and 
Integration
A growing emphasis on curriculum integration is re-
flected in the increasing amount of research conducted in 
this subject area. One stream of research addresses the 
objective of curriculum integration as ensuring students 
have an opportunity to learn other disciplines’ rules, be-
liefs, and ethical principles. Another stream characterises 
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the ways in which curriculum integration is constructed. 
Indeed, at the heart of this curriculum integration lies the 
intention of organising common learning experiences or 
life skills deemed indispensable for all citizens in a democ-
racy (Vars & Beane, 2000). Therefore, curriculum could be 
organised around “…real-life problems and issues signifi-
cant to both young people and adults, applying pertinent 
content and skills from many subject areas or disciplines” 
(Vars & Beane, p. 1). 
In the search for curriculum integration models, 
Wraga (2009) suggests that the curriculum should be 
integrated with educational experiences around general 
personal and social problems. Wraga further acknowl-
edges that the integrative curriculum paradigm provides 
an extensive opportunity for students to collaborate with 
their peers, teachers, and others with whom they can 
employ and integrate knowledge to deeply analyse com-
mon personal and social problems. Some researchers even 
identify the concept of integration as fundamental at the 
level of particular activities (Drake & Burns, 2004; Lam, 
Alviar-Martin, Adler, & Sim, 2013; Lonning, DeFranco, & 
Weinland, 1998; Wraga, 2009).
According to Lonning(1998), the term ‘curriculum 
integration’ is used to refer to the nature of interplay 
between two or more disciplines that are accordingly in-
cluded in an interdisciplinary unit. Similarly,Drake and 
Burns (2004) emphasise that curriculum integration re-
fers to multidisciplinary and interdisciplinary curriculum 
design. Drake and Burns refer to Klein’s (2002) seminal 
work to argue that both educators and proponents of 
outcomes-based education intentionally use integrated 
learning approaches because they believe that, to some 
extent, s udents cannot attain learning at higher levels in 
a separate-subject approach. 
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In the Islamic context, the integration of Islamic 
education and values with general education has been 
proposed by numerous Islamic scholars(Hassan, 2010; 
Salleh, 2009). Those scholars believe that the integration 
of Islamic and general education enables students to en-
rich their understanding of Islamic teachings on the one 
hand, and to develop skills and understanding in a par-
ticular knowledge discipline of their choice on the other 
hand. This knowledge integration may significantly de-
velop every aspect of a Muslim’s potential and produce 
a well-balanced Muslim community; namely, those who 
have a better life on earth and in the hereafter (Yaacob & 
Embong, 2008).
5.1 Disciplinary Curriculum
In the search for the meaning of disciplinary learn-
ing, Dressel and Marcus (1982) describe disciplines as 
systematic ways of organising and studying phenomena. 
Disciplinary-based learning theorists claim that practi-
tioners of given disciplines “see” the world through the 
nature and constellations of particular knowledge disci-
plines (Lattuca, 2002). As disciplinarians, the disciplinary-
based practitioners have an inclination to conceptualise 
a particular knowledge development based on the lenses 
of an appropriate knowledge discipline. In other words, 
knowledge is linked to discipline: “the discipline is clearly 
a specialised form of organisation in that it knits together 
chemists and chemists, psychologists and psychologists, 
historians and historians, it is specialised by subject, that 
is, by knowledge domain” (Clark, 1983, p. 29).
Lattuca(2001) further reports that discipline-based 
knowledge flourished in the USA until the las  quarter 
of the 20th century. The report identifies that during that 
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time, students were introduced to disciplines from el-
ementary school to college, and were taught to learn and 
recognise a particular knowledge value through disciplin-
ary-based learning inquiry. Subsequent studies on disci-
plinary models of learning reveal that high schools are 
structured in four big disciplines: science; technology; en-
gineering; and mathematics – STEM (Beberman-Shalev, 
Sabbagh, Resh, & Kramarski, 2011; Tchudi & Lafer, 1996). 
In a more recent view of disciplinary education and 
curricula, educational theorists perceive that professional 
and vocational education could be a promising education-
al terrain for students to enter in either a higher learning 
degree or in a suitable job (Tran, 2013; Valles, 2012). This 
argument has been supported by another disciplinary 
educational practitioner (Holley, 2009), who argues that 
the disciplines might provide opportunities for scholars 
to advance specific bodies of knowledge, resulting in the 
mastery of such knowledge in much greater depth. 
According to Anderson (2009), the main purpose of 
professional and vocational education is to train individu-
als to master particular skills so they are able to participate 
in the development of their nation. Anderson describes 
the objectives of professional and vocational education as 
follows: 
(1) Promote economic growth by developing 
the human resources required by industry to in-
crease productivity and profit (training for growth); 
and (2) produce graduates with skills and compe-
tencies for work in order to increase their economic 
output and employability (skills for work). (p. 42) 
It is also interesting to note that the development of 
disciplinary education in the USA alone is considered not 
only as a quest towards an academic effort in contributing 
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to the advancement of science, but as a result of the belief 
that citizenry can be trained in a specialised academic dis-
cipline in order to continually participate in the country’s 
development, including in economic life (Chettiparamb, 
2007). In relation to this, Karseth(2004) argues that a dis-
cipline should be an apprenticeship into powerful ways of 
knowing, in which mastery of conceptual structures and 
modes of argument is emphasised. As such, the purpose 
of education through the disciplinary lens is to prepare 
everyone to become a knowledgeable professional, trained 
in the core content of the particular academic discipline 
(Karseth, 2004).
The effort to understand the contribution of disci-
plines has been portrayed in some significant literature. 
Turner (2000), for example, argues that disciplinary edu-
cation has the potential to train people in a specific way 
to master a specific skill at a greater depth. He contends 
that “disciplines are collectives defined in part by some 
common interests, but they are also internal divisions of 
labour in a teaching enterprise oriented to the production 
of persons trained in a specific way” (p. 55). In addition, 
he asserts that the “advantage of disciplines is to provide 
a standardised training in which the demands of the mar-
ket become demands placed on students” (p. 52). In re-
sponse to Turner’s viewpoints, Henkel (1999) professes 
that engagement with the core values of disciplines en-
ables learners to develop their particular skills for both 
community development and career self-empowerment. 
He claims that: 
…engagement with the main principles, con-
cepts, theories and debates of a discipline made it 
possible to develop knowledge, skills and values 
that were needed by individuals and their society as 
well as by the economy. It could, however, also be an 
Habiburrahman | 69 
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
excellent preparation for the labour market. Many 
academics believed that they could best fulfil their 
responsibility to their students in this way. (p. 256)
Despite the advantages of disciplines, arguments 
against disciplinary learning have emerged. Opponents 
of this learning approach argue that “disciplines have a 
tendency to lose sight of the amount of knowledge not 
accessible to it by the very limitation of its boundaries” 
(Chettiparamb, 2007, p. 9). Others contend that to see 
the real world, everyone should see it from different an-
gles, not from one designated dimension (Becher, 1989). 
5.2 Multidisciplinary Curriculum
The term ‘multidisciplinary’ has been defined in dif-
ferent ways depending on the research focus and interest. 
Hammer and Soderqvist(2001), for example, state that 
multidisciplinary generally “refers to when people bring 
separate theories, skills, data, and ideas to bear on a com-
mon problem” (p. 2). Meanwhile, Chettiparamb (2007) 
simply defines multidisciplinary as “a juxtaposition of 
various disciplines, sometimes with no apparent connec-
tion between them, e.g. music + mathematics + history” 
(p. 19). The two different meanings indicate that the term 
‘multidisciplinary’ can be seen from the perspective of 
designing and carrying out research employing various 
approaches to observe or analyse one particular issue; or 
from the perspective of focusing on fostering relation-
ships among study disciplines (those that have connec-
tion with each other and those that have not). Newhouse 
and Spring (2010, p. 309) provide a close understanding 
of a multidisciplinary curriculum, concluding that “mul-
tidisciplinarity represents the basic efforts of multiple 
disciplines working together to solve a problem without 
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challenging disciplinary boundaries”.
In further research, Davies and Devlin (2007) argue 
that a multidisciplinary curriculum acknowledges that 
there are many discrete and autonomous disciplines. As 
such, they suggest that in higher education, while un-
dergraduate students normally focus on a particular dis-
cipline, they can study some other courses that promote 
their intellectual development. Davies and Devlin recom-
mend that a student who studies a particular discipline 
should also study subjects from other related disciplines. 
For example, an accounting student could study some 
subjects in Finance in addition to accounting-related sub-
jects, and may also study Economics. Davies and Devlin 
add that students may also study subjects in unrelated 
disciplines, such as History or Music (see Figure 4). This 
multidisciplinary concept suggests that students study-
ing a particular discipline can study other subjects at the 
same time that meet their study interests. 
Research into the strength of multidisciplinary learn-
ing has been published continuously. Charlton (2006), 
without neglecting the advantages of other learning ap-
proaches, acknowledges that multidisciplinary study im-
plicitly aims to develop students’ cognitive skills to master 
multi-learning competencies and experiences. The objec-
tive of multidisciplinary study is to “…develop flexibility 
of cognitive styles, preparing students for a wide range of 
potential later specializations either in the workplace or 
at postgraduate level” (Charlton, p. 451). Having under-
gone close scrutiny, adopting a multidisciplinary learning 
approach is deemed a legitimate way for higher education 
students to learn more information and skills while focus-
ing on one specific study discipline. 
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Figure 4: Multidisciplinary approach
Adopted from Drake and Burns (2004, p. 9)
Figure 4 shows the relationship between different 
subjects linked to a common theme. The figure indicates 
that multidisciplinary approaches focus primarily on dis-
ciplines. According to Drake and Burns (2004), multidis-
ciplinary learning enables students to understand the 
interplay between the different sub-disciplines and their 
relationship to the real world. Drake and Burns also be-
lieve that teachers may integrate students’ skill, knowl-
edge, and attitudes through a multidisciplinary approach. 
5.3 Interdisciplinary Approach
An initial investigation into the meaning of ‘interdis-
ciplinary’ revealed that the term refers to the application 
of a few approaches to studying one specific issue. Jacobs 
(1998) defines the term more academically as “a knowl-
edge view and curriculum approach that consciously 
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applies methodology and language from more than one 
discipline to examine a central theme, issue, problem, 
topic, or experience” (p. 8). Similar meanings have been 
proposed by interdisciplinary practitioners, including 
Chettiparamb and Newell. Chettiparamb (2007) defines 
interdisciplinary as “an adjective describing the interac-
tion among two or more different disciplines” (p. 19), 
arguing that interaction within interdisciplinary studies 
occurs in various distinctive ways, ranging from a com-
mon ground technical framework to the ways education is 
managed and developed: 
The interaction among those disciplines might 
take place from simple communication of ideas 
to the mutual integration of organising concepts, 
methodologies, procedures, epistemologies, ter-
minologies, and data, leading to an organisation 
of research and education in a fairly large field. 
(Chettiparamb, 2007, p. 19) 
According to Newell (2001), interdisciplinary means 
drawing knowledge from relevant disciplines, and incor-
porating it into a more universal understanding. As such, 
“…interdisciplinary study draws on more than one disci-
pline’s perspective to synthesise a more comprehensive 
understanding” (Newell, p. 3). In other literature, Newell 
and Klein (1996) argue that interdisciplinary study is an-
other approach to studying a particular topic that seems 
impossible to be studied using a single knowledge disci-
pline approach. Newell (2001) concludes that interdisci-
plinary is “a process of answering a question, solving a 
problem, or addressing a topic that is too broad or com-
plex to be dealt with adequately by a single discipline or 
profession” (p. 13). In an almost similar vein, Hammer 
and Soderqvist(2001) assert that ‘interdisciplinary’ en-
compasses intertwining together individuals and ideas 
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from diverse disciplines to mutually frame a resolution 
towards a problem. Supporting Hammer and Soderqvist’s 
definition, Newhouse and Spring (2010) define ‘interdis-
ciplinary’ as a rational connection between disciplines 
fostering reciprocal interactions that unite disciplinary 
boundaries to generate common methods, knowledge, or 
perspectives.
Regarding the interdisciplinary curriculum approach, 
Klein (1990) is in agreement with Hammer (2001), em-
phasising that “…interdisciplinary activities are rooted 
in the ideas of unity and synthesis, evoking a common 
epistemology of convergence” (p. 11). Therefore, interdis-
ciplinary studies integrate knowledge and ways of think-
ing from more than one discipline. As a result, this inte-
gration enables learners to advance their understanding, 
including analysing phenomena, raise further questions, 
and find appropriate solutions to a problem (Mansila & 
Gardner, 2003). 
The advantage of integration in interdisciplinarity has 
been acknowledged by numerous interdisciplinary theo-
rists who argue that “subjects and disciplines are no lon-
ger isolated or self-justified; they become tools for a new 
purpose” (Klein, 2002, p. 9). Integration is also regarded 
as a core concept in the interdisciplinary process (Lattuca, 
2001), in which it combines discipline-based knowledge 
and ways of thinking to generate a better understanding 
of the objects being studied (Mansila & Gardner, 2003). 
Similarly, Golding (2009) asserts that in an interdisciplin-
ary subject, “…students explore and integrate multiple 
perspectives from different disciplines, sub-disciplines 
and areas of expertise” (p. 3). Interdisciplinarity shifts the 
learning process from “subject matter and acquisition of 
facts to process and skills” (Newell & Klein, 1996, p. 164).
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Figure 5: Interdisciplinary approach
Adopted from Drake and Burns (2004, p. 12)
In addition, in the interdisciplinary approach, teach-
ers prepare the curriculum about common learning across 
disciplines, which may assist students to develop their 
critical thinking. Drake and Burns (2004) illustrate how 
interdisciplinary learning works, giving examples of stu-
dents who constructed handmade kites made from pa-
per, straws, aluminium foil, skewers, and string. Students 
worked together closely and, to engage their imagination, 
they read a story about kites, including a topic on elec-
tromagnetism. Reading electromagnetism might have 
enabled students to develop their understanding of the 
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principles of ratio and proportion, which played a sig-
nificant role in constructing the kite. Drake and Burns 
argue that beyond this interdisciplinary approach, stu-
dents have learned significant generic attributes related 
to cooperation and working together, conducting re-
search, design, and construction. In the context of UIN 
Ar-Raniry, an Islamic higher education institution, this 
interdisciplinary approach could be implemented by in-
tegrating Islamic religious values into its curriculum and 
offering courses or topics that contribute their particular 
disciplinary knowledge on a common subject, for example 
women’s studies(Garkovich, 1982). In this topic, students 
could study the role of women in Islam from the perspec-
tives of the Quran and general law, such as human rights 
law. 
6.  Curriculum Change and its Influencing 
Factors
The literature on curricular reform records that chang-
es normally take place to improve and enhance the pro-
duction and application of academic knowledge (Barnett, 
et al., 2001). Curriculum reform in higher education is 
seen as a sustainable effort to provide better educational 
quality (Ladwig, 2010). Ladwig notes that “the very no-
tion of curriculum development is fundamentally embed-
ded in a modernist commitment to progress and reform: 
development implies change, and in modern times, educa-
tion implies development” (p. 374). What Ladwig has said 
signals that curriculum reform, including at the English 
Education Department of UIN Ar-Raniry, aims to intui-
tively and positively impact the future of students.
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Higher education institutions, with their stan-
dardised curriculum and instruction, have the potential 
to produce graduates with the knowledge and skills to at-
tain a better social and economic life, as noted by Orrell 
and Higgs (2012), who indicated that:
[universities hold] potential sources of rem-
edies for economic and social needs and challenges, 
such as producing an appropriately educated and 
skilled workforce, reducing inequality and unem-
ployment, and as sources of new knowledge leading 
to enhancement of economic endeavours and social 
wellbeing. (p. 41)
Therefore, at the heart of curriculum change lies the 
foremost priority, which is that the Department must 
place the highest importance on providing students with 
the opportunity to study to achieve social and economic 
success. 
Changing the curriculum at a university may substan-
tially improve the quality of education, as well as its teach-
ing and learning agenda. Ramsden(2003) says that the 
initial step in promoting changes is to understand what 
such changes are for. What kinds of changes do we wish to 
see happen? Clark (1983) suggests the answers to these 
questions lie in critically analysing significant curriculum 
change driving factors, encompassing university and gov-
ernment policy, and labour market or industry trends.
6.1 Government and University Policy
Government policy and political change have 
played a significant role in reforming university curri-
cula. According to Brennan (2011), globalising economic 
trends affecting technology, media, and people movement 
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may have forced most nations to adapt to such a glo-
balised world. In response, governments throughout the 
world have endorsed certain educational policies related 
to human capital to increase national economic produc-
tivity (Rizvi & Lingard, 2010). In the Aceh context, the 
implementation of Islamic law supported by the endorse-
ment of UUPA has automatically affected the curriculum 
of UIN Ar-Raniry as a whole. The policy has shifted the 
focus of the faculty objectives to be more specific in pre-
paring each department’s graduates to be more oriented 
to the empowerment of the Acehnese community by mas-
tering general disciplinary knowledge while concurrently 
mastering Islamic religious teachings. The local govern-
ment, through the Ministry of National Education and 
the Ministry of Religious Affairs in collaboration with the 
Islamic Law Department, has designed a framework of 
educational concepts to be implemented across the Aceh 
province. Additionally, the framework is to be adjusted 
and implemented by each institution without ignoring its 
core teaching values. 
The English Education Department, as a department 
under the management of an Islamic institution, per-
ceives this policy as an opportunity to positively reform 
its curriculum to provide a better education for future 
Acehnese generations. The reform may significantly invig-
orate the Department’s goal of producing graduates quali-
fied in English skills to be English teachers and English 
language professionals. This intention has instigated the 
Department to adapt to change.
6.2 Adapting to the Labour Market or Industry 
Orientation
For more than a decade, there has been an increasing 
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move towards the inclusion of integrating university cur-
ricula into the real world, responding to today’s work-
place visions (Darling-Hammond, 2010; Down, et al., 
1999; Gruba, Moffat, Sondergaard, & Zobel, 2004; Hess, 
2010). According to Darling-Hammond (2010), in the 
USA as well as in other corners of the globe, the need to 
prepare future citizens and workers who are able to deal 
with complexity, utilise technologies, and work coopera-
tively to resolve any problems has influenced academics 
to rethink educational objectives and curriculum orien-
tations. In addition, issues about generic graduate attri-
butes have emerged as a central point in some university 
curricula, including in Australia and the UK, confirming 
that possessing particular disciplinary understanding and 
skills will make a potential contribution to enhancing 
graduates’ employment prospects (Gibbs, 2012; Knight 
& Yorke, 2004). As such, curricula need to be linked with 
the needs of the real-world market to increase graduates’ 
employment opportunities. Similarly, it is critical that the 
English Education Department conceptualises its curricu-
lum with links to market inclinations in order to enhance 
its graduates’ employment prospects. 
Curriculum change at department level is regarded as 
a starting point in the process of empowering education to 
meet particular stakeholders’ needs. In turn, this will assist 
graduates to develop wide-ranging employment opportu-
nities, both as teacher educators and other professional 
workers. Since English skills are regarded as an additional 
competence when applying for a job at most government 
institutions and private enterprises in Indonesia (UNDP, 
2010), students at the English Education Department are 
strongly urged to master not only English but also other 
general skills that meet market requirements. 
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7. Challenges of Curriculum Change
Relevant studies about the challenges of curriculum 
reform reveal that implementation of new curricula may 
lead to potential conflict (Burgess, 2004; Little, 1993; 
Zembylas, 2010). According to Zembylas (2010), research 
on teacher educators shows that reform in schools often 
causes a number of problems; conflict, resistance, un-
predictability, and some loss of self-image. Resistance to 
change is regarded as one of the biggest challenges in a 
university context (Harpe & Thomas, 2009). According to 
Arnold and Civian(1997), resistance might come from se-
nior academics in powerful and prestigious positions. It is 
also understood that change normally involves loss, anxi-
ety, and struggle (Fullan, 2001).
Voices supporting and complaining about reform are 
two common issues that accompany the whole process of 
curriculum development (Qun & Wanjin, 2007). Other re-
searchers also ascertain that education institutions face 
significant challenges when attempting to engage in cur-
riculum reform. According to Wormley (2004), among the 
most prevalent challenges faced by institutions in step-
ping into the reform stage are time, commitment, coop-
eration, infrastructure readiness, and other supporting 
elements, including the availability of human resources 
as the agents of change. However, most reformists argue 
that the common factor for successfully managing change 
is to understand the change process and foster a strong 
relationship with relevant people (Fullan, 1997; Harpe & 
Thomas, 2009). Fullan(2007) suggests that leaders must 
build relationships with diverse people and groups, es-
pecially those who perceive change from a negative per-
spective, to anticipate any resistance to change. Fullan 
80 | CURRiCUlUm DeveloPment in An islAmiC UniveRsity in inDonesiA: 
          Addressing Government Policy and Graduate employability
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornornornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
also suggests that curriculum developers need to consider 
both major and minor curriculum change scales (the small 
and the big pictures) to minimise any potential conflict in 
designing and developing a new curriculum. A major cur-
riculum change commonly involves reform at the univer-
sity level, while a minor curriculum change can only occur 
at department or faculty level. 
In the context of curriculum development at the 
English Education Department of UIN Ar-Raniry, a novel 
aspect of the current change is the requirement for edu-
cation institutions in this region to include the new edu-
cational mission and objectives mandated by UUPA. This 
change should, indeed, describe an educational process 
designed to produce graduates with mastery of both gen-
eral and Islamic knowledge. 
Having said that, whatever the reform is, it often 
leads to a series of potential challenges (Oliver & Hyun, 
2011; Wormley, 2004). As such, there is no doubt that 
in developing its new curriculum, the English Education 
Department may face tangible challenges, especially in 
dealing with infrastructure, human resources, coopera-
tion, and teamwork. These three elements are among the 
obvious hurdles the Department may face. Nevertheless, 
the reform is needed to evolve the Department’s capac-
ity to disseminate quality education for all current learn-
ers and prospective students who come here to pursue 
knowledge.
8. Concluding Remarks
This chapter has outlined a broad understanding 
and knowledge of curriculum theory and curriculum 
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development. Some aspects of curriculum meaning, cur-
riculum models, curriculum integration, and curriculum 
change have been reviewed. These are the inclusion of 
formal and informal curriculum, disciplinary, multidisci-
plinary, and interdisciplinary approaches to curriculum, 
curriculum development, and curriculum change driving 
factors.
The review indicates that there are some critical forces 
that need to be considered when developing a higher edu-
cation curriculum. These are government policy, labour 
market orientation, and the cultural values within which 
the educational objectives are conceptualised. These three 
elements have a significant influence on formulating the 
educational objectives through curriculum content and 
instruction. 
In relation to the review of curriculum change, it has 
been identified that university curricula have the potential 
to occasionally face significant changes in order to adapt 
to new settings, including government political reform, 
new trends in global education, and other unpredictable 
agendas. Often, curriculum reform at university level fac-
es significant challenges, including the objection of some 
academics, especially those who conceive the change as a 
process that might hamper their academic status and po-
sition. This hurdle could be minimised, if not avoided, by 
fostering strong relationships among the people involved 
in the reform process, especially those who oppose the 
change.
Reforming the current curriculum to move away from 
the existing situation is a challenging and daunting task. 
Commitment of all involved parties at department, fac-
ulty, and university level to accept the change collegially 
will have a profound impact on the success of the reform. 
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Additionally, in the context of curriculum development at 
the English Education Department of UIN Ar-Raniry, a 
novel aspect of the current change is the requirement for 
education institutions in this region to address the new 
educational mission mandated by UUPA, which involves 
synergising the curriculum with local needs and the reali-
ties of life outside the higher education institution. 
To this end, the spirit of curriculum change could, in-
deed, describe an educational process that is designated 
to produce graduates with mastery in both Islamic and 
English discipline knowledge, and to efficiently prepare 
them for their future roles in society. Therefore, the above 
reform challenges must be seriously considered as a sig-
nificant move in empowering education at this institu-
tion, and in particular affording a better education for the 
next generation living in the Aceh region. 
Thus far, this review has generated the following 
questions to explore and answer:
•	 What are the clear purposes of the English 
Education Department’s curriculum? 
•	 To meet the needs of the institution?
•	 To meet the needs of the stakeholders?
•	 Students?
•	 Teachers?
•	 Lecturers?
•	 Leaders?
•	 Does their design and development process en-
gage with the needs of stakeholders?
•	 How does, or might, the curriculum enable in-
tegration of disciplinary knowledge, expertise 
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generic knowledge, and expertise Islamic values? 
The next chapter provides a brief overview of a cur-
riculum in the higher education context, particularly in 
Islamic higher education institutions. Curricula for lan-
guage learning, teaching English as a foreign language, 
professional and general learning, and attuned to Islamic 
values are described thoroughly.Adobe Wood Type Ornaments Std
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CHAPTER FOUR
 
ACHIEVING SPECIFIC 
CURRICULUM 
OBJECTIVES
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
The objective of this chapter is to provide an overview 
of specific curriculum objectives in relation to the context 
and focus of this study. Even though UIN Ar-Raniry and 
the English Education Department are under the man-
agement of the Ministry of Religious Affairs (MoRA), the 
Department also trains students to become English teach-
ers who might teach at general schools, which are under 
the management of the Ministry of National Education 
(MoNE). Students who graduate from the English 
Education Department program are expected to master 
not only general discipline knowledge of English, but also 
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pedagogy, religious-focused education, and generic em-
ployability capabilities. Educational research has generat-
ed a body of knowledge to underpin each of these spheres 
of the curriculum.   
A specific curriculum framework in a higher education 
context is discussed. The framework encompasses a lan-
guage learning curriculum, teaching English as a foreign 
language curriculum, professional learning curriculum, 
general learning curriculum, Islamic values’ curriculum, 
and a lifelong learning curriculum. The primary goal of 
discussing these curricula is to highlight the significance 
of each curriculum context that suits particular teaching 
and learning objectives, particularly those which suit the 
English Education Department. For example, the theories 
of language learning curriculum and teaching English as 
a foreign language curriculum have different approaches 
and concepts. An important factor in a language learn-
ing curriculum is to consider its general learning pur-
pose. Students may study English for a qualification or an 
English degree. In contrast, the curriculum for teaching 
English as a foreign language is designed specifically to 
prepare and train students to become English elementary 
and secondary school teachers. Hence, most programs 
deal with pedagogical issues such as teaching methodol-
ogy, course design and development, and leadership in 
teaching, as well as assessment.
This chapter attempts to provide a significant over-
view of the different curriculum approaches to meet dif-
ferent students’ learning objectives.All of the curriculum 
concepts in the English Education Department are inter-
related. Each curriculum is developed to assist students in 
the pursuit of their distinct study objectives. It is believed 
that students’ objectives in pursuing education at the 
Department vary. Some may want to be English teachers; 
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some may want to pursue Islamic education; some may 
also want to study English to obtain a qualification to pur-
sue higher education and apply for jobs in non-education 
sectors; and others may have different reasons for study-
ing in the program. Meeting different students’ learning 
objectives is a profound challenge when developing the 
Department’s curriculum.
2. Language Learning Curriculum
This part of the literature review relates to how the 
curriculum may be adjusted to meet students’ language 
learning objectives. The motives for learning a foreign 
language vary among people; some may study it for aca-
demic purposes and others may learn it for career-orient-
ed considerations. Development of language learning cur-
riculum must consider the factors that inspire someone 
to study a foreign language. Those factors are regarded 
as a significant platform to guide curriculum developers 
in constructing a curriculum that meets its constituents’ 
learning objectives. 
The significant literature in the area of language 
learning has a clear message; beliefs and motivations 
play a critical role in learning a language (Aragao, 2011; 
Bernat & Gvozdenko, 2005; Mohebi & Khodadady, 2011; 
Oakes, 2013; Purdie & Oliver, 1999; Wong, 2010). Bernat 
and Gvozdenko (2005) note that perceptions, attitudes, 
beliefs, and expectations are significant influences in driv-
ing language learners to succeed in learning English as a 
foreign language. 
In a similar vein, Wong (2010) notes that language 
learners having strong self-efficacy and motivation to 
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succeed in learning are more likely to put more effort into 
successfully accomplishing their learning objectives, even 
when the shadow of failure hangs over them. In contrast, 
learners who are less motivated, or who are doubtful in 
perceiving their ability to succeed, are more likely to put 
less effort into learning, and often tend to give up easily 
when they encounter a learning challenge. Wong argues 
that “…successful learners develop insightful beliefs about 
the language learning process, their own abilities, and the 
use of effective learning strategies which have enhanced 
their performance in language acquisition” (p. 124). She 
adds that learners may also have misconceptions or nega-
tive beliefs about learning a foreign language, resulting 
in a demotivated attitude towards a learning objective. 
For example, a student who believes someone should not 
speak English if they cannot speak well will not practice 
it. In contrast, a student who does not have any negative 
beliefs about English will start practicing and repeating 
it a lot, resulting in acceleration of language acquisition. 
According to Aragao(2011), self-confidence or self-es-
teem may always contribute to the students’ willingness 
to practice English with their teachers, peers, and sur-
rounding community. Aragao notes that: 
Emotions like shyness, embarrassment, pride, 
self-esteem, inhibition can be related to beliefs 
one has about oneself and the surrounding envi-
ronment, such as the fear of feeling embarrassed 
when speaking in class may be due to a belief that a 
classmate will criticize or laugh at the student’s per-
formance. Self-conscious emotions come with ex-
perience and with the emergence of certain beliefs 
about one’s relationship to the foreign language 
classroom. (p. 304)
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There is also a common agreement that intrinsic and 
extrinsic factors may influence individuals to study a for-
eign language. According to Oakes (2013), intrinsically-
oriented learners are normally interested in learning a 
language because of an internal factor, including “satis-
faction of curiosity, intellectual stimulation, thirst for 
knowledge, and sense of accomplishment”, while extrin-
sically-oriented learners are keen to study a language be-
cause of external factors, including “parental pressure and 
a requirement for a career” (p. 179).
Research into Beliefs about language learning for 
malaysian pre-service teachers carried out in Malaysia re-
veals that the primary objective of learning English as a 
foreign language is its utility value, namely to better un-
derstand English and to find a better career opportunity 
(Wong, 2010). Wong concludes that learners’ beliefs in 
learning a foreign language are situational and dynamic, 
depending very much upon their interest in learning a 
foreign language, especially English. To this end, she sug-
gests that educators should pay particular attention to 
students’ awareness and beliefs about language learning. 
This language learning objective seems applicable to other 
Asian countries, and Indonesia is no exception. In Aceh, 
most students tend to study English so they can commu-
nicate well in it and get a better job at multinational com-
panies and other bona fide national enterprises (UNDP, 
2010).
Since motivation, attitudes, beliefs, and expectations 
about language learning have been identified as affecting 
learning and outcomes, the language learning curriculum 
and its instruction can be developed to clearly address 
diverse students’ particular study needs. In the context 
of an Islamic higher education institution, particularly 
in Aceh with its majority Muslim population, English 
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language learning can also be associated with the knowl-
edge seeking orientation (to search for Islamic-related 
information written in English) and to seek better job op-
portunities. The Department’s curriculum could accom-
modate students’ interest in learning English to enrich 
their understanding of Islamic scholarship. According to 
Bernat and Gvozdenko (2005), students will engage more 
in the teaching and learning process when teaching and 
learning meet their study objectives. Therefore, they ar-
gue that successfully identifying learners’ motivations 
for, and expectations when, learning English might assist 
curriculum and syllabus designers to construct a more ap-
propriate curriculum.
3. Teaching English as a Foreign Language
This part of the literature describes how the curric-
ulum may be adjusted so that students can master the 
knowledge, attitudes, and pedagogical skills to function 
in teaching English as a second language after they have 
finished their study at the English Education Department 
of UIN Ar-Raniry. The Department’s primary objective is 
to teach and prepare students to be English teachers. It is 
expected that after students have graduated from this de-
partment, they will have sufficient English and pedagogi-
cal skills to teach at elementary or secondary schools. This 
expectation has been documented in the 2010 UIN Ar-
Raniry manual/handbook, and addressed in the research 
question in this thesis regarding the values and expecta-
tions underpinning the Department’s curriculum.
It has long been agreed that many factors may pro-
foundly influence second language acquisition. According 
to Whyte (2011), factors  include the frequency of language 
90 | CURRiCUlUm DeveloPment in An islAmiC UniveRsity in inDonesiA: 
          Addressing Government Policy and Graduate employability
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornornornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
exposure that learners experience, the volume of their 
interaction and engagement with the targeted language, 
and the quality or frequency of constructive feedback they 
receive from their teachers or tutors. Whyte, therefore, 
suggests that to accelerate the second language acquisi-
tion process, the language curriculum and syllabus could 
be developed to enable learners to access rich language 
input, participate in active group discussions, and receive 
individualised instruction. She also strongly urges teach-
ers and tutors to get involved actively in mentoring their 
students through using the targeted language as often as 
possible. 
However, according to Oxford (2002), applying the 
above approaches might not guarantee that students 
will easily succeed in foreign language learning because 
successful language learning is also influenced by stu-
dents’ individual learning styles and strategies. Oxford 
argues that “...successful learners often use metacognitive 
strategies such as organizing, evaluating, and planning 
their learning” (p. 125). Brown, Bransford, Ferrara, and 
Campione (1983), cited in Oxford (2002), say that “…
use of those metacognitive behaviours – along with cogni-
tive strategies such as analysing, reasoning, transferring 
information, taking notes, and summarising – might be 
considered part of any definition of truly effective learn-
ing” (p. 125). 
In addition to Whyte and Oxford’s ideas regarding fac-
tors that may stimulate language acquisition, research has 
also documented that language immersion programs play 
a critical role in accelerating English language skills mas-
tery (Baus, Costa, & Carreiras, 2013; Gebauer, Zaunbauer, 
& Moller, 2013; Lee, 2009; Tang, 2011). According to 
Gebauer et al. (2013), there is a positive correlation be-
tween language development and foreign language 
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immersion. He concludes that adequate language expo-
sure, or having authentic language learning opportuni-
ties, increases students’ motivation to study English, and 
at the same time quicken its acquisition.
In the search for an English language curriculum, 
White (1988, cited in Hadley, 1998) says that an ESL cur-
riculum or syllabus is commonly classified into two cate-
gories; type “A” and type “B”. The type “A” syllabus focuses 
on what students should learn in classrooms, with an em-
phasis on subject and content. The teaching and learning 
is centred on teachers, and the teachers have supreme au-
thority over how the class and course are managed. The 
type “B” syllabus, in contrast, focuses on how ESL should 
be learned. The emphasis of this type of syllabus is on the 
teaching and learning process, in which learning objec-
tives are formulated based on students’ needs. The objec-
tive of providing language courses more relevant to learn-
ers’ needs has also been proposed by Richards(2001). As a 
result, teachers and students work to design a study and 
testing format, in which the focus of study can accommo-
date students’ learning objectives and expectations.
In the last ten years, research has revealed that con-
tent-based instruction and project work have been used 
extensively to promote students’ engagement in language 
learning (Boud & Costley, 2007; Iakovos, Iosif, & Areti, 
2011; Stoller, 1997, 2002), suggesting that content-based 
instruction could lead students to develop language skills 
and become more knowledgeable individuals. Stoller 
(2002) states that “…by integrating project work into con-
tent-based classrooms, educators create vibrant learning 
environments that require active student involvement, 
stimulate higher-level thinking skills, and give students 
responsibility for their own learning” (Stoller, 2002, p. 
107). The outcome of project-based learning (PBL) might 
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also provide an opportunity to develop and build students’ 
multiple skills, which will be useful for their future career 
and social life (Boud, 2012; Erben, Ban, & Castaneda, 
2008). Thus, integrating the development of wider cur-
riculum objectives is a common process. Erben and col-
leagues (2008) have undoubtedly elucidated the advan-
tages of the project-based learning approach as follows:
By its very nature, PBL platforms drafting, editing 
and redrafting stages of any given piece of students work 
thereby allowing teachers to assess students’ learning 
during process of the project as well as the product of the 
project. It also facilitates collaboration, mediation, and 
student interaction. This gives ELLs occasion to acquire 
collaborative skills, such as group problem-solving and 
decision-making, relying on peers, integrating teacher or 
peer feedback, practicing interaction skills, and working 
as student researchers. (p. 62)
Similarly, Boud and Costley(2007) argue that at the 
heart of project work designed for undergraduate stu-
dents lies the potential to develop their abilities towards 
“employability or “graduateness”, and develop their trans-
ferable skills to foster independent learners able to ap-
ply knowledge and become professional practitioners” 
(p. 121). Boud and Costley add that the type of projects 
to be applied to undergraduate courses vary in name, for 
example thy may be an “extended assignment, major re-
port, mini-thesis, critical summary, long essay, and so 
on” (Boud & Costley, 2007, p. 120). Indeed, this language 
learning concept indicates that content-based language 
instruction and project work encourage students to study 
more deeply because they engage in the learning content, 
resulting in a deep approach to learning. It is argued that 
it is what learning should be; it should promote a deep 
level of understanding that results in conceptual change 
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(Biggs, 1999).
It is equally important to note that according to 
Stoller(1997), cited in Iakovos(2011), a strength of the 
content-based curriculum or syllabus is that “it lends it-
self to the natural teaching of the four language skills” 
(Iakovos, et al., 2011, p. 115). For example, according to 
Iakovos, within the content-based instruction context 
students are urged to read original reading materials to 
interpret, comprehend, analyse, and understand any in-
formation provided so they can respond either orally or in 
writing. Undoubtedly, such a learning approach normally 
involves writing, followed by listening and reading. When 
students apply these four language skills in reading a text 
in the formal learning context, it is possible to master 
four significant English language skills.
Figure 6: Content-based curriculum model
Adopted from Tang (2011) modified by Hadley (1988).
According to Tang (2011), the four language teaching 
skills model above (Figure 6) emphasises a different focus. 
The traditional structural focused model divides English 
into several elements. As such, the intention of mastering 
the language is to study its particular elements, such as 
phonological aspects, lexical concepts, and grammatical 
context, and its operational system. As a result, courses 
94 | CURRiCUlUm DeveloPment in An islAmiC UniveRsity in inDonesiA: 
          Addressing Government Policy and Graduate employability
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornornornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
are commonly developed based on a structural orienta-
tion encompassing the four English language skills of lis-
tening, reading, writing, and speaking. 
Tang notes that the functional national focused mod-
el regards English as a means of functional expression, in 
which English is regarded as a language of communica-
tion. English learning in this learning mode emphasises 
the semantic and communicative domains rather than 
grammatical aspects. Therefore, a course is designed to 
meet the national objectives, via the use of English, in 
academic, cultural, and social contexts.
Tang (2011) goes on to say that in adopting a topic 
informational focused model, the emphasis is on teach-
ing of a particular topic or information to students. The 
focus of this learning is on the subject of the study, not on 
the language. In short, it focuses more on the cognitive 
dimension. In the world of language learning, this topic 
focused curriculum is well described as the ‘Cognitive 
Academic Language Learning Approach’ (CALLA), which 
was introduced by Chamot and O’Malley (1987, 1994). 
Tang (2011) acknowledges that a situational-focused cur-
riculum purposely designs a teaching and learning con-
text in which the language is used for a particular situated 
learning purpose. Tang cites Haruko, Cook, Hijirida, and 
Tahara (1997), and Slaughter (1997), to illustrate how 
this curriculum concept has been practiced in tourism-
related Japanese language teaching. Language elements 
are learnt in several situations, such as dining, shopping, 
traveling, and many other life situations. This situation-
al-focused language curriculum could be implemented in 
learning English, with students focusing their learning on 
the contexts in which they are most interested.
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4. Professional Learning
This section of the literature review relates to how the 
curriculum may be adjusted so that students can master 
the knowledge, skills, and attitudes to function in the 
workplace upon completion of their study at this depart-
ment. The English Education Department is mandated to 
train students to be professional English teachers. It has a 
responsibility to ensure that students have mastered ade-
quate skills to become professional teachers and that they 
are able to perform their tasks professionally. 
Education based on the concept of teaching as a 
profession has been promoted over the last twenty 
years (Darling-Hammond, 2010). According to Darling-
Hammond, teachers must be able to assist students to 
learn in such a way as to develop their higher-order think-
ing and performance skills. She notes that several efforts 
have been made to reach this professional learning (PL) 
objective. Similarly, several programs have been imple-
mented successfully, including fostering a strong rela-
tionship with schools and other learning institutions. In 
preparing students to learn more professionally, Darling-
Hammond (2010) states that students should be active in 
understanding the pedagogical aspects, and curriculum 
should encourage students to engage deeply in the learn-
ing process. 
Indeed, Darling-Hammond’s ideas have influenced 
our understanding of the ongoing curriculum develop-
ment process that is attuned to the concept of profes-
sional teaching. Accordingly, it is commonly agreed that 
in teacher education programs, curriculum should focus 
on students’ development as novice professionals. In re-
lation to this, Thomas and Beauchamp (2007) argue that 
the focus of a student educator curriculum could embody 
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“…what students need to know, and what they need to 
know how to do. This effort usually centres around highly 
specific information such as how to plan a lesson, how to 
manage a class, or how to encourage learning” (p. 231). 
Almost twenty years earlier, Calderhead and Robson 
(1991) noted that one of the significant objectives of 
teacher education is to nurture student educators to de-
velop their knowledge and competence in subject matter, 
to develop their understanding about children, teaching 
and learning strategies, and school curricula, and to guide 
them to apply those skills in teaching practice. 
In Australia, three domains of attributes and stan-
dards have been formulated for teacher educators. They 
are: (1) professional knowledge; (2) professional practice; 
and (3) professional engagement (Australian Institute for 
Teaching and School Leadership (AITSL), 2013). Each do-
main covers significant knowledge and skills that teacher 
educators must master. Under the professional knowl-
edge domain, for example, teacher educators must be able 
to identify their students and their learning approach, 
and must master the teaching materials and know how to 
teach. The foci of teaching in this area cover differentiating 
teaching to meet students’ diverse learning needs, content 
selection and organisation, and curriculum evaluation and 
reporting. Under the professional practice domain, in ad-
dition, the foci of student educators’ development are on 
planning and implementing effective teaching and learn-
ing, creating and maintaining supportive and safe learn-
ing environments, and assessing and reporting students’ 
learning progress. Meanwhile, the professional engage-
ment domain emphasises engagement in professional 
learning and self-dedication towards the teaching tasks, 
including engaging professionally with colleagues, par-
ents/carers, and the surrounding community. Graduates 
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must reach the initial (Graduate Teacher) level across all 
domains at graduation.
In another study, Hammerness and Darling-
Hammond (2007) argue that there are three significant 
approaches to educating students to become professional 
teachers: the apprenticeship of observation; the problem 
of enactment; and the problem of complexity. The ap-
prenticeship of observation refers to the learning that 
occurs and experiences that students have during their 
study time. Those experiences have the potential to af-
fect the preconceptions about teaching and learning that 
they bring to being professional teachers. The problem 
of enactment is associated with multi-task performanc-
es. Hammerness and Darling-Hammond ascertain that 
teachers not only need to understand something, but also 
do a wide variety of things that may happen concurrently. 
The last component, the problem of complexity, refers 
to metacognitive habits, in which teacher educators can 
make wise decisions in support of continual teaching and 
learning improvement.
The ability to develop a lesson plan, manage a class-
room, motivate students to learn, develop a network 
of relationships among students, reflect on why they 
are teaching, understand the purpose of learning, and 
share experiences with each other is a basic require-
ment for teacher educators to develop their early profes-
sional practice (Gravani, Hadjileontiadou, Nikolaidou, & 
Hadjileontiadis, 2007). Hoban (2002, cited in Gravani et 
al. 2007), advocates that there are four common profes-
sional learning models: (1) the traditional learning model 
(TTM); (2) learning communities (LCs); (3) workplace 
learning (WL); and (4) professional learning system (PLS). 
In TTM, teaching is seen as a “craft” in the process 
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of acquiring particular skills and competencies. As such, 
teacher learning is regarded as “…the attendance of work-
shops to gain knowledge and skills to accrue those already 
existing” (Gravani, et al., 2007, p. 236). In LCs, Gravani 
and colleagues say that teachers have a sense of manag-
ing their own growth. The central ideas are “interaction” 
and “interdependence”. At the heart of LCs is the teacher’s 
intention to share their different views with others—with 
the community—and to listen to other people to improve 
their progress. 
In the WL model, learning is associated with work-
ing; “…the learning that occurs at work” (Gravani et al., 
2007). Teachers perceive that learning takes place by par-
ticipating in activities; learning is not personal but social 
in nature. In the PLS model, however, Gravani and col-
leagues argue that teaching and learning penetrate every 
personal, social, and contextual dimension. This learning 
approach, which views reality as a dynamic, not a static 
or one-dimensional, element, evolves beyond the context 
of formal study. From a similar perspective, Boud and 
Falchikov (2006) argue that PLS suits the higher educa-
tion context, where students have to construct them-
selves as active subjects to determine what to learn, how 
to learn, and how to assess whether they have learned in 
order to enter the lucrative professional world: 
Higher education has an important role to play 
in the preparation of students for what is to follow 
because it is becoming the final systematic stage of 
education for the majority of the population, and 
the key stage for all those proceeding to profession-
al work. (Boud & Falchikov, 2006, p. 404)
Later, the effort to understand the professional 
learning curriculum reveals that continuing professional 
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development for teacher educators is required because 
knowledge grows continuously, resulting in ongoing chang-
es in the education sector (Knight, 2002). In responding to 
Knight’s arguments, Danaher, Tyler, and Arden (2007) as-
certain that future education and training (FET) provides 
distinctive challenges and opportunities in terms of per-
forming practice and constructing new learning concepts 
that meet all stakeholders’ needs, including students and 
government authorities. Danaher and colleagues argue 
that from the government perspective, there is significant 
demand to provide an opportunity for students to study 
at higher post-compulsory education levels. The extensive 
influence of the current skills shortage in most Western 
countries has also had a significant influence on develop-
ing professional learning and education.
In the pedagogical sphere, educating students to be 
teacher educators may be achieved through empowering 
teaching and learning strategies that engage students in 
experiencing the real teaching life (Thomas & Beauchamp, 
2007). Thomas and Beauchamp, citing Sach (2005, p.15), 
note that:
Teacher professional identity then stands at the 
core of the teaching profession. It provides a frame-
work for teachers to construct their own ideas of 
“how to be,” “how to act” and how to understand” 
their work and their place in society. Importantly, 
teacher identity is not something that is fixed nor 
is it imposed; rather it is negotiated through experi-
ence and the sense that is made of that experience. 
The above quotation indicates the need for profession-
al or qualified teachers to possess qualifications that enable 
them to interact with students as well as with the com-
munity to manage their teaching and learning activities. 
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Teaching and learning, and its instruction at a university, 
should be developed to achieve such requirements. 
The review above has highlighted some significant 
concepts in developing a curriculum that meets student 
needs in developing their professional learning. In order 
to be professional teachers, student educators must un-
doubtedly possess broad knowledge and skills in their 
study field. It is believed that the knowledge and skills 
they must master relate not only to teaching and learning, 
but also to dealing with social issues and morals responsi-
bility in performing their tasks as teachers. Therefore, the 
curriculum must be developed in a way that will enable 
student educators to master the skills and qualifications 
needed to successfully teach, and interact with, their pro-
spective students, colleagues, and communities. 
5. Generic Graduate Capabilities
This section of the literature review relates to how the 
curriculum may be adjusted to facilitate students’ mastery 
of the general knowledge, skills and attitudes needed to 
function in the workplace upon completion of their study 
at this department. Generic graduate capabilities are the 
complementary knowledge, skills, and experiences stu-
dents can master besides the core knowledge discipline. 
Generic capabilities—regarded as significant com-
petences that undergraduate students can master after 
completing their degree—have become an increasing fo-
cus of numerous higher education institutions through-
out the world. In the context of the English Education 
Department of UIN Ar-Raniry, generic graduate capabili-
ties are viewed as the general skills students can master to 
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synergise with local and national academic and workforce 
requirements. The current research sought to identify 
what these skills and attributes should be when develop-
ing curricula to prepare English language teachers and 
English language professionals at the English Education 
Department of UIN Ar-Raniry. 
Concepts of education that prepare students for suc-
cess in the world of work and as members of community 
have been proposed in various research. Siefert (2012) ar-
gues that, to enhance students’ success, education should 
emphasise knowledge as transferable skills and abilities, 
such as the ability to communicate effectively, and think 
critically and creatively, as well as to access, assess, and 
utilise information to achieve a specific goal. Others argue 
that providing significant generic skills might assist stu-
dents to survive in today’s highly competitive job market 
(Barrie, 2006; Hess, 2010; Karseth, 2004; Laird & Garver, 
2010; Oliver, 2010). The term ‘generic outcomes’ refers to 
graduate attributes, graduate employability, core or key 
skills, and generic skills (Barrie, 2007). 
In Australia, generic graduate attributes are conceived 
as being the skills, knowledge, abilities, and competences 
of university graduates, which could be applied in various 
contexts and conditions, and are achieved as a result of 
accomplishing any undergraduate degree. (See for exam-
ple, Barrie, 2007). In addition, in an Australian Learning 
and Teaching Council (ALTC) fellowship report, the term 
‘graduate employability’ is defined as more than the at-
tainment of employment. It goes beyond “…a set of skills, 
understandings and personal attributes that make gradu-
ates more likely to gain employment and be successful 
in their chosen occupations, which benefits themselves, 
th  workforce, the community and the economy” (Oliver, 
2010, p. 354). 
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Students, irrespective of their discipline or field of 
study, are strongly urged to possess such generic skills 
in order to have a better life and become a better citizen. 
Barrie (2005) also cited Bowden et al. (2000) in acknowl-
edging that the generic skills a university offers include, 
and go beyond, the disciplinary knowledge, expertise, or 
technical knowledge that has traditionally formed core 
courses, encompassing the qualities that prepare gradu-
ates to become competent citizens in an unknown future. 
According to Barnett (2004), learning for the unknown 
future focuses not only on particular skills, but also on 
empowering human dispositions. “Learning for an un-
known future has to be a learning understood neither in 
terms of knowledge or skills but of human qualities and 
dispositions” (Barnett, 2004, p. 247).
Supporting Barrie’s ideas, Hess (2010) emphasises 
that education has two paramount objectives at the funda-
mental level; a “private” objective and a “public” purpose. 
As a private purpose, education serves as a private good in 
which every individual benefits from the skills and train-
ing offered by the education process. As a public good, in 
addition, education trains and prepares every individual 
in particular skills, dispositions, or values to become a 
better citizen and neighbour. As a result, these dual edu-
cation functions require higher education institutions to 
better equip students to develop the basic capacity to gain 
employment and become a better community member. 
This aspiration for educational development reflects the 
foundations of the English Education Department of the 
Islamic higher education institution UIN Ar-Raniry, and 
the expectation that it will produce graduates who have 
mastered both English skills and Islamic generic attri-
butes (Nurdin, et al., 2010).
Academics, after close scrutiny of generic graduate 
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attributes, have a different understanding of such out-
comes (Barrie, 2005, 2006, 2007). Barrie (2007) notes 
that:
…generic attributes go beyond the conception 
to encompass university learned, general functional 
abilities and personal skills that can usefully com-
plement the discipline-specific learning outcomes 
of a university education. Other academics under-
stand generic attributes to be more than useful ad-
ditional general skills. Rather, they are specialised 
variants of such general skills that are essential in 
the application of discipline knowledge and the 
translation of university learning to unfamiliar set-
tings, thus usefully transforming the products of 
university learning. (p. 440)
This implies that graduate attributes are still debate-
able issues in academia. However, the most common 
agreed generic skills to be mastered by university gradu-
ates encompass additional skills and competences that 
enable individuals to apply studied knowledge in their 
real life, both at workplaces and in the community (Gow 
& McDonald, 2000). Gow and McDonald cited the Mayer 
Committee (1992) in elaborating seven key competence 
domains that constitute significant graduate attributes: 
“…collecting, analysing, and organising information; 
communicating ideas and information; planning and or-
ganising activities; working with others and in teams; us-
ing mathematical ideas and techniques; problem solving; 
and using technology” (p. 378).  
Gow and McDonald (2000) also suggest that with 
insecure and scarce employment, entrepreneurial abil-
ity could be seen as a promising additional graduate skill 
worth mastering. Graduates possessing entrepreneurial 
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ability have the potential to know how to create new busi-
ness opportunities (Defillippi & Arthur, 2006; Gow & 
Wood, 1996). 
A central issue in the fulfilment of graduate attri-
butes in higher education is that both teacher educators 
and faculty members are responsible for assigned tasks. 
Teacher educators understand, and are responsible for, 
teaching particular core courses that include additional 
generic skills. Curriculum developers at the faculty level 
must ensure that the developed curriculum accommo-
dates the faculty’s required generic skills. Gow and Wood 
(2000) conclude that it is equally essential for accredita-
tion boards to ensure that the stated program learning 
objectives are met.
In summary, generic graduate capabilities have been 
viewed as the skills that students should have mastered 
once completing their undergraduate education. Those 
skills and competences include the capacity to manage 
general issues in a workplace, which involves planning, 
analysing, problem solving, using technology, and com-
municating ideas to support the growth of the institution 
where they work. In the context of social life, generic at-
tributes may also encompass the skills to enable socialis-
ing with neighbours or the community, and the capacity 
to value others and abide by the law. Understanding these 
social values may lead students to become better citizens.
6. Islamic Values
This aspect of the literature review relates to how the 
curriculum may be adjusted to facilitate students’ mastery 
of the Islamic values and teachings they need to function 
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in their daily life in the Islamic community. UIN Ar-Raniry, 
as an Islamic university, plays a significant role in pre-
paring students to individually master sufficient Islamic 
teachings for them to function as good community citi-
zens. All faculties and departments in this university play 
this role collectively; the English Education Department 
is not excluded. Even though the Department’s primary 
objective is to train students to be English teachers at el-
ementary and secondary schools, it is responsible for pro-
viding them with basic Islamic education. Therefore, when 
developing its curriculum, the Department must ensure 
the curriculum enables students to learn not only English 
language skills but also Islamic education values. This sec-
tion addresses the research question regarding the values 
and expectations underpinning the English Education 
Department’s curriculum. 
In developing an Islamic education, there is a bal-
anced growth between the intellectual and spiritual do-
mains. Islam emphasises intellectual and spiritual devel-
opment. Spiritual development that focuses on akhlak is 
regarded as the core process in purifying humans’ ethical 
morals. Having a better akhlakas a soft skill might enable 
people to possess social intelligence that affects the way 
they act during social interactions and on other formal 
professional occasions, including in the workplace.
Islam seeks a balance between the urgency of pur-
suing general and Islamic-related education. As a result, 
education has the potential to develop a student’s person-
ality and prepare them for every aspect of life, including 
meeting their spiritual and material needs (Salleh, 2009). 
Research into Islamic educational values has indicated 
that Islamic education’s key focus is on strengthening 
students’ ethical morals. As such, in the context of the 
English Education Department’s curriculum development, 
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curriculum developers need to ensure that this objective 
is attainable. Curriculum and its instruction need to be 
developed to meet the students’ needs in the area of en-
riching their religious values and understanding. 
7. Lifelong Learning
This section of the literature review relates to how the 
curriculum may be adjusted to equip students to partici-
pate in lifelong learning upon completion of their study 
at the Department. Hammerness and Darling-Hammond 
(2007) contend that lifelong learning plays a significant 
role in successfully preparing effective teacher educators. 
They argue, that having a limited time to prepare student 
educators, a university cannot equip them with every-
thing they need. Therefore, perennial decisions must be 
made to consider reasonable content and strategies to 
prepare them (student educators) to learn from their own 
contexts and practices, as well as from their teachers.
In the last few decades, lifelong learning or lifelong 
education has received significant attention in higher 
education. Studies have focused on how lifelong learn-
ing is conceptualised and practiced in social life. Lifelong 
learning is also regarded as important because it enables 
individuals to develop their education without time and 
place restrictions; learning can take place anytime and 
anywhere. 
Lifelong learning is literally defined as learning that 
embraces a set of principles enabling the educational 
process to take place throughout the lifespan (Jarvis, 
2004; Knapper & Cropley, 2000). Leone (2013) defines 
the concept of lifelong learning as “all learning activity 
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undertaken throughout life, with the aim of improving 
knowledge, skills and competencies within a personal, 
civic, social and/or employment-related perspective” (p. 
1). She adds that, looking through the lens of lifelong 
learning, individuals, as the active citizens, serve as a key 
knowledge resource. Their knowledge develops gradually 
to meet their needs, and is then shared with the commu-
nity through a network of citizens. Leone (2013, p. 10) 
says that old and new knowledge and its attributes unite 
and develop through this process, “…filtered by the key 
skill of learning to learn and of acquiring knowledge and 
know-how which can be exploited in various contexts”. 
This argument suggests that lifelong education occurs by 
any means of interaction with others and an environment, 
without time and place boundaries. It sometimes happens 
while we actively interact and engage with the surround-
ing community. In preparing students to be teacher edu-
cators, education faculties can promote lifelong learners 
by integrating particular learning experiences into their 
curriculum (Knapper & Cropley, 2000).
Knapper and Cropley(2000) define lifelong learning 
as follows:
The single crucial element in the notion of life-
long education is to be found in the word ‘lifelong’: 
it embraces a set of guidelines for developing educa-
tional practice (education) in order to foster learn-
ing throughout life (lifelong). Lifelong education 
thus defines a set of organisational, administrative, 
methodological and procedural measures which ac-
cept the importance of promoting lifelong learning. 
(p. 9)
Knapper and Cropley (2000) acknowledge that 
through a certain standardised process, lifelong 
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learning contributes to the building of skills and knowl-
edge throughout an individual’s life. Lifelong learning is 
believed not only to enhance social inclusion but also to 
stimulate a sense of community awareness. As such, ac-
cording to Laal and Salamati(2012), lifelong learning 
should be a process of conscious progressive learning that 
continues throughout life toward the fulfilment of indi-
vidual education needs and the needs of the surrounding 
communities.
In a similar tone, Gow and McDonald (2000) claim 
that lifelong learning is critical to enabling everyone to 
participate in rapidly changing work environments. They 
believe that attributes such as being able to see change as 
opportunity, to learn and perform multiple tasks, and to 
demonstrate tolerance in any circumstances as a result of 
organisational change are regarded as a positive attitude 
to change and future career pathways. 
The aspiration of lifelong learning has been recog-
nised through a number of developments, including at the 
higher education level (Boud&Falchikov, 2006). The role 
of higher education in promoting lifelong learning can be 
manifested in various ways, including a focus on learning 
outcomes, the use of graduate attributes, the promotion 
of key skills and employability attributes, and the develop-
ment of capability. Boud and Falchikov say that empower-
ing those attributes enables students to learn beyond the 
academy’s boundaries, where formal teachers, and formal 
courses and assessment no longer exist. They also state 
that lifelong learners are required not only to be able to 
work independently but they should also be able to sys-
tematically evaluate their own learning performance and 
progress. Other theorists say that to strengthen their ca-
pacity to promote lifelong education, universities might 
consider several critical approaches, including: 
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1. Student-centred learning;
2. A focus on learning so as to equip students with 
the attitudes and skills to learn for themselves 
both in formal education and long after they have 
graduated;
3. Recognising that learning occurs in a wide variety 
of contexts both in the university’s academic and 
non-academic settings, and beyond, in the com-
munity, the work place and the family (Kiley & 
Cannon, 2000, p. 2).
4. Kiley and Cannon regard lifelong learning as a 
broad educational goal rather than a learning 
process. To this end, they agree that this learning 
model should be student-oriented. Students could 
be given broad opportunities to develop their 
intellectual capacity, encompassing opportuni-
ties to pursue courses that best suit their future 
expectations. Some lifelong education theorists 
support the idea of giving students a broad scope 
to decide their study direction (Boud & Falchikov, 
2006; Gluga, Kay, & Lever, 2010). 
In short, to ensure the lifelong learning process can 
occur at a university, course designers might formulate 
how the offered courses fit the curriculum (Gluga, et al., 
2010). Trier and Peschar(1995) note that accommodat-
ing generic cross-curricula skills and competences, such 
as problem solving, critical thinking, communication 
(both oral and writing), civics, and self-related cognitions, 
may provide a powerful framework for lifelong learners’ 
development.
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8. Concluding Remarks
This chapter has provided knowledge and under-
standing about some curriculum practices, including lan-
guage learning curriculum, practical concepts of English 
language learning, curriculum for teaching English as a 
second language, generic graduate capabilities, a curricu-
lum attuned to religious values, and approaches to a life-
long learning curriculum. 
The review of literature regarding the teaching of 
English as a foreign language identified factors affecting 
students’ acquisition of a foreign language. First and fore-
most is the student’s objective and motivation for learn-
ing English, which may affect their level of engagement 
in learning, and result in increased language articulation, 
exposure, and practice. Besides this internal factor, oth-
er external aspects, such as learning strategies and ap-
proaches, input and feedback from supervisors, were also 
identified as playing a significant role in accelerating the 
language acquisition process. 
Regarding the education and development of teach-
ers, the review has shown that education must be able to 
develop students’ competences in teaching and, accord-
ingly, ways to teach (strategies). As such, student edu-
cators not only have to know the pedagogical aspects of 
their subject, but they must also be able to understand 
their students’ characteristics, to interact with students 
and parents as well as the community, and make quick 
and wise decisions in overseeing innovations to improve 
education quality.
Reviewing the goal of education to engender wider 
generic skills and abilities, such as lifelong learning, has 
demonstrated that students are encouraged to master 
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general transferable skills and competences in order to 
engage in the competitive labour market and to actively 
participate in community development by means of being 
better, more useful citizens. As such, education must pro-
vide students with the skills and experiences they need to 
support their community life at large, regardless of their 
study disciplines.
Within the Aceh context, the integration of Islamic 
values and general learning into a curriculum that has 
other professional and general education goals is impera-
tive because, in the Islamic context, education plays a 
powerful role in developing humans’ capacity to attain a 
successful life in this world and the hereafter. Islam does 
not segregate worldly and Islamic education; both educa-
tional purviews support each other to ensure the Islamic 
community has balanced knowledge. Religious education 
is regarded as the pathway to purifying humans’ akhlak, 
and general education is conceived as the vehicle for un-
derstanding worldly issues. It is understood that by mas-
tering general education, members of the Islamic commu-
nity have the capacity to become critical Islamic thinkers, 
with the ability to interpret, analyse, and weigh informa-
tion to make prudent decisions. Hence, the integration of 
these two educational spheres will allow the Islamic com-
munity to obtain both Islamic and general education at 
the same time.
The next chapter highlights the substantial govern-
ment documents that serve as a focal point in designing 
educational concept in Indonesia in general and in Aceh 
in particular.
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CHAPTER FIVE
 
GOVERNMENT 
POLICIES AND 
REGULATIONS 
ADMINISTERING 
CURRICULUM 
DEVELOPMENT
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
This chapter reports the basic educational principles 
of Aceh province mandated by national constitutions, 
and local regulations and policies. The report analyses the 
contents of particular regulations and policies that con-
ceptualise the educational foundation in this province. 
Regulations and policies examined here are UUPA, Qanun 
No. 23, 2002, Qanun No. 5, 2008, National Regulation 
No. 20, 2003, Ministry of Religious Affairs Decree No. 
353, 2004, and National Regulation No. 55, 2007. 
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The above-mentioned regulations and policies func-
tion as the central guidelines for education institutions, 
particularly for the English Education Department, in 
managing their educational concepts and approaches. The 
national government, in this case the Ministry of National 
Education and the Ministry of Religious Affairs, develops 
some of these regulations and policies, and education 
authorities at provincial and district levels throughout 
Indonesiamust refer to these when developing their edu-
cational concepts and strategies. 
Aceh is a “Special province” (Daerah istimewa) in 
terms of education, religion, and cultural practices. It 
may manage its own government and education systems 
to best suit its socio-cultural and socio-economic condi-
tions. However, Aceh also refers to the national regula-
tions endorsed by the central government in Jakarta in 
relation to its approach to education because it believes in 
a united concept and goals of education within Indonesia 
as a whole. 
The next section presents an analysis of the docu-
mentation on the concept of education to be implement-
ed in Aceh based on the UUPA and associated govern-
ment documents. It then looks at internal UIN Ar-Raniry 
documents and policies directly relevant to the English 
Education Department. 
2. UUPA
UUPA (Undang – Undang Pemerintah Aceh) is a specific 
regulation endorsed by the central government in 2006 to 
grant special authority to the Aceh province government 
to control its own government systems. UUPA is also 
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known as the replacement of UU No. 18, 2001 (Undang-
undang otonomi khusus - specific autonomy regulation), 
which has been applied in Aceh province since 2001. 
UUPA consists of 40 chapters and 273 articles elaborat-
ing the main guidelines for Aceh government systems, 
investment, profit sharing between Aceh and the central 
government, and other political issues. In relation to the 
education system, the regulation only affirms the basic 
concept of education to be applied in this region. Thus, 
more government regulations were needed to justify the 
basic principles of education stipulated in UUPA. The 
UUPA discusses the primary concepts of education imple-
mented in Aceh in chapter 30, articles 215-216.
Article 215, point 1, verifies that the education sys-
tem in Aceh is an integral part of the Indonesian national 
education system. However, as an autonomous province, 
Aceh has the privilege of managing its approach to gov-
ernment and education: “The education implemented in 
Aceh is integrated with the national education system. 
It is, however, adjusted with the local context, potential, 
and the needs of the local community” (UUPA, 2006). 
This implies that no specific education approach applies, 
except the general provision to synergise Aceh’s concept 
of education with the national education system, and to 
meet the potential and needs of the local community. 
Therefore, this regulation offered a positive opportunity 
for Aceh’s local government to best formulate an educa-
tion system to meet the region’s needs.
Given the opportunity to develop its own education 
system, the province’s members of parliament and educa-
tion practitioners have chosen to develop an education-
al concept based on Islamic values, which represent the 
heritage of local culture and traditions. Some education 
institutions under the management of the Ministry of 
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Religious Affairs (MoRA) and the Ministry of National 
Education (MoNE) used this opportunity to develop their 
education platforms to suit their missions and visions.
Article 216, point 1, confirms that education in Aceh 
was to be developed in accordance with current techno-
logical and educationaladvances. The regulation stipulates 
that technology—the key skills students should master 
to succeed in future life—is a critical element in educa-
tional development. In the context of Islamic teachings, 
technology serves as a means for developing knowledge 
and science to attain God’s acceptance. This regulation ac-
knowledges the critical role of technology in empowering 
Acehnese human resources. As such, Acehnese students 
as well as the general Acehnese population must master 
adequate technological competencies to empower them-
selves in seeking a better life in this world and the here-
after: “Every Aceh community deserves to have a quality 
and an Islamic education in accordance with the advance-
ment of knowledge and technology” (UUPA, 2006).  
Point 2 of article 216 signifies the importance of an 
education system in Aceh that honours human dignity, 
includes human rights and provides quality education, as 
well as emphasising acculturation of the local culture that 
is embedded in Islamic principles. In the national context, 
point 2 of the article also indicates that the educational 
approach in Aceh needs to consider the heterogeneous 
community living in this region. Some members of the 
community are non-Muslim, as indicated in the following 
statement: “The education mentioned in article 216 point 
1 is implemented based on the democratic principles and 
welfare by highly honouring the human rights, Islamic 
values, culture, and the pluralistic nation” (UUPA, 2006).
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3. Qanun No. 23, 2002
The Aceh provincial parliament members endorsed 
Qanun (an Islamic term used in Aceh to refer to ‘regula-
tion’) No. 23, 2002 as the educational guideline to be used 
by government in formulating every educational policy 
in the province. The guideline also serves as the justice 
principle for Islamic and general education institutions in 
managing their education concepts.
Qanun No. 23, 2002 briefly discusses important in-
formation about educational implementation in Aceh, 
ranging from basic education principles and objectives, 
to Higher Education concepts, to education curricula. 
Historically, the Acehnese community is known to have a 
strong devotion towards Islam as their way of life. Islamic 
teachings have been promoted as the foundation of this 
region’s educational concepts since long before Indonesia 
gained independence from Dutch colonisation.
Education has been regarded as one of Aceh’s special 
rights (Hak istimewa), granted by the central government 
in Jakarta in 1959. The central government’s intention to 
endorse Regulation No. 18, 2001 regarding Aceh’s special 
autonomy strengthened it even further. This increased 
jurisdictional support provided Aceh with the regulatory 
foundation to design its own education systems.
Aceh’s special autonomy status has enabled it to em-
power Islamic education and implement syarialaw, and 
develop its human resources in accordance with Islamic 
philosophy. Therefore, the concept of education in this re-
gion has two bases. The first is the Quranicand Haditsvalues 
that facilitate the formation of an Acehnese community in 
which people have good ethical morals (akhlakulkarimah), 
are pious, and submit to Allah’s commandments. The 
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second is synergy with the national education philoso-
phy and Acehnese culture, as illustrated in the following 
regulation statement: “The Aceh province education is 
based on Holy Quran and Hadist (Prophet Muhammad’s 
Sayings), national ideology, national regulation 1945, and 
Acehnese culture” (Qanun No. 23, 2002). 
Similarly, article 3 of this Qanunclarifies the objective 
of education in Aceh province as  potentially strengthen-
ing the community’s iman (iman is the Arabic term used 
in Aceh to refer to religious faith) to Allah, and develop 
human resources (good Islamic citizens) in the process of 
enhancing human dignity and capacity in accordance with 
the requirements of Islamic teachings: 
The education in Aceh province functions to 
strengthen Iman and God-fearing to Allah almighty 
and also to develop human resources as one of the 
fundamental processes of increasing the quality 
of human life and dignity appealed by the Islamic 
teachings (Qanun No. 23, 2002).
Referring to the two articles of the Qanun above, it 
is evident that the core initial objective of education in 
Aceh is to empower the Acehnese in mastering strong 
Islamic teachings and values. After achieving this initial 
aim, the focus of education is to develop human resources 
in multi-knowledge disciplines; that is, to develop synergy 
between empowerment of both the intellectual and spiri-
tual domains.
Like articles 2 and 3, article 4 also mentions that the 
objective of education in Aceh is to develop the Acehnese 
to be the strong Muslim citizens, faithful to Allah, knowl-
edgeable, and having good ethical morals. However, ar-
ticle 4 adds another objective; to develop citizens who are 
responsible towards their community and nation. This 
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last objective is the point of difference in this article:
The Aceh province education aims at develop-
ing personality of Muslim as its disposition; namely 
the personality having strong faith towards Allah, 
having akhlakul karimah (noble morals), are demo-
cratic, honour human values & rights, knowledge-
able, skilful, and responsible towards Allah, com-
munity, and nation (Qanun No. 23, 2002). 
Another significant point concerning the educational 
approach in Aceh is illustrated in article 5 of this Qanun. 
Part “c” of article 5 explains that the principles of educa-
tion in this region are constructed holistically on the basis 
of “integration, transparency, and a focus on the learners’ 
empowerment based on their interest, talent, and intel-
ligence” (Qanun No. 23, 2002). 
4. Qanun No. 5, 2008
The local government in Aceh endorsed QanunNo. 5 
in 2008 to provide a comprehensive guideline for educa-
tion departments and institutions to use in implement-
ing education throughout the province. This Qanunalso 
serves as the interpretation of the education section of 
the UUPA, ensuring the implementation of the Islamic 
education system in Aceh is carried out accordingly, and 
that the graduates of education institutions can compete 
at local, national, and regional workforce levels. Finally, 
this Qanunwas endorsed as the aspiration to better de-
velop the economic, social and political aspects of future 
Acehnese community life.
Chapter two, article 2 of this Qanun lays down twelve 
significant points that the educational principles in Aceh 
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must encompass: (a) Islamic; (b) truth; (c) expedience; (d) 
aegis; (e) humanity; (f) nationality; (g) kinship; (h) embed 
to local culture; (i) universality; (j) sustainability and jus-
tice; (k) non-discrimination; (l) professionalism. 
The first point highlights that the education princi-
ples in Aceh deal with Islamic religious values; education 
should be developed based on Islamic principles. Point 2, 
‘truth’, refers to education, developed in accordance with 
Islamic principles, producing people who are truthful or 
Amanah. Amanah, in the Islamic context, has a specific 
meaning that deals with ethics, morals and attitudes. 
When people are Amanah, they have a tendency to follow 
all of God’s commandments and stay away from any of his 
prohibitions. This is the ideal outcome expected of educa-
tion in this region as stipulated in this regulation. 
Point “d” suggests that the principles of education de-
veloped in this region should meet local cultural needs. 
This is significant because the aim of education is to pre-
pare graduates to become leaders for this region and lead-
ers in their community. Therefore, incorporation of Islamic 
culture, into the education system will help fulfil this aim. 
It will assist students to develop a good understanding 
of Islamic values and thus become good people, with the 
morals, ethics and attitudes to lead their communities. 
Professionalism (point l) in the context of article 2 
refers to providing space for educational practitioners to 
develop education concepts in this region in a profession-
al manner, in line with the development of current edu-
cational and technological advancements. A professional 
approach to education concept development considers 
the needs of education stakeholders, in this case both stu-
dents and graduate users.
Article 3 of Qanun No. 5, 2008 states that the purpose 
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of education in the context of community development 
is to empower the Acehnese community to have better 
education in order to increase their living standards and 
thus have better lives. The objective states that, “The func-
tion of education implementation in Aceh, as the effort 
of developing all learners’ personality aspects, is to em-
body the Acehnese community having good civilization 
and self-dignity”. This objective, from a political perspec-
tive, reflects the condition of Aceh during the conflict of 
the last decade, when the Acehnese experienced extreme 
hardship. Human rights and dignity were not recognised 
in this region due to the implementation of tough martial 
law. Hence, now that the conflict has ended, it is time for 
this province to empower its population to reclaim their 
human rights.
Chapter 3, article 5 of this Qanun points out that the 
educational principles are in accordance with the current 
development of education and technology in respect of 
human rights, cultural, democratic, and justice values. 
This Qanun repeatedly mentions the alignment of educa-
tion and technology to ensure that the empowerment of 
human resources in this region focuses not only on the 
Islamic context and local culture but also on technologi-
cal mastery. This alignment has the potential to enable 
Islamic education institutions to integrate the required 
technology into their educational concept. Previously, 
Islamic education institutions’ core mission was to study 
only Islamic teachings (Nurdin, et al., 2010). They often 
seemed to segregate technology from their educational 
concepts (Nurdin, et al., 2010); students attending Islamic 
institutions should only study Islamic-related courses, 
while technological knowledge, including information 
technology skills, were not a focus. Teaching technologi-
cal skills to students thus became the focus of non-Islamic 
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institutions. This can be seen from the lack of technolog-
ical-oriented courses offered in Islamic education institu-
tions’ curricula, including at UIN Ar-Raniry. 
5. National Regulation No. 20, 2003
National Regulation No. 20, 2003, known as the na-
tional education system, discusses significant information 
on educational empowerment in Indonesia, including the 
functions and objectives of education nationwide, nation-
al education standards, education curricula, educational 
infrastructure, and education supervision. This regulation 
was endorsed to replace Regulation No. 2, 1989, regarding 
the national education system.
Chapter 2, article 3 of this regulation (National 
Regulation No. 20, 2003) states that national education 
aims to develop learners to become citizens with a strong 
faith in “God and noble morals, who are healthy, skilful, 
smart, creative, independent, democratic, and responsi-
ble” (National Regulation No. 20, 2003). Religious values 
are always integrated into Indonesia’s education system 
due to the country’s religious affiliation. Religion is not 
segregated from education and the state; religion and ed-
ucation, and state and religion sit side-by-side. Therefore, 
when education is developed, its aims are always in syn-
ergy with religious values. One of the primary education 
objectives is to prepare learners to be religious people who 
behave according to religious paradigms. 
In National Regulation No. 20, 2003, being a good 
person means comprehensively understanding religious 
teachings and, as a result, having good ethical morals. 
These two domains—being faithful toward Allah or God 
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and having good akhlak or noble morals—are found con-
sistently in the basic objectives of educational develop-
ment both in Aceh in particular and throughout Indonesia 
in general.
Education curricula are developed to enhance learn-
ers’ faith and akhlak to accomplish the above mission, 
according to chapter 10, article 36 of this national edu-
cation system regulation.The regulation also affirms that 
curricula are developed in accordance with current tech-
nological advancements. Use of these two bases of educa-
tion curricula is intended to enable Indonesia to develop 
human resources with the following qualities: good iman 
dan taqwa (religious people), and good iman dan teknologi 
(religious people mastering technology), as testified in the 
following regulation excerpt: 
Curriculum is developed based on the principles 
of: (a) the enhancement of faith, (b) the enhance-
ment of akhlak, (c) the enhancement of potential, 
intelligence, and talent of the learners, (d) diversity 
of region and environment potential, (e) demand of 
national and local development, (f) demand of la-
bour market, (g) development of science, technol-
ogy, and art, (h) religion, (i) global development 
dynamic, (j) national unity and values (National 
Regulation No. 20, 2003). 
The regulation offers a privilege to every education in-
stitution to develop its own curriculum to meet its specific 
needs. However, the developed curriculum must meet the 
national education system standard. The regulation states 
that, “higher education curriculum is developed by the 
higher education institutions themselves by referring to 
the national education system standard”. This enables the 
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UIN Ar-Raniry and other Higher Education institutions 
throughout Indonesia to develop curricula that best meet 
their missions and visions without neglecting current 
education development and labour market orientations.
6. Ministry of Religious Affairs Decree No. 
353, 2004
This regulation provides significant information 
about Islamic education institutions’ curriculum develop-
ment. In 2004, the Ministry of Religious Affairs (MoRA) 
issued Decree No. 353 to guide religious education in-
stitutions in developing their core education concepts. 
It aimed to unite religious education concepts across 
Indonesia. Having said previously that there is no seg-
regation between education and religion, there is no de-
nying that the fundamental objective of Islamic Higher 
Education is to prepare learners to become people who 
are submissive to God’s commandments and to who have 
good ethical morals. However, this decree emphasises 
that Islamic education must be developed to empower the 
Muslim community in technological mastery so they can 
interact with all kinds of global and local communities, as 
the following points testify:
(1) The primary objective of Islamic HE is to 
produce graduates who are faithful, have good 
moral, have integrated understanding between sci-
ences and religious knowledge, and have good aca-
demic skills/professionalism that enable them to 
develop and implement science and technology. (2) 
Islamic HE is directed to develop the Muslim atti-
tudes and personality, to focus on the knowledge 
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acquisition based on the understanding and the 
implementation of Islamic knowledge in order to 
be able to interact with modern and plural commu-
nity. (Ministry of Religious Affairs Decree No. 353, 
article 2, points 1-2) 
The decree clearly mentions that the objective of 
Islamic Higher Education is to educate the Islamic com-
munity to enhance both their spiritual and intellectual 
competence. In terms of spiritual competence, according 
to the decree, Islamic Higher Education is responsible for 
producing Muslim graduates who master a sufficient un-
derstanding of Islamic values to enable them to behave 
as ideal Muslim citizens. In terms of intellectual compe-
tence, the decree suggests that Islamic Higher Education 
needs to integrate religious teachings, science, and tech-
nology into its educational approach. 
This decree has a potential role in the process of 
transforming Islamic Higher Education in terms of inte-
grating religious values and sciences. It is interesting to 
note that in earlier times, Islamic Higher Education only 
provided Islamic teaching to the surrounding community. 
Traditionally, the focus of Islamic Higher Education in 
Aceh was to teach students particular Islamic courses. As 
such, sciences, including maths and technological aspects 
such as computer and Internet skills, were often excluded 
from Islamic Higher Education curricula. However, sci-
ence and technology are inseparable aspects that every 
student needs to master. The decree was introduced in 
response to the urgency of rectifying this situation and 
has been widely accepted by Islamic Higher Education in-
stitutions. It is regarded as an educational breakthrough 
in integrating religious-related studies, technology, and 
science. 
Habiburrahman | 125 
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
7. National Regulation No. 55, 2007
This regulation elaborates the guiding principles for 
education departments and their authorities in manag-
ing religious education. It differs from theMinistry of 
Religious Affairs DecreeNo. 353, 2004 in that it high-
lights the primary concept of education for all religions 
that have evolved throughout Indonesia. Conversely, the 
Ministry of Religious Affairs Decree No. 353, 2004 un-
derlines critical education principles to be carried out by 
Islamic education institutions only. 
Like previous regulations governing religious educa-
tion, this regulation conveys the same message about reli-
gious education objectives. Chapter 2, article 2 states that 
(1) Religious education functions to shape Indonesian 
people to have strong faith to God, have noble morals 
(akhlak), and live peacefully among the multi-religious be-
lievers; and (2) Religious education functions to enhance 
learners’ understanding of religious values that integrate 
the mastery of science, technology, and art.
This regulation supports numerous regulations en-
dorsed by the government in perceiving religious educa-
tion objectives. As mentioned earlier, Indonesia affiliates 
with religions, and the objective of religious education to 
enrich students’ understanding of religious values always 
becomes the first priority. After fulfilling this first prior-
ity, the second priority may be to empower students’ life 
skills, including practical skills to enable them to achieve 
better future career and employment prospects.
Given the priority of developing students’ spiri-
tual competence, the regulation urges religious educa-
tion institutions to develop their curricula to attend 
to thi . Words used to describe the output of religious 
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education—honest, sincere, responsible, good moral ethic, 
and good people—are commonly found in government 
documents. The following religious education objectives 
are typical: “(1) Religious education curriculum is devel-
oped in accordance with the national education standard, 
(5) Religious education is to develop learners’ mental and 
attitude to be responsible, honest, sincere, disciplined, 
hardworking, independent, and cooperative” (National 
Regulation No. 55, 2007, article 5, points 1and 5).
In almost the same vein, the function of religious 
education is briefly explored in the following regulation 
excerpt:
Religious education functions to prepare learners to 
be the community members who understand and practice 
their religious values, and to be the religious scholars, (2) 
Religious education is aimed at (a) shaping learners who 
understand and practice their religious values, and/or (b) 
shaping learners to be religious scholars who are broad-
minded, critical, creative, innovative, and dynamic in the 
process of educating the intellectual life of the nation that 
is faithful, devoted, and having noble morals (National 
Regulation No. 55, 2007, article 8, points 1-2).
Interestingly, neither of the two articles of the regu-
lation discussed above describes the development of stu-
dents’ potential other than development of their mental 
and spiritual attributes. Consequently, this may be delete-
rious for Islamic Higher Education institutions if, when 
developing curricula, they refer only to this regulation. 
8. Concluding Remarks
This chapter has provided information on six 
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government regulations/policies regarding education 
concepts in Aceh, Indonesia. Three local and three nation-
al regulations have been analysed. Both local and national 
regulations highlight basic education foundational prin-
ciples as a guide to developing education concepts in Aceh. 
National regulations underline key issues in developing 
education concepts that meet the national standards and 
philosophy. Local regulations provide brief information 
for developing an education system that suits the local 
context. 
The next chapter discusses the stakeholders’ views 
about the English Education Department curriculum. 
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CHAPTER SIX
 
STAKEHOLDERS’ 
VIEWS ABOUT THE 
ENGLISH EDUCATION 
DEPARTMENT’S 
CURRICULUM
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
The purpose of this section is to provide stakeholder’s 
views regarding the English Education Department cur-
riculum, especially about students’ opinions on the fol-
lowing issues:
1. Students’ overall purposes in enrolling at the 
English Education Department of UIN Ar-Raniry 
Darussalam − Banda Aceh. 
2. Their experiences of the current curriculum. 
3. Their recommendations for curriculum develop-
ment in the future.
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Eighty six English Education Department students 
(semester 8 above) were surveyed. Students were asked 
four sets of questions to find out more holistic informa-
tion about the issues above. The first set of questions fo-
cused on students’ purposes in choosing to study at the 
English Education Department, and their views regarding 
the purposes of the curriculum. The second set of ques-
tions asked students to provide their expectations of, and 
ideas about the curriculum. The third set of questions 
sought to understand the impacts and lived experiences 
of the course itself. The fourth set of questions asked stu-
dents’ opinions regarding the curriculum strengths and 
weaknesses, and how the curriculum might be improved 
(see Appendix 6). 
The results of this survey have the potential to serve 
as a comprehensive guide to recommendations for the 
Department and its authority in reforming the curricu-
lum to meet students’ needs and current local and nation-
al education development needs.
The collected data were analysed using a basic SPSS 
software program (Field, 2013) to ensure their accuracy. 
Manual coding was employed to analyse additional com-
ments in the survey. Findings are reported based on the 
questions used in the survey. This has ensured presenta-
tion of all gathered information.  
2.  Students’ Objectives in Studying English 
at the English Education Department
Students were asked why they choose to study at this 
department. Their answers are presented in Table 4.
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Table 4: Students’ Objectives in Studying English at 
the English Education Department
Objectives  n= 86 % of respon-dents agreed 
1. To master English language to gain a 
qualification                              
2. To gain an employment possibly in a 
non-education sector                 
3. To receive instruction in Islamic studies
4. To become a teacher of English as a 
foreign language   
86 
69
62
56
note. Because each respondent was able to choose a combina-
tion of options, the sum of percentages in all tables in this section 
is greater than 100 per cent.
The survey results confirm that a majority of stu-
dents (86%) claimed that their main purpose for enroll-
ing at the Department was to master English language to 
gain a qualification. The second highest rank (69%) was 
to gain an employment possibly in a non-education sec-
tor. Receiving instruction in Islamic studies was the mo-
tivation for 62 per cent of students. Interestingly, even 
though the main objective of the Department is to train 
students to become English teachers, only 48 students or 
56 per cent stated this as their purpose for studying at the 
Department.       
Reflecting on the main answer that students studied 
English to master the English language to gain a qualifi-
cation, students qualified their responses by saying they 
wanted the option of pursuing further graduate study 
overseas or simply to travel around the world. They be-
lieved that mastering English provided opportunities to 
get scholarships to study abroad, which they perceived 
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as being easily available. These claims are reflected in the 
following additional comments: “By mastering the inter-
national language (English), I would like to achieve the 
scholarship for continuing my destination of study and 
to travel around the world”; or, “Instead of becoming a 
teacher, I always dream about going abroad. That is why 
I enrolled at the English Education Department”; or, “By 
becoming a Master in English as a foreign language, I can 
study law education in the Netherlands”. 
Another student also said that he/she studied English 
because he/she loved it, and English was beneficial for his/
her future. However, the respondent did not elaborate on 
how English would benefit their future. Nevertheless, this 
student’s interest in studying English is valuable informa-
tion for the Department to further investigate a suitable 
curriculum framework to accommodate all stakeholders’ 
education needs.
In the last few decades, English has become one of the 
most popular languages in East Asia (Lazaro & Medalla, 
2004) and Aceh is no exception. Students, regardless of 
their study focus (e.g. medical studies, economics, en-
gineering etc), commonly allocate a certain amount of 
time to studying English either at a private English ed-
ucation training centre, or a formal school or college. At 
the English Education Department, it is very easy to find 
students who study at two faculties at different univer-
sities. It is often the case that students studying at the 
Medical, Economics, and Engineering Faculty of Syiah 
Kuala University in Aceh are studying at the English 
Education Department of UIN Ar-Raniry at the same time 
(Interview with the English Education Department Head, 
March 22nd, 2011).
The motivations students reported for studying 
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English are varied. Some want to develop their academic 
careers further in academia by pursuing a higher degree 
overseas, others want to study English simply to master 
the language to deepen their chosen study disciplines; 
they want to master English so they can read books and 
other writtenEnglish language materials. This is in line 
with what one student was seeking by studying English at 
the Department:
For me, learning english is not only for becoming 
a teacher but also to balance everything that relates 
to the use of english in daily life. moreover, by under-
standing english, i can find a lot of information and 
knowledge which is hardly found in the books or articles 
which are written in Bahasa. such as the books which 
are related to natural science and computers.
In Indonesia in general and in Aceh in particular, 
English competency serves as a critical medium in seek-
ing employment and pursuing higher education. English 
proficiency is required not only when people want to pur-
sue a Master’s degree overseas or at national universities, 
but also when they want to be a government employee. 
Pursuing a Master’s degree in Indonesia requires its candi-
date to have a certain TOEFL (Test of English as a Foreign 
Language) score. Even some top ranking national univer-
sities such as the University of Indonesia (UI), Universitas 
Gajah Mada (UGM), Bandung Institute of Technology 
(ITB), and other preferred universities require Master’s 
student candidates to have 400 - 500 ITP TOEFL scores 
(tanya jawab simAK Ui - Question and answer on how to 
study at University of Indonesia, 2013). Similarly, to be a 
civil servant at a government institution, one must un-
dergo several recruitment and selection stages, including 
undertaking an English language test. 
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The third highest ranked option of students study-
ing English at the Department (to receive instruction in 
Islamic studies) reflects their intention to find out more 
about Islamic-related issues written in English. Mastering 
English skills enables students to read more articles, pa-
pers, books, and other reading materials on Islamic con-
temporary issues written by international Islamic experts 
and theorists. It is also commonly believed that most 
Islamic-related knowledge and information is written 
most frequently in either English or Arabic, and rarely in 
Bahasa. As such, those who want to focus on being Islamic 
scholars with great expertise in Islamic education intend 
to study English to broaden their global perspectives 
(Hassim & Cole-Adams, 2010).
The last option students claimed to be their reason 
for studying English in the Department (to become a 
teacher of English as a foreign language) was not surpris-
ing. At UIN Ar-Raniry, it is commonly believed that stu-
dents tend to study English in the Department simply to 
be proficient in the language. They will then seek employ-
ment in other promising sectors, including working at 
international organisations, banking institutions, police 
departments and other private companies, including oil 
companies. According to the Head of Department, a num-
ber of students who have graduated from the Department 
have served in police institutions, banking, and interna-
tional companies (Interview with the English Education 
Department Head, March 22nd, 2011). The Department 
Head also asserted that if students fail to get employment 
in the above-mentioned sectors, they will change their 
mind and become teachers. 
This reveals an inclination among students studying 
at the Department to find a non-teaching-related job first, 
but if that fails they will try to be a teacher, even though 
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they might not really desire this profession. They choose 
to be a teacher because they have no other options.
2. Purposes of the English Education 
Department’s Curriculum
Students were asked about the purposes of the cur-
riculum. This question was explored to discover the goals 
of the Department’s curriculum in nurturing students 
not only to become English teachers but also to have a 
general understanding of Islamic knowledge, which is the 
core mission of UIN Ar-Raniry as an Islamic higher educa-
tion institution. The students’ answers are documented in 
Table 5.
Table 5: Purposes of the English Education 
Department’s Curriculum
Purpose    n= 86 % of respon-dents agreed 
1. To provide appropriate Islamic core 
subjects to prepare students to be a good 
Islamic teacher, citizen, and leader
2. To prepare students to be a teacher of 
English as a foreign language  
3. To provide students ICT skills to teach 
English as a foreign language 
4. To educate students so that they can 
gain employment in teaching 
5. To educate students to gain employment 
in areas other than teaching    
76
73
71
67
63
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The survey results indicate that 76 per cent of the 
sample stated that the Department’s curriculum needs to 
cover particular Islamic core subjects to prepare students 
to be a good Islamic teacher, citizen, and leader. Students 
agreed that to achieve this goal, the Department needed 
to offer particular Islamic core subjects to prepare stu-
dents to become English teachers who have a good under-
standing of Islamic knowledge. 
In the cultural context of UIN Ar-Raniry, the Acehnese 
regard a leader as someone who has good Islamic knowl-
edge. He or she should be able to recite the Quran and un-
derstand its meanings. As such, most graduates of UIN 
Ar-Raniry are generally regarded as having such a quali-
fication. Referring to this attribute, students agreed that 
the Department’s curriculum should be able to address 
this cultural aspect by preparing them to have a good un-
derstanding of Islamic teachings as well as preparing them 
to become a generation of graduates with skills in English.
The second most mentioned curriculum purpose was 
to prepare students to become a teacher of English as a for-
eign language (73%). Students expect the Department’s 
curriculum to provide them with comprehensive English 
language competence, including appropriate pedagogical 
skills, because one of its objectives is to prepare students 
to become English teachers. Students (71%) also ascer-
tained that ICT skills should be part of the Department’s 
curriculum. They claimed that one of the Department’s 
curriculum purposes is to provide computer skills that 
students can apply in teaching English. The inclusion of 
ICT skills, including computer skills, in the Department’s 
curriculum, corresponds not only to the students’ needs 
but also to UUPA regulations. The UUPA, while not clearly 
elaborating a holistic concept of computer skills to be ac-
commodated in the Department’s curriculum, requests 
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that technological mastery encompassing computer skills 
should be part of courses offered by education institutions.
The survey results also signify that 67 per cent of 
the sample agreed that the purpose of the Department’s 
curriculum was to prepare students to gain employ-
ment in teaching. This purpose demonstrates that the 
Department’s curriculum should be able to prepare stu-
dents to find employment in the teaching sector. This 
area requires a sharper understanding of the relation-
ships among pedagogy, teaching skills, and a competent 
teacher. 
The last purpose of the Department’s curriculum ac-
cording to the respondents was to educate students to 
gain employment in areas other than teaching (63%). The 
number of students suggesting that the Department’s 
curriculum should assist its students gain employment 
in areas other than teaching is high. Having mentioned 
in the previous section that most students wanted to 
study English at the Department to gain a qualification in 
English to enable them to gain employment in non-teach-
ing sector, this percentage is not an unexpected result. 
Students seem to take advantage of learning English at 
the Department to become English language profession-
als, however, as stated previously, if they are unable to 
gain a job in the non-teaching sector, becoming a teacher 
remains a better option.
3. Opportunities that Should be Included 
Into the Department’s Curriculum
What opportunities should be included into the 
department’s curriculum? This question was asked to 
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capture significant attributes to be accommodated in the 
Department’s curriculum; attributes that are considered 
important in assisting students develop their skills to en-
hance their employment opportunities. Table 6 presents 
respondents’ data related to this question.
Table 6: Opportunities That Should be Included Into 
the Department’s Curriculum
Opportunities    n= 86 % of respon-dents agreed 
1. Communication skills
2. Pedagogical knowledge
3. English language fluency
4. Competence in using ICT
5. Understanding of the Quran and Islamic 
values
6. Leadership skills 
7. Entrepreneurship skills
95
93
92
89
81
72
69
Table 6 suggests that communication skills, teach-
ing skills, and language competence are among the 
skills students want to master after graduating from the 
Department. Those skills are viewed as part of the key 
competencies needed to succeed in their future careers. 
Communication skills and language competence, for ex-
ample, are needed to communicate, express themselves, 
get their ideas across, and connect with the person to 
whom they are speaking (Rose, 2013). Students also ex-
pressed the necessity for accommodating communica-
tion skills in the Department’s curriculum as follows: 
“Communication skill is important because in perform-
ing any work, we need to be able to communicate with 
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others”; or “Communication skill is the most important 
skill; many students are learning English in order to be 
able to communicate, and to succeed in international 
world”; or “Communication is an important skill for a 
teacher. I think most of English Department graduates 
don’t have powerful communication skill”. 
In relation to leadership skills, 62 students (72%) 
agreed that these should be included in the Department’s 
curriculum. Leadership skills play a significant role in shap-
ing students to be successful future leaders. Moreover, 
leadership skills are required so that students can suc-
cessfully manage their school and teaching and learning 
processes, including dealing with subordinates when they 
become headmasters/headmistresses.
A high percentage (69%) of respondents also thought 
that entrepreneurship skills should be included in the 
Department’s curriculum. Entrepreneurship skills are 
claimed to have potential in assisting students to create 
self-employment. As a result, students’ intention to get a 
formal academic degree to become a government employee 
can be gradually eliminated. Students’ intention to be civil 
servants after graduating is no longer relevant because in 
the last few years the government has applied a zero civil 
servant growth policy (Pegawainegerisipil) throughout 
the nation (Abubakar, 2013). Therefore, if entrepreneur-
ship skills are incorporated into the Department’s cur-
riculum, self-employment opportunities might open up, 
especially for those who want to follow this line of work.  
The question “What opportunities should be included 
into the Department’s curriculum?” also revealed students’ 
desire for provision of an opportunity to study subjects 
that best meet their study interests and future careers. 
This desire is reflected in the following quotes: 
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ideally, the english education Department’s 
curriculum accommodates general knowledge such as 
leadership and management, it, and Arts.
or
it will be better for the Department to offer courses 
or subjects that best meet student’s interests. 
each faculty and department in most well-known 
universities in the world offers various professional 
elective subjects that students may study. This is 
important because not all students enrolling at the 
Department want to be teachers.
or
i think the english education Department of Uin 
Ar-Raniry needs to develop a curriculum that 
aligns islamic values, iCt and english knowledge 
comprehensively. This alignment is important 
because, i guess, there is no significant difference 
between the english education Department’s 
curriculum of Uin Ar-Raniry and the english 
education Department’s curriculum of syiah Kuala 
University.1
1 There are two state higher education institutions in Banda Aceh 
downtown; UIN Ar-Raniry and UNSYIAH (Syiah Kuala University). 
UIN Ar-Raniry is an Islamic university under the management of 
Ministry of Religious  Affairs (MoRA), while UNSYIAH is a “secular” 
university under the 
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4. The concept of the Department’s future 
Curriculum
“What should the future curriculum look like?” was 
asked to acquire students’ ideas and insights regarding 
the concept of the Department’s curriculum in the future. 
Students were invited to share their opinions about this 
question. Table 7 illustrates the future curriculum concept 
according to students’ responses. 
  
Table 7: The Concept of the Department’s future 
Curriculum
focus    n= 86 % of respon-dents agreed 
1. Provide hands-on experience with a 
variety of technologies 
2. Conduct all English language classes in 
English
3. Integrate Islamic teaching into all 
aspects of the  Curriculum rather than 
teach them as a separate subject
4. Accommodate non-teaching internship 
programs
79
78
74
59
The survey results show that a solid majority of stu-
dents suggested that the Department’s future curricu-
lum could provide hands-on experiences with a variety of 
technologies (79%). Some preferred that all English lan-
guage classes could be taught in English (78%), followed 
by the integration of Islamic teaching into all aspects of 
the curriculum rather than as separate subjects (74%). 
The least percentage of respondents (59%) suggested that 
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the future curriculum should accommodate non-teaching 
internship programs.
Technological competency, including computer liter-
acy, is still one of the most preferred skills students per-
ceived as being accommodated in the future curriculum. 
Students claimed that the development of technology has 
the potential to empower education quality, particularly 
in terms of delivering English teaching, as argued in the 
following comment:
overall, i see that the use of communication tech-
nology is important and it should be included in cur-
riculum, it is because as the time is changing the use 
of technology is increasing sharply, and there are many 
devices, and software that we can use to teach english.
The survey results also indicate that the future cur-
riculum could necessitate carrying out teaching and learn-
ing processes in English. Applying English language when 
teaching and learning in English could theoretically accel-
erate the language acquisition process by giving students 
a great opportunity to practice using English with their 
friends and teachers. They might be able to express their 
ideas in English without any psychological burden because 
they realise they are at the learning stage. Nevertheless, if 
Bahasa were to be used in teaching English, students sug-
gested that ideally it should only be used in the first and 
second years, not in the third or upper year, as recorded in 
the following excerpt: 
if it is possible, for the first two years, the language of 
instruction in teaching and learning process is Bahasa. yet, in 
the last two years, english must be used to give students wide 
opportunity to use and practice english optimally. 
The application of Bahasain teaching English at the 
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Department has, to some extent, eased the language trans-
formation process for students and teachers. Students 
may easily understand what their lecturers are talking 
about. However, when teaching and learning English is 
conducted wholly in Bahasa, students might lose the op-
portunity to familiarise themselves with the English lan-
guage learning atmosphere.
The survey results also suggest that the future cur-
riculum could integrate Islamic teaching into all aspects 
rather than remaining as separate subjects. While this 
integration may bring a significant revolution to the 
process of disseminating Islamic knowledge to students, 
limited human resources qualified in both language skills 
and Islamic knowledge is an alarming concern at UIN 
Ar-Raniry. 
In response to the last question regarding the future 
curriculum concept, 51 students (59%) agreed that the 
curriculum could accommodate non-teaching internship 
programs to enhance employment prospects. Internships 
in non-teaching programs were suggested as a solution 
for students who intend to pursue their career in a non-
teaching sector. As a result, according to students, such 
an internship program would provide an opportunity for 
students to expand their study interests to meet the re-
quirements of their chosen career.
5. Impact of the Current Curriculum on 
Students
“What was the impact of the current curriculum?” 
was asked to understand the degree of students’ satisfac-
tion with the current curriculum. The primary objectives 
Habiburrahman | 143 
Adobe Wood Type Ornaments Std
orn orn orn orn orn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn 
ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn ornorn orn orn 
orn orn orn orn orn orn orn orn orn orn orn orn orn orn ornorn orn orn
of this question were to understand the impact of the cur-
rent curriculum on students, especially on their English 
language competence and pedagogical skills. Table 8 pres-
ents the results for this question. 
Table 8: Impact of the Current Curriculum on 
Students
1. english language skills
focus    n= 86 % of respon-dents agreed 
1. Reading
2. Grammar 
3. Speaking
4. Listening 
5. Writing   
86
84
79
76
76
2. How to teach english language skills
Pedagogicals Skills    n= 86 % of respon-dents agreed 
1. Select teaching and learning materials  
2. Plan lessons
3. Design syllabus
4. Use ICT   
98
83
76
73
When asked about the impact of the current curric-
ulum on students’ language skills, a majority of respon-
dents (>80%) claimed that it has helped them to know 
English reading and English grammar skills. The other 
three skills—English speaking, English listening, and 
English writing skills—shared almost the same percent-
age (76%−79%).
Students also responded to a question about the 
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impact of the current curriculum on their pedagogical 
skills, including using ICT in teaching English. Students 
claimed that the current curriculum has helped them to 
understand how to select teaching and learning materials 
(98%), how to plan lessons (83%), how to design a sylla-
bus (76%), and how to use ICT (73%).
The above results indicate that the current curricu-
lum has helped students to master particular pedagogical 
skills, and has also assisted them to master five English 
language skills. Yet, among the four offered pedagogical 
skills, students claimed to have obtained the least skill in 
how to use ICT. This implies that ICT-related subjects are 
not considered important in the current curriculum, and 
the concept of teaching and learning ICT is weak.
6. Students’ Experience of the English 
Courses
Students were asked about their experience of the 
English courses. It aims at gathering feedback about their 
experiences of undertaking the English courses during 
their time at the Department. Students were asked about 
the core English subjects, Islamic subjects, pedagogical 
subjects, teaching methodology, and their readiness to 
obtain employment either in teaching or non-teaching 
sectors. Table 9 presents the results of students’ experi-
ence of the English courses.
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Table 9: Students’ Experience of the English Courses
focus    n= 86 % of respon-dents agreed 
1. Satisfaction with pedagogical subjects    
2. Satisfaction with English core subjects            
3. Satisfaction with Islamic subjects
4. Satisfaction with teaching methodology 
5. Satisfaction with preparation for being a 
teacher
6. Teaching and learning met students’     
needs                                          
7. Satisfaction with gaining employment in 
non-Teaching sector 
8. Overall curriculum content met 
students’ learning  Needs
63
60
52
52
49
48
44
38
The survey results above show that the majority of 
students were satisfied with the pedagogical subjects 
(63%), the English core subjects (60%), the composition 
of Islamic subjects (52%), and the teaching methodology 
applied in the teaching and learning processes (52%).
In response to the question regarding experiences in 
teaching English education courses, 49 per cent of stu-
dents stated that they were well prepared for employment 
as a teacher, and 48 per cent stated that the teaching and 
learning strategies used met their learning needs. In con-
trast, the number of respondents who claimed that the 
current curriculum content met their learning needs was 
relatively small (38%). Only 38 (44%) of the 86 respon-
dents said they were satisfied that they could gain em-
ployment in a range of occupations other than teaching.
The question, “What is your experience of the english 
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courses?” recorded significant dissatisfaction among stu-
dents studying at the Department. The highest satisfac-
tion (60%) contradicts students’ responses to the pre-
ceding questions. The survey results verify that students 
have negative experiences of the English courses due to 
the current curriculum. The curriculum cannot meet stu-
dents’ needs in preparing them to be a teacher or to ob-
tain employment in a non-teaching sector. A total of 33 
students (38%) claimed that the current curriculum con-
tent failed to satisfy their needs.
7. Aspects of the Programs Students See as 
Most Important and Why
The purpose of this question was to discover which of 
the Department’s programs have been beneficial or would 
be beneficial in the future. 
When asked about suggestions for future develop-
ment, the most common response focused on pedagogi-
cal issues, including teaching and administrative skills. 
Respondents perceived that, somehow, the Department is 
still weak in providing its students with strong pedagogi-
cal qualifications. Mastering adequate pedagogical skills, 
according to students, would assist them (teachers in the 
future) to achieve planned teaching and learning targets. 
This idea is reflected in the following comments:
When teachers succeed in applying a variety of 
methods in teaching to transfer knowledge and are 
capable of teaching what they meant to teach, only 
then the purpose of teaching and learning can really be 
accomplished.
or 
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Pedagogical skills, because as education faculty 
students, we have to have more knowledge in 
teaching.
or 
lesson plan, because it can guide us how to teach 
professionally.
Besides pedagogical competence, Islamic values and 
computer skills were the second most common emerging 
skills raised by students for inclusion in the future curricu-
lum. Students suggested that Islamic value domains could 
be strengthened in the future curriculum to preserve the 
Islamic institution’s identity: “I think Islamic values are 
important, because we talk about an Islamic educational 
institution”. Another student said that:
english for islamic studies is critical because the 
main purpose of Uin Ar-Raniry, especially the 
english education Department, is to train students 
to be english teachers at islamic schools. Therefore, 
the english education Department’s curriculum 
should be designed by accommodating this main 
purpose.
The advancement of technology that has notably per-
vaded all sectors of life motivated students to challenge the 
Department to accommodate technological competence, 
including computer skills, in the forthcoming curriculum. 
Students claimed that technology, through its distinctive 
software, can be utilised to enrich teaching and learning 
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English, as exemplified in the following comment:
overall, i see that the use of communication 
technology is important and it should be included in 
curriculum, it is because as the time is changing, the 
use of technology is increasing sharply, and there are 
many devices and software that we can use to teach 
english.
8. Aspects of the Programs Students See as 
Least Important And Why
This essay question aimed to understand the programs 
offered by the Department’s curriculum that least sup-
port students in developing their capacity as an English 
teacher candidates or their other purposes for studying at 
the Department.
The most common theme to emerge regarding the 
least important program aspects was the composition of 
the MKU course components (mKU – mata KuliahUmum 
– Generic course subjects), including national philoso-
phy, Indonesian language, and educational philosophy. 
Students asserted that some of the MKU subjects do 
not make a significant contribution to developing their 
English competence or their pedagogical skills. Students 
felt that introductory courses normally provide common 
information at a superficial level, and have no implica-
tions for their future careers. Arabic courses, for example, 
function to familiarise students with Arabic, especially 
those students who have limited skills in this language. 
The students’ critiques regarding inappropriateness of 
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MKU courses are reflected in the following comments: 
mata Kuliah Umum (mKU), including introductory 
to Arabic, msi, sPi, and Kewiraan do not support 
students’ needs, therefore (in my opinion) mKU is 
not needed.
or 
There are general subjects that have no relationship 
with english because they were not taught 
in english. They are Filsafat Umum, Filsafat 
Pendidikan, and ilmu Alamiah Dasar.   
In a similar tone, students expressed their deep dis-
satisfaction with some MKU courses, contending that 
some were irrelevant. Students suggested that the cours-
es should be substituted with other beneficial courses, as 
described in the following excerpts: “MKU courses should 
be eliminated as they waste students’ time. They should 
be substituted by more useful English courses”; or, “KPm 
is wasting time and energy, while we only have a very lim-
ited time to focus on English language”.
9. Aspects of the Programs that are Most 
Effective and Why
This question aimed to gather an understanding of the 
most effective programs; those that the students saw as 
making a significant contribution to developing students’ 
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intellectual capacity during their time at the Department. 
When asked about the most effective program, the 
most common theme was “internship in teaching prac-
tice”. Students noticed that teaching practices played a 
significant role in preparing them to be teachers. This ar-
gument is supported by the following comments: 
i think teaching practice (PPl) is very important for 
students before they become the real teachers.
or 
PPl, because it is an internship for students to apply 
and practice their skills and knowledge in teaching.
or 
teaching practice (PPl). This program trains 
students to be more responsible and confident. This 
program is just the beginning before we become the 
real teachers.
Students noted that teaching practice trained them 
to apply practical knowledge before they became the real 
teachers, teaching formally at schools. Teaching practice 
gave students opportunities to apply distinctive pedagog-
ical skills, as well as language competence in a real teach-
ing world. In general, teaching practice programs have as-
sisted students to strengthen their teaching capacity and 
their psychological maturity before being a “real teacher”.
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10. Aspects of the Programs Need to be 
Improved and Why
The purpose of this question was to obtain signifi-
cant information regarding the programs that need to 
be improved. Students were asked to analyse the cur-
rent programs offered by the Department, and to provide 
their thoughts as their contribution to improving the 
Department’s programs in the future.  
Students offered diverse ideas, but most respons-
es related to the composition of subjects offered by the 
Department. Students claimed that some subjects needed 
more credit hours, and some needed to reduce their credit 
hours. The survey results indicate that students wished to 
study more subjects relating specifically to their study fo-
cus, including English language component courses and 
pedagogical-related subjects. They suggested that some 
generic course hours needed to be reduced to make space 
for more useful courses. Their claims are illustrated in the 
following comments: 
in a week, we have only a few hours to learn how to 
teach. The ‘teaching methodology’ course is offered 
only two hours a week. it should be more than that.
or 
The credit hours of english speaking and Grammar 
courses should be added more. meanwhile the credit 
hours for general courses such as PKn, Bahasa, and 
Arabic should be reduced. 
Students also said that the Department needed to 
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improve its capacity to provide students with research 
skills, computer skills, and wider opportunities to practice 
English. They claimed that the Department does not cur-
rently provide all of these skills for its students, for exam-
ple: “English practice, computer skills, research skills are 
among the very scant skills we found at this Department”.
11. One Key Step Students Believe the 
Curriculum or Teaching Could Take to 
Improve the Quality of Graduates
This last question was intended to find out key steps 
the Department could take to improve education and 
graduate quality. The most frequent theme was pedagogi-
cal and administrative-related skills. Students suggested 
that the newly-developed curriculum could provide sig-
nificant courses dealing with lesson planning, including 
syllabus design. This suggestion is reflected in the follow-
ing excerpts:
The english education Department of Uin Ar-
Raniry needs to add school administration skill 
subjects such as syllabus or lesson plan or in 
Bahasa, it is called RPP (Rencana Pelaksanaan 
Pembelajaran). Because we still face a lot of problems 
about it at school when we are undertaking teaching 
practice (pre-service program). Hopefully RPP will be 
one of the new courses in a new curriculum.
or      
learning (lesson) plan is important, because at our 
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Department there is no single subject that teaches us 
how to comprehensively design a syllabus or lessons 
plan. As a result, we often time were discouraged 
when we were in pre-service program (PPl- teaching 
practice) because we did not understand about 
teaching and some administrative issues.
Besides the pedagogical issues, students also sug-
gested the Department could develop a series of intern-
ship programs to improve the quality of graduates. These 
programs would include collaboration not only with edu-
cation institutions but also with non-teaching bodies. 
Students shared their opinions as noted: 
Cooperation with schools and other non-education 
institutions should be developed because we have to 
have places to apply and practice our knowledge.
or 
i see that integrated internship programs need to 
be developed, for instance writing skills should be 
integrated with newspaper agencies or writing 
media.
Tabulation of the responses also reveals that ICT skills, 
entrepreneurship competence, integration of Islamic 
values and local culture, and providing elective subjects 
that meet the students’ interest and current employment 
world are among ideas the students recommended for se-
rious consideration when the Department’s curriculum is 
reformed. For example:
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to provide more flexible strategies in teaching and 
to let students think about their future by providing 
a subject about future career overview, and also to 
integrate islamic subjects with other subjects -- they 
shouldn’t be taught separately-- is an ideal future 
department curriculum. 
Students also proposed integration of Islamic values 
into the Department’s curriculum as the local legacy. They 
pointed out that the Department needs to integrate all 
three significant elements— local culture, Islamic values, 
and English skills—into its curriculum: “I think our cur-
riculum has to be aligned with local culture, Islamic values 
and English skills”.
According to students, the Department’s curriculum 
needs to include IT courses as part of student’s empower-
ment in gaining technological mastery, including comput-
er skills, to improve the quality of graduates. The current 
course entitled “Laboratory and computer practice” does 
not optimally assist them in mastering computer skills, as 
illustrated in the comment: “IT is part of the subject. The 
curriculum should include this subject. Now we only have 
Laboratory and Computer practice, which is absolutely 
not enough”.
The final suggestion for improving graduates’ quality 
is to maximally educate students based on their academic 
preferences. Students could be classified into particular 
groups. This classification may provide students with the 
real skills they are interested in. Professional academic 
care could be provided for those who want to be teach-
ers and for other work choices, as illustrated in these fi-
nal comments: “Teach them the real skill required in daily 
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life; entrepreneurship programs”; or, “Classify the stu-
dents into some categories; who want to be the teacher, 
the translator or another occupation. And please teach us 
depend on what we need for our future”.
12. Concluding Remarks
This chapter has provided insight into the stakehold-
ers’ views of the Department’s curriculum. This insight 
has highlighted some critical aspects of curriculum devel-
opment. Some stakeholders have expressed some strong 
opinions regarding the new curriculum, including con-
siderable discussion about the integration of Islamic edu-
cation and general disciplinary education. Leaders were 
strongly of the view that Islamic learning and English 
language learning should coexist in a new curriculum and 
this was supported by some comments by teachers and 
students. 
Regarding course composition, students also men-
tioned that the Department could provide more elective 
subjects to choose from. The focus of these choices en-
compassed leadership and management skills, ICT skills, 
and entrepreneurship skills. The MKU course component 
was also identified as needing reform. Students proposed 
that some irrelevant subjects need to be exchanged for 
more relevant ones. However, students’ desire to have 
more general elective subjects in the Department’s cur-
riculum contradicts some of the leaders’ views. These 
leaders perceived that the English Education Department 
was founded to train students to be English teachers and 
not to provide any other services. These contradictory 
perceptions between leaders and students in perceiving 
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the direction of educational development at this institu-
tion have significant implications for the development of 
the Department’s curriculum. Interestingly, the survey 
results indicate that the students’ primary reason for en-
rolling in the Department was to gain a qualification to 
gain employment, possibly in a non-teaching sector. Only 
56 per cent of the sample agreed that they enrolled in the 
Department because they wanted to be teachers, a sig-
nificant finding give that the Department’s purpose is to 
train students to be English teachers. 
Students were also critical of the Department’s ap-
proach to teaching English and its impact on their learn-
ing. They reported that lecturers still use Bahasa as the 
communication medium; not in keeping with their expec-
tation that they would learn English through an English 
language immersion program, which could accelerate the 
language acquisition process. Teachers also suggested 
implementing an English language immersion program at 
the Department. They reported that more frequent use of 
Bahasawhen teaching English could undermine students’ 
eagerness to use English to communicate with lecturers, 
colleagues, and other people. This may have potentially 
deleterious implications for empowering students to 
achieve mastery in English. 
Suggested solutions to all of the concerns raised in 
the survey—issues regarding integrating Islamic educa-
tion with disciplinary and general education, the variety 
and flexibility of courses, mastering technological literacy, 
and a curriculum that enables students to have a wider 
choice in terms of employment—are discussed in great-
er depth in the next chapter. Also discussed in the next 
chapter are the results of the findings and their implica-
tions for curriculum reform. The discussion explores the 
challenge of designing and developing a curriculum that 
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will meet diverse students’ study objectives and specific 
professional requirements, including graduate capabili-
ties and technological mastery. The discussion encapsu-
lates the challenge of improving quality instruction to 
increase learning outcomes and integrating Islamic and 
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CHAPTER SEVEN
 
ENGLISH EDUCATION 
DEPARTMENT 
CURRICULUM: ITS 
DEVELOPMENT 
CHALLENGES
Kepler Std
•• •• • • 
• • • • • • • • 
“Education, in its deepest sense and at whatev-
er age it takes place, concerns the opening of identi-
ties - exploring new ways of being that lie beyond 
our current state” (Wenger, 1998, p. 263).  
This section discusses the implications of what needs 
to be considered when redesigning and developing the cur-
riculum. It responds to the values underpinning curricu-
lum development in the English Education Department at 
UIN Ar-Raniry Islamic Higher Education institution. 
Four potential key implications are discussed:
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1. The challenge of designing a curriculum to ad-
dress students’ diverse participation, including 
students’ objectives in choosing the Department.
2. The challenge of designing a curriculum to meet 
specific professional requirements as well as gen-
eral graduate capabilities, technological literacy 
and mastery.
3. The challenge of improving the quality of instruc-
tion to meet the desired learning outcomes.
4. The challenge of integrating religious education 
with discipline-specific and general education. 
1. The Challenge of Designing  a 
Curriculum to Address Student’s Diverse 
Participation Including Students’ 
Objectives in Choosing The Department
Studies about curriculum indicate that some ap-
proaches are less effective than others at promoting 
learning (Angelo, 2013). Angelo argues that a less effec-
tive learning atmosphere is driven by course design that 
does not include prior comprehensive assessment to en-
sure that subjects meet certain principles or criteria. As a 
result, students often “do not receive the quality of educa-
tion that society expects and that the country needs for 
the years ahead” (Diamond, 2008, p. 3). 
Curriculum theorists advise that curricula should 
be developed to provide “flexibility and greater student 
choice” (Diamond, 2008, p.3) to assist students to engage 
with their study disciplines. Darling-Hammond (2010) 
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also argues that to prepare students to learn to be pro-
fessional, curricula need to be designed and developed in 
such a way that they engage students in learning experi-
ences. Providing a wider variety of courses at faculty and 
department level affords opportunities for students to 
become acquainted with what they want to pursue to pre-
pare their future careers (Karstyn, 2012). Furthermore, 
Karstyn contends that providing more elective choices 
and a wider range of course options makes it possible to 
teach many important life skills to meet a broad range of 
student needs.
This study’s findings show clearly that a major chal-
lenge to the English Education Department’s curriculum 
at UIN Ar-Raniry is that the students’ motivation for 
studying English varies widely from the stated purpose 
of the course. The fact that 86 per cent of survey respon-
dents agreed that their main objective in learning English 
at the department was to gain a qualification, and 69 per 
cent chose gaining employment possibilities in a non-
teaching sector as a second preference indicates a dispari-
ty between the students’ objectives and the Department’s 
objectives. 
The majority of students do not enrol to become 
English teachers; they enrol to study and master English 
to gain a qualification that will enable them to seek em-
ployment in non-education sectors. Mastering profes-
sional English increases opportunities for Indonesian 
people to work at multinational companies, but it is not 
the only qualification required. Lu (2010) points out that 
mastering English skills only is not enough to work at a 
bona fide company; studentsalso need to master other 
skills to be more competitive in the labour market upon 
graduation.
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Most leaders believed that English Education 
Department graduates have the opportunity to obtain 
employment in non-education sectors. For example: “I 
notice that the employment opportunity of the English 
Education Department graduates is widely open. As they 
have good English skills, they can work both at govern-
ment and non-governmental organisation (NGO), and 
also at educational institutions” (L.1). Similarly, L.2 stat-
ed: “The most important thing to note is that the English 
Education Department graduates, with capabilities and 
skills they have, may find suitable jobs either at govern-
ment offices or at non-governmental organisations”. 
These comments show that the graduates of the English 
Education Department have had opportunities to work 
in non-education spheres. Therefore, it may be better for 
the Department in future to support students in fulfilling 
their study objectives by including courses to develop stu-
dents’ non-pedagogical skills, which will assist students 
to obtain wider opportunities to work in non-teaching 
sectors. 
Many students suggested the need for the curriculum 
to provide teaching and learning that best suits their ex-
pectations, whether they intend to be teachers or not. It 
is interesting to note that although the research partici-
pants strongly suggested the Department needs to adjust 
and reform its curriculum to meet current educational de-
velopment and stakeholder needs, achieving this change 
will be difficult because it must be approved officially at 
both faculty and university level.
In response to the students’ demand for more sub-
jects that meet their interests and comply with labour 
market orientations, the Department’s curriculum needs 
to adjust the number and composition of core and elective 
courses. The new curriculum, if it follows the principles 
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of the UUPA, should reflect some consideration of local 
communities, including potential students’ expectations 
regarding their capabilities on graduation. The students 
participating in this study have demonstrated that they 
want to gain multiple transferable skills to support their 
choice in seeking future employment (Cooper, Orrell, & 
Bowden, 2010). In line with this, lecturers participating in 
the focus group discussions recommended that any cours-
es that do not significantly contribute to the development 
of students’ skills and competencies should be replaced. 
For example: 
it is imperative that the english education 
Department adjust its courses or subjects which are 
offered in the curriculum. if there are new courses 
added, there are courses to be omitted. How to do 
this? i agree that any irrelevant courses or subjects 
need to be replaced by new useful and logical 
subjects. (le. 3)  
The lecturers in this study have indicated some 
sympathy with the students’ viewpoint. They would 
like Department and faculty authority to reassess the 
Department’s curriculum; for the Department’s objective 
to reflect commitment to progress and reform (Ladwig, 
2010) to find better ways of providing quality education 
to students in Aceh. 
The notion of elective courses gained considerable 
support, particularly among students who wished to in-
dividualise their learning experiences. Electives are not 
offered in the current curriculum. The notion of providing 
specific electives that best meet students’ diverse study 
interests would increase the significance of students’ 
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learning experiences. Fink (2003) asserts that higher ed-
ucation needs to provide quality education to satisfy its 
stakeholders:
If students could have a significant learning ex-
perience more frequently and more consistently in 
higher education, everyone—faculty, students, par-
ents, institutions, and society at large—would be 
more satisfied with the quality of higher education 
than they are at the present time (Fink, 2003, p. 6). 
Furthermore, Fink (2003) concludes that the courses 
an education institution offers to students should have 
the potential to change their lives in an important way. 
Significant and relevant learning can assist students to 
change the way they perceive their life and their future 
because, according to Fink, all significant learning offers 
one or more of the following values: 
(1) Enhancing our individual life: developing 
an ability to enjoy good art and music, developing a 
thoughtful philosophy of life, and so on (2) Enabling 
us to contribute to the many communities of which 
we will be a part: family, local community, nation 
state, religion, special interest groups, the world (3) 
Preparing us for the world of work: developing the 
knowledge, skills, and attitudes necessary for being 
effective in one or more professional fields (Fink, 
2003, p. 7).
The students’ request for more subjects that meet their 
interests indicates the imperative for the Department to 
develop three course classifications: 
Courses that all students will be required to 
know, courses that are made available to support in-
dividual student inquiry or projects and develop an 
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important range of graduate attributes, and courses 
that might be of interest only to students who want 
to specialize in a particular area. (O’Brien, Millis, & 
Cohen, 2008, p. 18)
In order to address the issues identified in this study, 
the Department will need to conduct a needs analysis, 
identifying general and specific language and other learn-
ing needs (Elisha-Primo, Sandler, Goldfrad, Ferenz, & 
Perpignan, 2010a). An ideal Department curriculum mod-
el that suits stakeholders’ needs could be systematically 
developed by identifying general and specific language 
needs (Tang, 2011). Yet, this study has identified two 
areas for consideration in this endeavour beyond devel-
oping students’ capacity to become teachers, namely pro-
viding elective courses to develop students’ language com-
petence and practical application to enrich their English 
knowledge, and providing greater diversity of electives to 
broaden students’ employment prospects (Aimin & Yan, 
2011). Undoubtedly, offering a greater number of flexible 
courses that best meet students’ motivation to study at 
the English Education Department without disregarding 
the Department’s primary strategic vision and mission 
will enhance the opportunity to engage students in sig-
nificant learning experiences. 
The Department may face some daunting challenge-
sin reforming the current English Education curriculum 
to make it more stakeholder-needs-based. According to 
Lam, Alviar-Martin, Adler, and Sim (2013), when deter-
mining whether or not to implement a reform, “…schools 
and teachers must consider a number of trade-offs and 
address several issues, including sufficient planning time, 
the availability of resources, and the social and political 
context in which curriculum reform unfolds” (p. 24). 
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In the English Education Department context, the 
most profound challenge in reforming its curriculum may 
encompass human resources, infrastructure, and social 
and political factors. The Department may need to recruit 
new lecturers who are qualified in the new courses’ disci-
plinary domains in order to achieve the new mission and 
goals. Such a move increases costs and logistics, includ-
ing offices, and teaching and learning facilities. Increased 
training programs may also be required for administrative 
staff to acquaint them with the new environment, system, 
and supporting technology. These are important implica-
tions of curriculum reform. 
The social and political interests of the elite at the 
faculty and Department level may also hamper the 
Department’s curriculum reform. Omitting some irrele-
vant courses may have implications for existing lecturers, 
who may become unemployed. Importantly, as the core 
mission and vision of the English Education Department 
is to provide training for students to become English 
teachers, shifting the Department’s direction away from 
this established objective may be politically be risky and/
or unacceptable.
2. The Challenge of  Designing  a 
Curriculum to Meet Specific Professional 
Requirements as Well as General 
Graduate Capabilities, Technological 
Literacy, and Mastery
The advancement of technology that penetrates all 
ar as of life has significant implications for education 
worldwide. Accordingly, education institutions are urged 
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to produce technologically literate graduates to engage 
with profound social and economic changes. In order to 
engage in this challenging world development, graduates 
are required to possess multiple skills and literacies as “…a 
degree can no longer be regarded as an automatic pass-
port to employment”(Krish, Meerah, Osman, & Ikhsan, 
2012, p. 584). 
Technological mastery is increasingly no longer mere-
ly a choice or an option. Hakkarainen et al. (2000) claim 
that one of the basic requirements of education for the 
future is to prepare learners for participation in an infor-
mation society in which “…knowledge is the most critical 
resource for social and economic development and where 
distributed expertise and networked activities character-
ize the emerging types of work” (p. 104). Like Hakkarainen 
and colleagues, Kennewell and Morgan (2006) also pro-
fess that the development of young people’s information 
and communication technology (ICT) capability is essen-
tial for their future employment and for their learning 
throughout life. 
Despite this, the use of information and communi-
cation technology is very scarce in some Islamic educa-
tion institutions in Southeast Asian nations, including 
Indonesia (Hamzah, Embi, & Ismail, 2010). Hamzah and 
colleagues assert that Islamic education has long been 
associated with slow technological development because 
it still uses traditional teaching and learning methods. 
At UIN Ar-Raniry, particularly in the English Education 
Department, there are very limited ICT-related courses 
or teaching and learning activities. The current curricu-
lum offers only one technology-related subject, namely 
“Laboratory and Computer Practice”, which accounts for 
only two credit hours. Thus, during their study at the 
Department, students only have two credit hours to learn 
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computer skills. 
Keeping up with current global technological advance-
ment has created a need for a large number of people with 
mastery of both professional knowledge and technologi-
cal knowledge in Indonesia and Aceh. However, this lo-
cal need is not accommodated in the English Education 
Department’s current curriculum, indicating that curricu-
lum reform still has a long way to go. Many authors argue 
the significance of technological mastery in today’s eco-
nomic development. Barrell(1999) argues that students 
need to acquire pertinent skills and knowledge in line 
with current world development to be able to maximise 
their identity as valuable entities: 
Pervasive, ongoing changes in society-for ex-
ample, rapidly expanding use of technology-require 
a corresponding shift in learning opportunities 
for students to develop relevant knowledge, skills, 
strategies, processes, and attitudes that will enable 
them to function well as individuals, citizens, work-
ers, and learners (p. 1). 
Educationalists view technological mastery as both a 
means and a catalyst to innovative education. Such innova-
tion is necessary to “attune today’s education to the needs 
of the knowledge society” (Devolder, Vanderderlinde, 
Braak, & Tondeur, 2010, p. 165). It has been identified 
that “current in-service teachers are not well prepared 
to use technology, nor does it appear that the next gen-
eration is being adequately prepared to enter the profes-
sion as technology-using teachers” (Laffey, 2004 p. 361). 
Technological mastery as a teaching medium could be 
one of the skills that the English Education Department’s 
curriculum offers, given the Department’s primary objec-
tive of providing training services for students to become 
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teachers. The study findings and other literature suggest 
that besides focusing on English, the Department needs 
to consider other professional and general skills students 
can master to assist them in attaining their life and work 
objectives. 
Providing basic and advanced computer skills could 
assist students to learn computer skills based on their 
current mastery. Some students, especially from slightly 
rural areas, have limited computer technology knowledge. 
Students who have no computer skills could enrol in a ba-
sic computer course, while those who have mastered ba-
sic computer skills could enrol in an advanced computer 
course. This option would enable all students to develop 
part of their generic skills base according to their prefer-
ence and needs. 
Computer skills are regarded as useful not only for 
graduates who want to seek employment that requires 
technologically-related skills, but also for restructuring 
teaching and learning methods. This has been acknowl-
edged by Hakkarainen, et al., (2000), who contend that 
“…if the computer/technological skills are properly taught 
and used, they could play an important role as tools for 
the general restructuring of learning-instruction process-
es, facilitating the development of students’ skills of col-
laborating and working productively with knowledge” (p. 
104). Students, as potential teachers, also need adequate 
computer skills to deliver teaching and learning activities. 
Teachers may have access to unlimited online technologi-
cal teaching approaches and resources. ICT capability en-
ables “…learners to take advantage of new opportunities 
for learning across the curriculum and prepares them for 
a life and work in a world increasingly dependent on tech-
nology” (Kennewell & Morgan, 2006, p. 266). 
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Accommodating particular generic skills as well as 
both basic and advanced computer skills in the new curric-
ulum will entail proper preparation. The Department does 
not have certified and qualified computer skills lecturers 
currently, nor does it have adequate computer facilities 
such as a computer laboratory. Therefore, recruitment of 
adequate personnel qualified in the subjects to be added, 
and updated teaching and learning facilities are pivotal 
aspects of this area of curriculum reform. Ultimately, the 
Department may produce graduates who have better ge-
neric and technological skills.   
3. The Challenge of Improving the Quality 
of Instruction to Meet the Desired 
Learning Outcomes
Some educational practitioners, especially curriculum 
designers and developers, have raised concerns about poor 
learning outcomes in universities (Felder & Brent, 1999; 
Krause, 2013; Ralph W. Tyler, 2013). They argue that poor 
learning outcomes are sometimes caused by unclear con-
ceptions of educational program objectives (Tyler, 2013), 
or because teacher educators are unable to provide quality 
teaching (Felder & Brent, 1999). Tyler notes there are still 
teachers who cannot clearly articulate the objectives of a 
subject they teach.
Tyler (2013) suggests that curriculum designers and 
developers consider four questions to increase the possi-
bility of meeting learning outcomes: 
1. What educational purposes should the school 
seek to attain? 
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2. What educational experiences can be provided 
that are likely to attain these purposes? 
3. How can these educational experiences be effec-
tively organised? 
4. How can we determine whether these purposes 
are being attained? (Tyler, 2013, p. 51).
Tyler indicates that it is critical for an education in-
stitution to clearly conceptualise the objectives and pur-
poses of its programs. The objectives will determine the 
teaching and learning processes, and standardised in-
struction. Tyler also believes that a clearly defined teach-
ing and learning objective will enable teacher educators 
to select appropriate teaching materials, outline teaching 
content, develop instructional procedures, and prepare 
appropriate assessment. Similarly, Wenger (1998) consid-
ers that teachers and instructional materials become the 
two primary learning resources that may determine the 
quality of the learning output.
Developing a clear teaching and learning objective 
may not automatically result in improving learning out-
comes because the quality of learning outcomes is also 
determined by quality teaching. Felder and Brent (1999) 
define a objective as statements of particular achievable 
actions that students might be able to perform after learn-
ing the content of a subject. This learning objective must 
be constructed on the basis of the ultimate learning goal. 
Therefore, constructing achievable learning goals entails 
a systematically planned education program, including 
ongoing efforts for continued improvement (Tyler, 2013). 
Felder and Brent have identified four fundamental strat-
egies to promote quality teaching: (1) to write instruc-
tional objectives; (2) to use active learning in class; (3) to 
use cooperative learning; and (4) to systematically apply 
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assessment and evaluation of teaching quality. 
In a similar vein, Fenstermacher and Richardson 
(2005) argue that quality teaching comprises good and 
successful teaching. They note that good teaching involves 
content that is relevant to the discipline, and teaching and 
learning methods that meet disciplinary standards and 
are appropriate for increasing students’ ability to learn. 
Successful teaching instils in learners certain skills and 
experience as the outcome of the teaching and learning 
process. This outcome requires three elements; willing-
ness and effort, social surrounds, and opportunity (Felder 
& Brent, 1999). 
Orrell(2006, p. 454), citing Moses (1994), asserts that 
“…the quality of teaching needs to be part of faculty and 
departmental agendas if the quality of higher education is 
to improve, rather than one of individual disposition and 
variable opportunity”. Ball (2009) contends that teachers 
also need to be continual learners. They need to listen to, 
and learn from, their students:
I also found that as the teachers assumed the 
stance of learners, they began to talk to and listen 
to their students so that they could learn from them 
and use that knowledge in their student-teacher in-
teractions and in their instructional problem solv-
ing to figure out how to meet the students’ needs. 
(p. 48) 
Lecturers and authorised bodies at Department, fac-
ulty, and university level at UIN Ar-Raniry could learn 
much of value from listening to the voices of students 
and other related stakeholders in this study. The stake-
holder voices could be a valuable reference for reform-
ing the Department’s curriculum as part of an effort to 
empower educational quality at Islamic higher education 
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institutions in Aceh, Indonesia.
Overall, however, a quality learning outcome can be 
attained by developing a good curriculum. “Good teaching 
is inextricably intertwined with good curriculum design, 
which is about planning and aligning what to teach, how 
to teach and how to assess so that students experience 
coherent learning” (Hunt & Chalmers, 2013, p. 92). In 
addition, good curriculum design and development en-
ables students to engage in a quality teaching and learn-
ing environment that results in quality learning outcomes 
(Marshall, Orrell, Cameron, Bosanquet, Thomas, 2011).
4. The Challenge of Integrating Religious 
Education With Discipline-Specific and 
General Education
The integration of discipline-specific and general edu-
cation with Islamic education has been proposed strongly 
by a number of Islamic scholars (Hassan, 2010; Lubis, 
Mustapha, & Lampoh, 2009; Salleh, 2009; Yaacob & 
Embong, 2008). This educational integration is regarded 
as one of the solutions to the educational, intellectual, and 
morals malaise of the Muslim ummah (society) (Hassan, 
2010). Hassan proposes the concept of Islamic education-
al integration that produces Islamic scholars who master 
both Islamic and general education to deal with various 
drawbacks in the Islamic community. Hassan states:
“…the integrated model of education is brought 
into meaningful and dynamic interaction with 
one another to enrich and complement each other 
and produce at the end of educational proce s: (a) 
the religiously-informed and God-fearing natural 
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scientists, engineers, doctors and social scientists 
and (b) the scientifically-informed religious knowl-
edge specialists who understand the contemporary 
realities and changes, and know how those changes 
impinge on morals, ethical, theological and spiritual 
values and norms” (p. 207).  
Many leaders in this study see the benefit of integrat-
ing general and discipline-specific education with Islamic 
education. They believe that comprehensive integration of 
Islamic Studies and General Education will potentially re-
sult in the preparation of students to be good Islamic citi-
zens as well as members of a strong and resilient Acehnese 
community; namely, the students who have goodakhlak 
(morals), behave accordingly, and possess broad knowl-
edge of several disciplines.
The  integration of  the English Education 
Department’s curriculum with Islamic studies is a possi-
bility in the reform process in which students would study 
religious knowledge while acquiring English language ca-
pabilities through an immersion approach to language 
teaching and learning. Leaders in this study claimed that 
mastering adequate Islamic education should enable stu-
dents to become virtuous citizens (al-muwatin al-salih) 
who will promote and promulgate righteous Islamic val-
ues in the environment wherever they are. 
Both lecturers and teachers denoted that integrated 
Islamic education might have the potential to improve 
students’ morals values on one hand, and provide them 
with general disciplinary knowledge on the other. These 
participants believed that when students studied English, 
they mastered not only English skills but religious edu-
cation as well. They added that the education process at 
UIN Ar-Raniry, as an Islamic institution, should always be 
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bound to the Islamic akhlak, which, in the Islamic context, 
plays a significant role in producing good citizens. 
The comment above indicates that the notion of in-
tegration of Islamic education stems from the notion of 
morals development. The primary objective of education 
from the Islamic point of view is to empower akhlak or 
morals, which may affirm some particular actions as right 
or wrong. Thus, most leaders, lecturers, and teachers 
believed that the English Education Department’s inte-
grated curriculum should be based on strengthening the 
Department’s role in producing graduates who have good 
morals as well as mastery in general education. Mastering 
general education enables Islamic scholars to empower 
their intellectual capacity to contribute critically to cur-
rent world development.
Interestingly, analysis of the focus group discussion 
results shows that the current curriculum is considered 
weak in disseminating Islamic religious values. Some stu-
dents claimed that they got more Islamic education and 
teachings from books and friends than from the teach-
ing and learning process at the Department. This is ironic 
given that one of the Department’s purposes is to provide 
Islamic education to students. It is apparent that some 
subjects need to be reviewed, replaced or changed from 
core to elective status to meet social and individual stu-
dent’s needs, and to improve students’ understanding of 
Islamic teaching. The Arabic course is one example. Three 
consecutive Arabic subjects (Arabic 1, 2, and 3) offered by 
the Department do not assist students to master Arabic 
skills because the subjects function as an introductory 
course. As a result, students often learn Arabic at a su-
perficial level or merely to pass an examination. They are 
unable to use Arabic either to communicate or under-
stand the meaning of the Holy Quran. In the search for 
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solutions to this problem, the researcher found that the 
learning needs to be understood as a response to the stu-
dents’ needs and desires: “Learning should become some-
thing other than a means for passing school-based test; it 
should become a habit, a tool, and a means for discovering 
viable truth upon which to base action” (Tchudi & Lafer, 
1996, p. 210).
In addition, learning a foreign language, including 
Arabic, requires serious effort and adequate time. The cur-
rent curriculum only offers six credit hours for students to 
study Arabic, which seems irrational because it is not pos-
sible to master or understand a foreign language within 
a very short time. Therefore, it might be better to replace 
Arabic courses with other Islamic-oriented courses that 
have the potential to develop students’ understanding 
of religious values, which will strengthen their faith and 
teach them to behave as true Muslims, as prescribed in 
the divine Islamic revelations. 
Nevertheless, accommodating a series of Islamic 
courses in the curriculum will not guarantee the produc-
tion of qualified graduates in terms of their morals values 
and personality if a comprehensive teaching and learning 
instructional process is not in place. This will only be pos-
sible through holistic curriculum reform that integrates 
the whole body of knowledge, all activities and learning 
processes through formal and systematic planning and 
professional evaluation. Forcing students to comprehend 
and practice many Islamic teaching values without provid-
ing them with a humble Islamic teaching role model would 
be hypocritical. Therefore, part of the curriculum reform 
will require an institutional policy that governs appropri-
ate and morals behaviour in teaching students. While it 
is pos ible for lecturers to teach their students various 
Islamic teaching values, they also have to demonstrate, 
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through practice, that the values are embedded in their 
daily life. 
The research findings support Lubis et al.’s (2009) as-
sertions about integrated Islamic education. The study 
results indicate that the foundation of education in Aceh 
relies on the development of akhlak as the core values that 
empower the Islamic community. At the same time, stu-
dents are encouraged to pursue general knowledge that 
best suits their interests. This entails developing their cog-
nitive, affective, and psychomotor domains. Integration 
of the English Education Department’s curriculum could 
be based on developing students’ akhlak to be true Muslim 
citizens. After developing their akhlak, students could 
pursue the disciplinary knowledge that best suits their 
talents and study interests.
Studies of relevant literature and research indicate 
various ways of integrating general knowledge and disci-
pline-specific knowledge with Islamic education. Adopting 
Islamic teaching materials written in English as the main 
teaching and learning resources is one option. This study 
approach requires students to meet the challenge of com-
prehending and communicating in English, while meeting 
the challenge of understanding Islamic-related teachings. 
English Education Department lecturers participating in 
this study proposed this English islamisation approach, as 
evidenced in the following statements:
The teaching and learning materials for students 
need to be modified, for example the given materials 
are not solely adopted from general knowledge 
and information, but they should be taken from 
islamic reading resources; namely the resources that 
elaborate the islamic religious values. (le. 3)
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When we teach english, we do not only teach or 
ask students what english is. yet, when we teach 
english, we can simply teach them ample of noble 
islamic values by distributing islamic reading 
materials which are written in english by islamic 
scholars throughout the globe. (le. 1)
The above comments also exemplify the adoption 
of an English language immersion program, whereby no 
matter what courses or subjects are taught, the teaching 
and learning materials are written in English. However, 
this method of teaching and learning (English language 
Islamisation) requires official endorsement in the English 
Education Department’s curriculum to ensure its accep-
tance by academics, students, teaching staff, and other 
related bodies. 
In the Western context, this educational integration 
is known as an interdisciplinary curriculum approach, 
which was proposed by Jacobs (1998). She refers to the 
term “interdisciplinary” as “a knowledge view and cur-
riculum approach that consciously applies methodology 
and language from more than one discipline to examine a 
central theme, issue, problem, topic, or experience” (p. 8). 
Most literature focuses on interdisciplinary teach-
ing as an approach linked with the real world, which de-
velops students’ knowledge in areas they want to pur-
sue to enrich their intellectual capacity (Tchudi & Lafer, 
1996). Tchudi and Lafer(1996, p. 216) also assert that 
not all students need, or care, to achieve the same ends 
from their learning: “…all do not come to the curriculum 
with the same predispositions, knowledge, or attitudes”. 
Therefore, curricula need to help every student achieve 
their learning objectives: “A good curriculum must be able 
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to accommodate for individuals and individuals groups of 
students” (Tchudi&Lafer, 1996, p.216). The interdisciplin-
ary curriculum approach the researcher refers to in this 
study is an approach that associates all courses with a cen-
tral study experience and objective. Students are taught 
English as well as other general education disciplines, but 
all courses are connected with religious values as a specific 
activity and focus (Lonning, et al., 1998). 
Aina (1979, cited in Zainal, Hassan, and Alias, 2012), 
and Ackerman (1989) point out that knowledge integra-
tion can be applied within and across disciplines. English 
language can be taught ‘in itself ’ (within) to integrate the 
five skills of listening, reading, writing, speaking, and 
grammar, as well as across disciplines to integrate con-
cepts, themes, and ideas from the different subject spec-
trums. This is an approach recommended by several au-
thors based on the premise that “…practical experiences 
of life suggest that solutions to problems of living are 
not found in the study of separate institution subjects” 
(Zainal, et al., 2012, p. 403). 
Integration within the English language discipline at 
the English Education Department is probable because 
the Department has adequate resources to implement this 
‘within’ integration approach. If the five English language 
skills are taught separately at the current time, ways of 
teaching those five skills in the future could be integrated 
into several language disciplines. For example, English 
grammar can be integrated into English reading and 
writing, English speaking can be integrated into English 
listening, and so forth. Similarly, integration within re-
ligious knowledge disciplines may also be possible, for 
example, Quranic interpretation can be integrated into 
Ulumul Quran, ilm al-hadīth into Hadīth. 
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As stated earlier, reforming the existing curriculum 
to adapt the concept of language Islamisation or interdis-
ciplinary courses may face profound challenges. While it 
is relatively easy to find English Education Department 
lecturers who are capable in English skills, finding lec-
turers who also have a good Islamic understanding is 
slightly more difficult. The reason for this is that because 
most of the Department’s English teaching lecturers ob-
tained their teaching qualifications in English speaking 
countries, while most of the Islamic teaching lecturers 
obtained their teaching qualifications from Arabic speak-
ing countries, mostly in the Middle East. Thus, UIN Ar-
Raniryfaces an exceptionally difficult task in finding lec-
turers who have mastery in both religious education and 
English skills.
5. Concluding Remarks
This chapter has discussed significant issues regard-
ing the intention of designing and developing the English 
Education Department’s curriculum to meet the require-
ments of the UUPA, a new endorsed regulation in Aceh. It 
has looked back at the expectations of stakeholders regard-
ing an ideal curriculum framework for this Department, 
depicting their critical insights and thoughts. Later, their 
thoughts are connected with the key substance of the 
UUPA, ensuring that what they think and want is in line 
with what the UUPA requires. Discussion of some of the 
curriculum development challenges, including address-
ing students’ diverse study needs, meeting specific pro-
fessional requirements, improving quality instruction to 
meet quality learning outcomes, and integrating Islamic 
education with general discipline knowledge provides 
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thought for the future educational direction at UIN 
Ar-Raniry. 
The findings indicate that leaders, lecturers, and teach-
ers have a similar vision in developing the Department’s 
curriculum. They highlight the need to integrate Islamic 
education and general education to give students the ca-
pacity to understand and practice Islamic religious values, 
develop their religious and personal identities, and to 
nurture their competence to think critically to make wise 
decisions. As Wenger (1998, p. 263) states, “Education, in 
its deepest sense and at whatever age it takes place, con-
cerns the opening of identities - exploring new ways of 
being that lie beyond our current state”. Islamic education 
needs people and scholars who possess not only Islamic 
education but also general worldly knowledge; people 
with the capacity to transform their community to bet-
ter the lives of all within it. Also, Islamic education must 
strive to prepare its scholars to become knowledge cre-
ators (Fadliadi, Habiburrahim, & Bartholomaeus, 2012). 
Pursuing Islamic education may enable students to 
develop their akhlak(ethical morals) to a level where they 
act and behave in accordance with Islamic teachings. 
Undertaking general education, including learning par-
ticular generic skills, may enable students, as the younger 
generation, to become creative individuals with the poten-
tial for a bright future at work and in life. The integration 
of Islamic and general education could positively bridge 
these two outcomes by preparing graduates to inculcate 
prosperity both in this world and the hereafter (Lubis, et 
al., 2009). 
In contrast to the leaders’ and lecturers’ thoughts, 
the findings report that students had different opin-
ions regarding the Department’s curriculum concept, 
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particularly in terms of their motivation for studying 
English. While some wanted to become English teachers, 
others wanted to attain English language proficiency to 
gain employment outside the education sector. Thus, stu-
dents expressed their expectation that the Department’s 
curriculum should recognise and value their diverse learn-
ing agendas. 
This chapter has also discussed various challenges in, 
and consequences of, fulfilling stakeholders’ views in re-
forming the Department’s curriculum. As Ladwig states, 
“…development implies change, and in modern times, 
education implies development” (Ladwig, 2010, p. 374). 
The serious effort required to make this change happen 
has been noted.  
The next chapter concludes this thesis with an over-
view of the study, key research findings, implications 
of the findings, and recommendations for the English 
Education Department’s future curriculum development 
as well as for future research.Adobe Wood Type Ornaments Std
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CHAPTER EIGHT
 
CONCLUSION
Kepler Std
•• •• • • 
• • • • • • • • 
1. Introduction
The objective of this study was to investigate the cur-
riculum development approach at the English Education 
Department of UIN Ar-Raniry Darussalam − Banda Aceh, 
Indonesia. The hypothesis is that a newly developed cur-
riculum can meet the requirements of the UUPA (Undang-
undang Pemerintah Aceh –law on the Governance of Aceh), 
Islamic values, local context, and graduate employment 
prospects. This chapter provides a brief overview of the 
study, key research findings, and implications. 
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2. Overview of the Study
This study employed a qualitative interpretive re-
search approach to conceptualise and understand the 
perceptions of research participants regarding a specific 
social phenomenon (Denzin, 2001). In this research 
context, the researcher believed a qualitative approach 
would capture the perceptions and insights of particular 
stakeholder groups in developing the English Education 
Department’s curriculum at UIN Ar-Raniry to meet the 
requirements of the newly endorsed UUPA regulations 
for education. It was hoped that this qualitative research 
would enable the researcher to explore sufficient informa-
tion from the research participants to generate a novel 
curriculum concept for the Department.
This research employed mixed methods. Initially, in 
phase one, interviews and focus group discussions were 
used to identify the views and experiences of four groups 
of key stakeholders (policymaking authority – leaders; 
institutional academic community – university lectur-
ers and students; and community graduate employers 
– teachers) regarding the current curriculum and their 
aspirations for change. Following analysis of these data, 
a basic online survey was conducted with one expanded 
stakeholder group (students). The aim of conducting the 
survey was to verify and further explore information and 
ideas initially obtained through the interviews and focus 
group discussions. In addition to these three sets of data, 
an analysis was conducted of government official docu-
ments that contained government expectations regarding 
the design and delivery of higher education in Aceh. This 
analysis was used to generate a set of questions deemed 
critical to interpreting the findings.
The objective of recruiting these different groups of 
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people was to seek their perceptions and ideas regarding 
the framework of the Department’s curriculum based on 
their strategic roles, functions, and experiences. One hun-
dred and twelve people participated.  
Thematic analysis was used to analyse the data, which 
were grouped on the basis of the most commonly emerg-
ing themes. Interview and focus group transcripts were 
read carefully and repeatedly. Data that did not corre-
spond to the research questions were dropped out, leaving 
only appropriate, relevant themes. A basic statistics soft-
ware program (SPSS) (Field, 2013) was used to analyse the 
survey results in terms of the percentage of participants 
responding to each survey question. 
3. Key Research Findings
The overall research findings indicate that a number 
of significant steps can be taken to develop the English 
Education Department’s curriculum so that it is attuned 
to the UUPA, local context, Islamic values and education, 
and graduate employability.  First, leaders, lecturers, and 
teachers proposed that the Department needs to syn-
thesise its curriculum objectives to integrate the teach-
ing and learning processes by bringing together Islamic 
Studies and general education, namely the preparation 
of teachers to teach English in schools and the develop-
ment of graduates’ generic and employability capabilities. 
This suggests that students studying English could have 
an opportunity to explore more experiences in learning 
Islamic teachings, which are the embedded institutional 
and local values. Integration of the two education spheres 
would allow students to study two different educational 
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foci concurrently. Students could study English to de-
velop their English and pedagogical skills in preparation 
to become English teachers. They may also develop their 
religious understanding by undertaking some particular 
Islamic courses offered by the Department. 
According to Lubis, Mustapha, and Lampoh(2009), 
integration of Islamic education is manifested in spiritual 
development and personal achievement in life through 
nurturing an individual’s cognitive, affective, and psycho-
motor domains. The development of the spiritual self is 
seen as essential for individuals to attain the capacity to 
synthesise information based on morals considerations 
and to make wise decisions. Once spiritual capacity has 
been developed, students will have a strong educational 
foundation for pursuing their personal life achievements, 
including studying other secular education.
Second, participants proposed an immersion ap-
proach as a promising strategy for teaching and learn-
ing English language. It was recognised that there is no 
guarantee that an immersion program will accelerate the 
language acquisition process because there are too many 
factors affecting foreign language acquisition. However, 
an authentic learning environment created through im-
mersion programs is a burgeoning movement in learning 
a foreign language, including English. It is likely that the 
more frequently the language is used, the more familiar it 
becomes to its learners. 
It is also important to note that immersion programs 
can be implemented in various ways. UIN Ar-Raniry is an 
Islamic education institution. Therefore, it is worthwhile 
encouraging English Education Department lecturers and 
students to utilise the religious teaching materials, which 
are written in English, as the primary sources of teaching 
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and learning. For example, the reading materials for the 
English reading comprehension courses could be adopted 
from Islamic books regarding the fasting in Ramadhan, za-
kat (Islamic charity), and other religious issues. Lecturers 
who teach religious subjects could also use English as its 
instruction language. This teaching and learning approach 
could familiarise students with English, and, more impor-
tantly, students would learn religious education while 
learning and reading English texts, and utilising their 
English language capabilities in authentic contexts.
Finally, the research findings show the need to cre-
ate space within the curriculum to introduce subjects that 
prepare students to engage in more than developing their 
capacity for classroom teaching. Graduates need to devel-
op their generic skills, particularly in terms of technologi-
cal, communications and leadership competencies, to pre-
pare them to function in a technologically literate modern 
world where they will be expected to exercise leadership 
capabilities from an early stage. Curriculum integration 
provides the possibility of freeing up curriculum space to 
give students a greater choice of subjects and curriculum 
flexibility. The findings show the curriculum needs to ac-
commodate a greater number of generic courses to equip 
students with the skills needed for seeking a wide variety 
of employment. 
Among of the generic skills students mentioned were 
leadership competence, communication and computer 
skills, entrepreneurial capability, and problem solving 
ability. These are in line with the curriculum design and 
development directions proposed by UUPA Article 216, 
Point 1, which states that every Aceh community deserves 
access to a high quality Islamic and general education in 
accordance with the advancement of knowledge and tech-
nology. This implies that the curriculum at Islamic higher 
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education institutions should not be confined to Islamic 
studies, but should also be in line with the development 
and expectations of current higher education and its en-
gagement with modern technology. 
4. Implications
The implementation of the UUPA in Aceh has placed a 
greater emphasis on education objectives and school cur-
ricula throughout this region. Students are expected to 
study both general and Islamic education irrespective of 
their study disciplines. For example, students who study 
Chemistry, Biology, Physics, and Maths should also study 
some Islamic courses to develop their religious under-
standing. The objective of studying general education is 
to prepare the Acehnese people to gain qualifications to 
function globally, including the capacity to think critically, 
consider information, and make wise judgements to con-
tribute responsibly to world development. 
Meanwhile, the emphasis of religious education is 
to prepare the upcoming Acehnese generation to have 
noble akhlakto become part of a pious Islamic commu-
nity (Rabinataj, 2010). Essentially, this Islamic education 
objective is partly codified in the UIN Ar-Raniry mission, 
which is: (1) to administer Islamic education that has 
national and international competitiveness; (2) to con-
duct research on Islamic education that corresponds to 
community needs; and (3) to promote Islamic values in 
community empowerment. In the context of the English 
Education Department, an additional objective is to teach 
students to become English teachers who may teach at 
elementary and secondary schools. However, in reality, 
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as demonstrated by this research, students who study at 
the Department also seek a general education and quali-
fications that will enable them to seek employment more 
broadly in non-teaching sectors.
In response to the above distinctive education objec-
tives, the English Education Department must develop 
its curriculum to comply with the official government 
regulations as well as meeting the students’ needs. The re-
sults of this study show that this will challenge the status 
quo. The participants have challenged the Department to 
synthesise and integrate the various curriculum compo-
nents and objectives, and to diversify and establish new 
learning objectives that broaden the scope and choice of 
what students may study. Students, lecturers, and teach-
ers also called for a new approach to teaching through im-
mersion and integration so that students may have the 
opportunity to study both general and Islamic education 
concurrently. 
The need to render a space in the curriculum to allow 
greater flexibility and to introduce a greater number of 
generic skills subjects (such as computer technology and 
leadership programs) that prepare students to engage in 
a more flexible learning environment has implications for 
the current curriculum design and content. Directing stu-
dents to engage in broader learning experiences, including 
offering a wide opportunity to study more subjects that 
best meet their study interests and future careers, will 
necessitate removing or restructuring current subjects 
and employing lecturers qualified to teach the new sub-
jects. This may lead to unemployment of current lecturers 
who do not have the relevant qualifications to teach the 
new subjects, or to teach in the proposed integrated cur-
riculum with an emphasis on Islamic values. While such a 
change will benefit all students, especially those wanting 
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to study English for a qualification other than teaching or 
for local government employment, it may disadvantage 
current lecturing staff. 
Comprehensively fulfilling all of the stakeholders’ 
expectations discussed in this thesis will require sig-
nificant strategic planning by the authorised bodies at 
Department, faculty, and university level. This is essen-
tial for the success of curriculum reform at the English 
Education Department of UIN Ar-Raniry. Infrastructure 
and human resource planning must be their first priority. 
The Department will need to train or recruit new teach-
ing staff who possess the qualifications that align with the 
new curriculum direction. The reform also as implications 
for much needed curriculum management infrastructure 
to implement a more comprehensive, cohesive, and sus-
tainable curriculum design. 
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